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Vision:  

‘To create an environment where every learner 

 has the opportunity to amaze us’(Luke 2:33) 

 

Key English and Maths skills will be developed through the study  

of different themes to enable smarter use of time. 

 

Every day children will learn to write through focused guided writing and 

practise writing through a range of themes; learn to read through focused guided 

reading and apply reading skills in the study of other themes; practise mental 

number skills in a daily maths meeting; learn mathematical concepts through 

focused guided learning and apply them both to solving life’s problems. 

Teachers have the flexibility to plan teaching for the needs of individuals and groups in specific aspects of their learning  

within year groups and phases to maximise the impact of learning time on pupil progress. 

 

The skill based curriculum will enable each class teacher to plan relevant and exciting learning,  

bringing in their own interests, and following the interests of their class. 

  

Pupils MUST have the opportunity to contribute to planning, enabling them to take more ownership of their learning. 



 

 



Outstanding Teaching And Learning at Kelvedon St Mary’s Primary Academy 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



BLOOMS TAXONOMY – Asking better questions 

 

Blooms Criteria (Skill) Example Question starters 

Knowledge 

 

(Remembering) 

What is the colour of the 

boy’s coat? 

Who? 

 

What? 

 

Where? 

 

When? 

 

How? 

Comprehension 

 

(Understanding) 

Can you describe his coat in 

your own words? 

How would you compare?  

 

What did you observe?  

 

How can you describe?  

 

What would happen if?  

 

What can you say about? 

Application 

 

(Applying) 

Who do you know who 

reminds you of Little Boy 

Blue? 

 

How would you develop?  

 

What other way would you choose to?  

 

What would the result be if?  

 

How would you present?  

 

How would you change?  



Analysis 

 

(Analyzing) 

Why might he have fallen 

asleep? 

Why do you think? 

 

What motive is there? 

 

What is the relationship between? 

 

How would you explain? 

 

What can you point out about?  

Synthesis 

 

(Creating) 

I wonder how he will explain 

to the farmer how the cow 

got into the corn? 

How would you improve? 

 

What would happen if? 

 

How could you change? 

 

What would you design? 

 

Suppose you could …. What would you do? 

Evaluation 

 

(Evaluating) 

Does it matter if he falls 

asleep if no one ever finds 

out? 

What would you recommend? 

 

What is your opinion of? 

 

What choice would you make? 

 

How could you determine? 

 

Do you agree that? 
 

 

 

 



Connecting Our Lives with Others 
To be able to build relationships in school,  the wider and global community through developing a broad range of communication skills 

 

Children will: 

Phase 1 Phase 2 Phase 3 Phase 4 

Year N and R Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

LEARN 

Verbal Communication (speaking and listening) 

How to communicate with 
their class peers.  

What it means to listen 

and take an interest in 
what an adult or peer is 

saying. What it means to 
take takes. 

 Begin to learn what it is 

like to speak in front of an 
audience. 

To improve their 
communication skills 

when speaking to their 

class peers.  
To refine listening skills 

when a peer is speaking.  
To refine their listening 

skills when an adult is 

speaking and stick to the 
theme.  

To begin developing 

public speaking skills. 

To learn how to 
communicate with all 

members of their year 

group and other adults in 
school.  

To further refine listening 
skills when a peer 

speaking. To listen 

carefully when an adult is 
speaking and respond to 

what they have said.  

To begin using public 
speaking skills such as 

pace, volume and eye 

contact. 

To communicate 
effectively with children 

in their phase and all 

adults in the school. 
To listen to a range of 

partners in the phase and 
begin to work in small 

groups To listen carefully 

when any adult is 
speaking and make 

relevant comments  

To speak with greater 
confidence in front of a 

larger audience and refine 

public speaking skills. 
To communicate 

effectively with children 

in their key stage and all 
adults in the school.  

To carefully listen to all 
peers in the key stage and 

begin to work in larger 

groups.  
To listen carefully when 

any adult is speaking and 
contribute effectively to 

the discussion. 

To speak loudly, clearly 
and fluently in front of a 

larger audience. 

To communicate with all 
members of the school 

community and some 

visitors.  
To carefully listen to all 

peers in the school and 
work effectively in large 

groups with little adult 

support taking turns to 
speak and listening to each 

other’s views.  

To listen to all adults in 
the school and some 

visitors and contribute 

effectively to discussion.  
To speak fluently in front 

of a large audience, adding 

expression and using 
drama where appropriate. 

To confidently 
communicate with all 

members of the school 

community, visitors and 
other trusted adults.  

To listen carefully to all 
peers and work in large 

groups sharing out roles 

and resolving any conflict.  
To listen to all adults in 

the school and visitors and 

contribute effectively to 
discussion. 

To skillfully and 

confidently, speak and act 
in front of a large 

audience. 

Reading 

Letters and Sounds 

Phases: 1 - 3 

To read with an adult 

books that are closely 

matched to their phonic 

awareness. 
To read aloud as a class 

(with the teacher) books 

that are consistent with 
their phonic awareness and 

reading ability. 

To show some 
understanding of what 

they have read by 

answering simple oral 
questions. 

 

Letters and Sounds Phase: 

3 - 5 

To read independently 

and aloud to an adult 

books that are closely 

matched to their phonic 
awareness. 

To read aloud as a class 

(with the teacher) books 
that are consistent with 

their phonic awareness 

and beyond their reading 
ability. 

To answer simple verbal 

questions about the books 
they have read. 

Letters and Sounds  

Phase: 5 - 6 

To read independently 

and aloud to an adult 

books that are closely 

matched to their 

improving phonic 
knowledge. 

To read aloud as a class 

(with the teacher) books 
that exceed their phonic 

awareness and reading 

ability 
To develop the early skills 

for written 

comprehension. 

To read a selection of age 

appropriate fiction and 

non-fiction books and 

begin to use accelerated 

reader. 

To develop their 
understanding of written 

comprehension.  

To read a range of fiction 

and non-fiction texts by 

independently selecting 

books of interest or 

relevance.  

To be able to speak 
confidently on the themes 

and topics of a book and 

develop more refined 
written comprehension 

skills.  

To use a range of 

resources to read fiction 

and non-fiction texts. To 

confidently select an 

appropriate book, make 

accurate notes and discuss 
what they have learnt.  

To understand how to 

answer a range of 
comprehension questions.  

To have confidence when 

reading a range of fiction 

and non-fiction texts from 

different resources and 

accurately answer a range 

of written comprehension 
questions  

Phonics and Spelling 

Letters and Sounds 

Phases: 1 - 3 
To learn the phonic skills 

to read and spell 

keywords. 
To learn how to spell some 

words where phonic 

strategies cannot be used 
(tricky words) 

 

Letters and Sounds Phase: 

3 - 5 
To further refine their 

phonic awareness to read 

and spell age-appropriate 
language. 

To learn how to spell an 

increasing number of 
tricky words  

To use a range of phonic 

strategies to read and spell 
age-appropriate 

vocabulary 

To understand a range of 
alternative pronunciations 

for common letter 

combinations 

To accurately apply a 

range of phonic strategies 
(including alternative 

pronunciations) and learn 

different spelling patterns 
to spell age-appropriate 

vocabulary. 

To further expand their 
knowledge of how to 

spell tricky words. 

To learn a range of 

spelling patterns to spell 
age-appropriate 

vocabulary, using their 

thorough phonic 
awareness where 

required. 

Begin to develop 
strategies for spelling 

To learn a greater number 

of spelling patterns to spell 
age-appropriate language, 

using their thorough 

phonic awareness where 
required. 

Refine their strategies for 

spelling unfamiliar 
ambitious vocabulary and 

tricky words. 

To have a range of 

strategies to spell familiar, 
unfamiliar and ambitious 

language using their 

thorough phonic 
awareness, knowledge of 

spelling patterns and 

experience of tricky 
words. 



Learn to spell the first 100 

high frequency words 
Letters and Sounds  

Phase: 5 - 6 

To continue to expand 

their knowledge of how to 
spell tricky words. 

Learn to spell the first 300 

high frequency words 
To begin to follow some 

spelling patterns. 

Learn to spell the first 400 

high frequency words 
 

 

unfamiliar words and 

tricky words. 
Learn to spell the first 500 

high frequency words 

 

Written Communication 

To begin to write 

sentences. 

To be able to 

communicate through 
writing. 

To use simple and 

compound sentences. 
To include some relevant 

detail. 

To communicate through 

writing in fiction and non-
fiction. 

To use simple, compound 

and some complex 
sentences 

To include greater detail 

and write in context. 

To communicate through 

writing and electronically 
with some awareness of 

audience and an 

understanding of some 
different text types.    

To use simple, compound 

and complex sentences. 
To extend their ideas 

using appropriate 

language and sufficient 
detail.   

To communicate through 

writing and electronically 
with an awareness of 

audience. Have a better 

understanding of different 
text types and their 

features. 

To use a range of simple, 
compound and complex 

sentences 

To use a greater range of 
ambitious language, 

conjunctions and some 

ambitious punctuation.  

To communicate through 

writing and electronically 
with a greater awareness 

of audience and an 

understanding of a range 
of text types and their 

features. 

To use range of different 
sentence types, ambitious 

language and an increasing 

range of punctuation. 
To communicate through 

writing and electronically 

for a range of audiences 
and purposes and adapt 

their writing accordingly. 

Add sufficient detail to 

interest the reader and 
vary their use of language 

and sentence construction.  

Use a thorough range of 
punctuation. 

MFL (French) 

   To use a MFL to greet 

and speak common 
phrases. 

To use a MFL to speak, 

read and write simple and 
complex sentences. 

To speak a MFL in more 

detail and translate to 
English. 

To speak a MFL in more 

detail and translate to 
English. 

 

EXPERIENCE  Learning through play / 

role play 

 Christmas Nativity 

 Local Trips (within the 

community) 

 Community Visitors (to 

discuss topics of 

interest) 

 All about me box 

 Teacher led and 

prompted sharing 

assemblies 

 Special helpers 

 

 Christmas Nativity 

 Local / wider 

community trips 

 Sharing assemblies 

(scripted for most) 

 Begin to develop the 

role of meeting and 

greeting 

 Topic based discussion 

to develop language 

skills (show and tell) 

 Write a letter to 

someone in the 

community 

 Twilight experience 

 Easter production – 

learnt words 

 Local / wider 

community trips 

 Greater degree of child 

led sharing assembly 

 In-school sleep over 

 Easter production (with 

learnt words) 

 Local / wider 

community trips 

 Communication 

projects involving the 

local community e.g. 

pop-up shop 

 To begin to plan their 

own sharing assemblies 

 1 night residential 

 Wider community 

visitors 

 Joint production (with 

yr. 5) 

 Opportunity to join 

‘Holy Council’ 

 

 Joint production (year 4) 

 Contribute to year-group 

blogging 

 2-night residential 

 Outdoor adventurous / 

team building activities 

 Messy Remembrance 

 Opportunities to learn 

with younger year 

groups 

 Child planned sharing 

assemblies 

 Learn how to become a 

play leader 

 4-night residential 

 Independent internet 

blogging 

 Contribute to church 

services 

 Play leaders 

 End-of-year production 

 Leading the school 

council (including visits 

to other schools) 

 Rota Kids 

 School ambassadors 

 Independently plan and 

deliver a sharing 

assembly 

 Assisting in the delivery 

of school-wide activities 

(e.g. sports day) 

 Opportunities to learn 

with younger year 

groups 

ENCOUNTER 

BEFORE THEY 

LEAVE THE 

SCHOOL 

 to meet and communicate with people from different cultures 

 to visit another primary school / meet children from another school 

 write a letter to a local, national and international school 

 communicate electronically: locally, nationally and globally. 

 to publish a piece of writing in a book. 

 to meet an author 

ENRICHMENT 

AND 

EXTENSION 

GROUP 

Y6 Cambridge 

University 
 

WHOLE 

SCHOOL 

 School councilors 

 ‘meeters’ and ‘greeters’   

 class / year group 

sharing assemblies 

 



Solving Life’s Problems 
To be able to use learnt strategies to find possibilities, through investigation, to be resilient in the face of different challenges 

 

Children will: 

Phase 1 Phase 2 Phase 3 Phase 4 

Year N and R Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

 

LEARN 

Number 

Measures 

Shape and space 

Data 

 

To develop 

investigative skills 

 

Explore everyday 

materials 

 

To have an 

awareness of 

different materials 

 

To experience 

programmable toys 

 

To use positional 

language and find a 

positional place 

 

Start to use and 

explore technology 

 

Experiment with 

different tools for 

purpose 

Number 

Measures 

Shape and space 

Data 

 

To develop 

investigative skills 

 

To be able to 

identify different 

materials and 

properties 

 

Test everyday 

materials for 

properties 

 

To use 

programmable toys 

 

To make maps 

using different 

materials 

 

Design a product 

using a variety of 

materials and build 

stronger structures 

 

 

Number 

Measures 

Shape and space 

Data 

 

To apply skills to 

real life problems 

 

Explore the uses of 

different materials 

for different 

purposes 

 

To experience 

programming 

language 

 

To begin to locate 

amenities using 

symbols and 

compass points 

 

 

To design and make 

a product for a 

purpose 

 

Use forces to 

change shape 

 

Number 

Measures 

Shape and space 

Data 

 

To apply skills to 

real life problems 

 

Investigate the 

properties and 

uses of rocks and 

fossils 

 

Explore forces and 

magnets 

 

Explore light and 

the sun 

 

To be able to use 

different materials 

for different 

purposes (DT) 

 

To use programme 

language 

 

To locate local 

amenities using 

symbols and 

compass points 

 

To design and 

make a product 

for a purpose and 

reflect against the 

design criteria 

Number 

Measures 

Shape and space 

Data 

 

To apply skills to 

real life problems 

 

Investigate changes 

of state 

 

Explore sound 

 

Construct circuits 

and explore 

electrical insulators 

and conductors 

 

To be able to sort 

materials into 

states of matter 

 

To write 

programmes 

 

To navigate the 

local area using a 

map 

 

To use a survey to 

generate design 

ideas. 

 

To design and 

make a product for 

a purpose and 

Number 

Measures 

Shape and space 

Data 

 

To apply skills to 

real life problems 

 

To separate 

materials 

 

Compare and group 

materials 

 

To edit 

programmes to 

monitor/control a 

product 

 

To navigate using 

4-digit grid 

references 

 

To design and 

make a product for 

a purpose (industry 

and the wider 

environment) 

Making changes as 

proceeding 

 

Explore forces 

between moving 

surfaces including 

levers, pulleys and 

gears 

Number 

Measures 

Shape and space 

Data 

 

To apply skills to 

real life problems 

 

To debug 

programmes 

 

Apply programs to 

control a product 

 

To navigate 

moving from one 

point to another 

using Ordnance 

Survey maps 

 

To design and 

make a product for 

a purpose (industry 

and the wider 

environment) 

Making changes as 

proceeding 



 

Learn how to 

strengthen and 

reinforce 

structures 

reflect against the 

design criteria 

 

EXPERIENCE 

 

To handle money 

in a real-life 

context e.g 

Christmas 

enterprise event 

 

To handle money 

in a real-life 

context e.g 

Christmas 

enterprise event 

 

To handle money 

and change 

 

To provide 

correct change 

when running a 

stall e.g 

Christmas 

Enterprise event 

and tuck shop 

 

To provide 

correct change 

when running a 

stall e.g 

Christmas 

Enterprise event 

and tuck shop 

 

To consider and 

experience 

making profit and 

loss 

 

To experience 

secondary school 

science teaching 

 

To run a virtual 

profit-making 

project 

 

To run an event / 

activity with a 

fixed budget to 

make a profit 

 

To link with a 

local college / 

university for a 

D.T project 

ENCOUNTER 

BEFORE THEY 

LEAVE THE 

SCHOOL 

Participate in an investigation day with an outside agency e.g solve a mystery using clues and forensic evidence. 

Orienteering 

Forest schools / den building / navigation activities 

Money awareness activities (Possibly Bank to school support) 

Code breaking activities 

To be able to use a variety of cooking ingredients and equipment to produce food safely 

To use a variety of materials and equipment to produce products for specific purposes 

 

ENRICHMENT 

AND 

EXTENSION 

GROUP 

Y4/5/6 DT, science or mechanics 

 

 



Understanding Our Lives 
To be able to understand how we and others fit in the ever changing world 

 

Children will: 

Phase 1 Phase 2 Phase 3 Phase 4 

Year N and R Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

 

LEARN 

Looking after 

ourselves 

 

My History  

 

My Family History 

 

Familiar places 

 

Special people  

 

Special places  

 

Seasons 

 

Listen to live high 

quality music 

 

Sharing, taking turns 

and cooperating 

 

Working as part of a 

group 

 

Try new things 

 

Likes and dislikes 

 

Ask for help 

 

Rules – right and 

wrong 

 

Talk about our own 

and others behaviour 

 

Consequences 

 

Managing Feelings 

 

Show sensitivity 

Changes in living 

memory 

 

Local environment 

 

Fruit based snack  

 

Special symbols and 

objects  

 

Special things in 

nature  

 

Significant British 

Event  

 

Listen to live high 

quality familiar 

music 

 

Recognise how 

healthy people look 

and feel 

 

Keeping myself safe 

(including medicines 

and substances, 

getting lost, stranger 

danger) 

 

 

Recognise own 

change and growth 

 

All humans and 

animals have needs 

 

Identify plants and 

trees 

 

Changes to our 

family over time  

 

Make cakes 

 

Living things and 

their habitats 

 

Special ways of 

living  

 

Special words and 

stories 

 

Significant British 

person  

 

A place in the UK  

 

A contrasting non-

European place  

 

Listen to live high 

quality world music 

 

Balanced diet 

 

Keeping safe in 

different places 

 

Importance of family 

 

Key aspects of 

friendship 

 

Safe and unsafe 

substances and the 

effects on the body 

 

Skills to aid 

independence 

Healthy snack  

 

Christianity  

 

Judaism  

 

Islam 

 

Changes in Britain 

from the stone age to 

the iron age  

 

Local history  

 

The UK  

 

Climates and regions  

 

Listen to live high 

quality classical 

music 

 

Healthy daily 

routines 

 

Safe and unsafe 

people 

 

Understand how 

‘networks’ grow and 

change with time 

 

Illness and how they 

spread 

 

Recognise physical 

and emotional 

change and how to 

manage them 

 

Healthy snack 

 

Classification  

 

Food processes  

 

Hinduism  

 

Christianity  

 

Buddhism  

 

Sikhism  

 

British invaders 

 

World Historic 

Period  

 

Europe  

 

Volcanoes and 

Earthquakes 

 

Listen to live high 

quality African music 

 

Physical and 

emotional health 

 

Managing risk 

 

Physical and mental 

bullying 

 

Safety with 

medicines 

 

Aspirations for adult 

life 

 

Initiation ceremonies 

in different religions 

 

Making something 

for the home 

 

Food production  

 

Life Cycles  

 

Life changes 

experiences for 

founder of different 

religions  

 

Sacred writings in 

different religions   

 

British Historical 

Period  

 

World Historical 

period  

 

North and South 

America  

 

Water, Mountains 

and Rivers 

Listen to live high 

quality Asian music 

 

The immune system 

 

Being ‘in charge’ of 

yourself 

 

Rules and Law 

 

Pressure and 

persuasion 

Reproduction and 

changes 

 

Inheritance   

 

Political world and 

trade links 

 

Making a healthy 

meal  

 

Adaptations of 

humans and living 

things  

 

Creation accounts in 

different religions 

and the humanist 

view 

 

Death in different 

religions and 

humanism 

 

Central beliefs in 

different religions 

and humanism 

 

British Historical 

Period  

 

World Historical 

period 

 

The World 

 

Listen to live high 

quality modern music 

 

Healthy lifestyle 

 



Explore plants and 

animals 

 

Explore where food 

comes from 

 

Compare similarities 

and differences 

between living things 

 

Explore the world 

using senses 

Identify different 

animals 

 

To know parts of the 

body 

 

Know the 4 seasons 

and weather 

 

 

 

 

 

 

 

 

Community (class, 

school, home, family 

and local) 

 

Plant and animal 

habitats 

 

How animals change 

over time 

 

Food chains and food 

sources 

 

Grow plants 

How human 

develops affect the 

environment 

 

Plant structures and 

requirements for life 

 

Nutrition 

 

Skeletons and 

muscles 

A local, current 

environmental issue 

 

The digestive system 

and teeth 

 

Food chains and 

terminology 

 

Puberty 

 

Basic Human needs 

 

The earth in space 

Rules and Law 

 

Judging and 

managing emotions 

 

Recognising and 

valuing their own and 

others personalities 

 

Differentiate between 

risks and hazards and 

long and short term 

 

Physical and Mental 

growth 

 

Risk of growing up 

‘too soon’ 

 

Moral issues and 

respect for people’s 

different values 

 

EXPERIENCE 

Local Church Visit  

 

Local shop visit 

 

Class pet 

 

Coach Trip  

 

Stranger Danger  

 

Year group 

Transition 

Local Church Visit 

 

Private bus trip  

 

Train ride 

 

Hindi visitor  

 

Stranger Danger 

 

Year group 

Transition 

 

Local Church Visit 

 

Cathedral  

 

Supermarket  

 

Christingle service  

 

Buddhist teacher visit  

 

Stranger Danger 

 

Year group 

Transition 

Local Church Visit 

 

Communion  

 

Mosque  

 

National Bus ride 

 

Stranger Danger 

 

Year group 

Transition 

Local Church Visit 

 

Different types of 

churches 

 

Visitor from a 

Mandir  

 

Stranger Danger 

 

Year group 

Transition 

Local Church Visit 

 

Sikh Temple 

 

Farm (by yr5) 

 

Secondary School 

Transition Days 

 

Stranger Danger 

including online 

 

Year group 

Transition 

 

Local Church Visit 

 

Communion  

 

Synagogue 

 

SEN Secondary 

School Transition 

 

Stranger Danger 

including online and 

friends of friends 

 

Year group 

Transition 

ENCOUNTER 

BEFORE THEY 

LEAVE THE 

SCHOOL 

Life Bus 

Debating  

Charity days 

Autism awareness 

Phase safety workshops 

Working with people with high needs (eg. 

Hearing impaired, Guide dogs etc) 

Law/court  

Anti-bullying week 

Cyber bullying 

Real life experiences: 

- Building site  

- Dentist  

- Bank  

- Post office 

- Tube 

- Boat 

- National Forces 

- Hospital 

- Restaurant   

Guide dogs ‘shades for a day’ 

Reading dog 

School dog  

Pen friends 

1:1 chat with an adult about life 

 

 

Career day eg. A rotation of activities for 

children to experience or find out about 

different careers.  

 

 



Leading a Fulfilling Life 
To be able to try new experiences and grasp opportunities to aspire, enjoy and be happy 

 

Children will be 

able: 

Phase 1 Phase 2 Phase 3 Phase 4 

Year N and  R Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

L
E

A
R

N
 A

B
O

U
T

 

Healthy 

Living 

-To show awareness of 

good practice for 

healthy living.  

-To understand why 

you need to be 

healthy.  

-To understand what 

you eat affects you 

physically.  

-To understand that 

healthy living 

affects someone 

physically.  

-To understand that 

healthy living affects 

someone physically 

and emotionally.  

-To have a thorough 

understanding of 

healthy living. 

-To have a thorough 

understanding of 

healthy living and 

understand how to 

apply it. 

 

Being Happy 

-To get on well with 

my class.  

 

 

 

-To confidently 

communicate with 

their peers and be 

able to recognise 

differences. 

 

-To communicate 

verbally with most 

people in school, 

recognise points of 

view and work well 

with a partner. 

 

-To get on well with 

their friends and 

with an awareness 

of their impact of 

their own 

behaviour. 

-To get on well with 

their friends and 

take responsibility 

for their own 

behaviour and 

reflect on its impact 

towards others. 

 

-To get on well with 

their friends and 

take responsibility 

for their own 

behaviour, reflecting 

on its impact for 

others and adapt 

their behaviour 

accordingly. 

-To emphasise with 

all ages in the 

school, adapting 

behaviours to suit 

with effective 

cooperation. 

 

Music 

-To sing songs, explore 

the sounds of 

instruments, copy 

simple rhythms and 

keep the pulse. 

-Listen to live music. 

-To sing rhymes and 

chants, learn to play 

rhythms on an 

African Drum/ 

Glockenspiel, keep 

the pulse, compose 

simple rhythms.  

-Listen to live 

music. 

-To sing topic 

related songs, begin 

to learn to play notes 

on a recorder or 

Glockenspiel, 

compose sound 

effects to go with a 

story from another 

culture. 

-Listen to World 

Live Music. 

-To sing songs in 

unison and two 

parts, learn a 

melodic phrase on 

the recorder or 

Glockenspiel, 

improvise melodies 

(solo or ensemble). 

-Listen to live 

Classical Music. 

-To sing a variety of 

songs on split parts 

and rounds, learn an 

instrument, play in a 

ensemble, create 

own compositions to 

add atmosphere. 

-Listen to Live 

African Music. 

-To be introduced to 

harmonies when 

singing, play a range 

of tuned and 

untuned instruments, 

compose short 

melodic phrases in 

AB structure (e.g 

verse and chorus). 

-Listen to live Asian 

Music. 

 

-To develop and 

refine harmonic 

singing, develop 

further how to play a 

range of tuned and 

untuned instruments, 

compose short 

melodic phrases in 

AB structure (e.g 

verse and chorus). 

-Listen to live 

Modern Music. 

Art 

-To study British Art 

using a variety of 

material and craft 

techniques. 

-To study European artists, craft makers and 

designers using different mediums. 

-To study European 

Artists, ancient 

sculptures and 

British designer 

using a variety of 

mediums. 

-To study European 

artists, tribal 

sculptures and 

World designers 

using different 

mediums. 

-To study a British 

artist, British 

sculpture and World 

designer using a 

variety of mediums.  

-To study a World 

artist, World 

sculpture and World 

architect using a 

variety of mediums. 

Sport/PE 

Dance 

-To control physical 

movements which 

improve gross motor 

skills and hand/eye 

coordination in a wide 

range of environments. 

-To develop, striking/fielding and invasion 

type skills in games.  

-To become creative in movement and 

balancing skills whilst beginning to 

understand physical fitness. 

 

-To grow in confidence in a variety of team games and individual sports including; 

striking/fielding, net/wall, invasion games and Outdoor Adventurous Activities.  

-To learn the importance and impact of fitness on their physical and emotional health.  

-To understand that their own performance affects team success.  

-To develop creative movements and balancing skills. 

E X P E R I E N C E
 

School Trips Local School Trips Twilight 1 night in school 1 night residential 
(use Evolve Risk Assessment) 

2 night residential 
(use Evolve Risk Assessment) 

Week residential  
(use Evolve Risk Assessment) 



Performances Autumn (End-Christmas) Spring (End) Spring (1/2 term) Summer (end) 

Clubs Every child experiences being a member of a school club (Art, PE, Music, etc, + Bikeability in Y6) 

Sports Day KS1 Sports Day (inclusive) KS2 Sports Day (inclusive) / Athletics Finals Day (Talented) 

House matches  KS1 House matches KS2 House matches 

Music Exp.  Summer Concert / Singing Performances / Church Choir / Assembly Instrumentals & Choir 

Enterprise All children will have the opportunity to design and make a project to sell. 

ENCOUNTER 

BEFORE THEY 

LEAVE THE 

SCHOOL 

Children should encounter a variety of day trips/outside visitors (as a year group/class/or just a small group) throughout their time in school.  

 

We ask that teachers endeavour to plan a trip or outside visitor once each term. 

 

A special sporting event (Kelvedon World Cup, Kelvedon Olympics, Art Solutions). 

 

All the children will have a chance to represent the school in a field of interest (poet laureate, sports team, musical event, etc) 

ENRICHMENT 

AND 

EXTENSION 

GROUP 

Y5/6 Varsity Rugby 

Y4/5/6 Art Masterclass 

Y4/5/6 Royal College of Music 

Y4/5/6 Women’s football, cricket or hockey 

Y3/4/5/6 Opera or ballet 

 

 

 

 

 

 

 

 



SKILL PROGRESSION for SPEAKING AND LISTENING 

 Pupils in Year R and 1 need to: Pupils in year 2 need to: 

Talking to 

others 

 Share feelings. 

 Talk in an audible voice that is understood by others. 

 Keep in mind the listener. 

 Speak in sentences. 

 Talk about experiences. 

 Vary talk to engage listeners. 

 Choose words and gestures for different situations. 

Talking with 

others 

 Engage with the speaker, listening attentively. 

 Engage with others, taking turns. 

 Stick to a main theme. 

 Listen and respond to a speaker. 

 Make appropriate contributions in a discussion. 

Talking in 

drama 

    Play imaginatively, acting out characters   

   using everyday language. 

    Introduce a storyline/narrative into their play. 

 Adapt speech and gestures to different roles and scenarios. 

Talking about 

talk 

 Notice different ways of speaking. 

 Experiment with ways to express meaning. 

 Use past and present forms accurately. 

 Express meaning in different ways. 

 

 Pupils in year 3 and 4 need to: Pupils in year 5 and 6 need to: 

Talking to 

others 

 Develop ideas through a discussion. 

 Organise talk to help the listener understand. 

 Adapt language to suit the audience. 

 Elaborate on main points and ideas to give extra meaning. 

 Shape talk in a deliberately engaging way. 

 Adapt vocabulary, gestures and movement in ways well matched to the 

audience. 

Talking with 

others 

 Make relevant comments to a speaker. 

 Take different roles within a group. 

 Recognise significant details. 

 Recognise implicit meanings. 

 Sustain roles within a group. 

Talking in 

drama 

 Adapt talk, gestures and movement to create a role or scenario.  Show insight into situations through well-chosen speech, gesture and 

movement. 

Talking about 

talk 

 Express meaning in different ways and describe why it is effective.  Explain the features of language use that make it effective. 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Reading  

Teaching and Learning 

 Children ‘learn to read’ (decode and recognise words) in years R – 3 and begin to learn comprehension skills. 

 

 Where children in years 4 - 6 are unable to consistently use phonic strategies to segment, sound and blend unfamiliar 

decodable words, the teaching of phonics continues. 

 

 We teach our children the skills to comprehend and 'read to learn' in years 3 – 6. 

 

 All adults help to develop a love of reading and encourage the children to read for pleasure. 

 

 All adults model high-quality reading by regularly reading aloud to their children. 

 

 Teachers reflect upon how reading can link to every area of the curriculum and identify reading opportunities that 

arise during the school day. 

 

 Teachers use a range of teaching and learning strategies to develop reading skills. 

 

 

 

 

 



 

Word Understanding Strategies 

 

High-quality daily phonics sessions 

using a range of strategies to re-cap, teach 

and apply new sounds for spelling and 

reading. 

1:1 reading with an adult – support for 

decoding and word meaning. 

Small guided group reading – support 

for decoding and word meaning. 

Paired Reading – peer support for word 

pronunciation and meaning. 

Whole class story time – adult modelled 

support for pronunciation, fluency and 

word meanings. 

Audio Books – to improve a child’s 

access to language. 

Performance Poetry – learning new 

words, pronunciation and meanings. 

Digraph Investigation such as spotting 

words within a text that include a taught 

digraph. 

Pre-reading – children have 

opportunities to read and reflect on a text 

before working with an adult. 

Dictionary Races – learning the skill of 

using a dictionary to find out the meaning 

of a word. 

Word Maps - including definition, 

synonyms, use in a sentence and a 

picture. 

Story Circles – group or class discussion 

about a text. 

Using music, rhyme and repetition to 

aid decoding and pronunciation. 

Word-rich walls – to display new learnt 

language. 

Daily readers intervention – focused 

support for the children that need it most. 

Using drama to act out particular words 

to aid understanding. 

 

Text Understanding Strategies 

 

Guided reading sessions - focussing on 

comprehension skills. 

 

 

1:1 reading with an adult – to support 

understanding and text comprehension. 

Paired reading – peer support to 

improve text understanding. 

Whole-class analysis of a text such as 

features, organisation and fact retrieval. 

Accelerated Reader – application and 

assessment of comprehension skills. 

Adult-modelled reading – with a focus 

on text comprehension. 

 

Reciprocal reading – group guided 

reading where every child has a specific 

role. 

Comprehension and task cards - usually 

more effective with a partner. 

 

 

Comprehension papers – usually more 

effective with a partner or as a guided 

support group. 

 

The use of texts that link to a class topic 

and have a purpose e.g. collecting 

information for a piece of writing. 

The use of drama to show understanding 

of a given text such as the plot of a story 

or sequencing. 

Sequencing activities to work on 

chronology and summarising. 

Children to use a text to write their own 

questions for their teacher or a partner. 

Story boxes – children show their 

understanding of a text using their artistic 

skills. 

Art comprehension – children show 

their understanding of a section of a text 

by drawing a picture. 

Reading a picture – visual 

comprehension and application of 

inference and deduction. 

Problem solving reading – using a text 

such as a timetable, menu or atlas to 

apply skills across the curriculum. 

Using a highlighter to encourage 

accurate fact retrieval. 

Reading using a range of media 

resources e.g. newspapers or the internet. 

Follow up tasks – children apply the 

skill taught in a guided reading session by 

completing a written task. 

Pre-teaching specific vocabulary to aid 

whole-text understanding. 

Reading analysis tasks such as book 

reviews or a recommendation. 

Presenting a story in a different format – 

e.g. comic strip or stop-motion animation. 

SATs paper analysis and comprehension 

technique - to be used sparingly. 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Skills progression for READING 
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Phonic Skills 

and Strategies 

(decoding) 

 

Use ‘Letters and Sounds’ to teach phonic knowledge and 

skills 

 Letters and Sounds Phases 1 – 3 

 

□ Hear the sounds of different letters 

□ Begin to blend sounds to make words 

 

Use ‘Letters and Sounds’ to teach phonic knowledge and 

skills 

 Letters and Sounds Phases 1 - 3 

□ Learn and recall the sounds of graphemes 

□ Blend these sounds to read words and then simple sentences 

□ To use initial sounds and picture clues to read words 

□ To understand that some words cannot be decoded and need 

to be memorised as exception / tricky words 

□ Begin to read some exception / tricky words 

 

Reading 

Expectation 

and fluency 

□ Listen to an adult telling stories with and without pictures 

□ Listen and join in with songs, rhymes and simple listening 

games 

□ Join in with repeated phrases after adult modelling 

 

□ Read with an adult books that are closely matched to their 

phonic awareness 

□ Read aloud during shared and guided reading (with the 

teacher) books that are consistent with their phonic 

awareness and reading ability 

□ Begin to read independently books that are closely matched 

to their phonic awareness 

□ Re-tell a simple story with a beginning, middle and end. 
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Vocabulary 

and word 

understanding 

 

 

□ Understand that printed words have meaning □ Discuss the meaning of unfamiliar words read by the 

teacher 

□ Discuss the meaning of words that are read as part of 

whole-class teaching 

□ Begin to link the meaning of unfamiliar words with those 

already known 

 

Comprehension 
□ Discuss the possible meaning of a picture 

□ Discuss who, where and what happens in a story 

□ Understand the topic of a simple non-fiction text 

 

□ Show some understanding of what they have read by 

answering simple oral questions 

□ Discuss some of the facts of a non-fiction book 

□ Begin to make sensible suggestions for what could happen 

next 

 

Book Skills 
 Hold a book and turn the pages  Visit the school library and local community library 

 Children to independently select books of interest from the 

‘book box’ 
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Phonic Skills and 

Strategies 

(decoding) 

Use ‘Letters and Sounds’ to teach phonic knowledge and 

skills 

 Letters and Sounds Phases 3 - 5 

 

□ Respond speedily with the correct sound to a wider range 

of graphemes 

□ Sound and blend sounds to read unfamiliar words 

□ Read common tricky / exception words 

□ Develop memory of repeated words 

□ Read contracted words 

Use ‘Letters and Sounds’ to teach phonic knowledge and 

skills 

 Letters and Sounds Phases 5 - 6 

 

□ Continue to apply phonic knowledge of sounding and 

blending until automatic decoding has become embedded 

□ Recognise alternative sounds of graphemes 

□ Read words with common suffixes 

□ Read further common tricky / exception words 

□ Read many words quickly and accurately without the need 

for sounding and blending 

□ Use the whole sentence/topic to support the reading of 

unknown words that require decoding 

 

Reading 

Expectation 

□ Read independently and aloud to an adult books that are 

closely matched to their phonic awareness 

□ Read aloud as a class (with the teacher) books that are 

consistent with their phonic awareness and beyond their 

reading ability. 

□ Use a range of teaching and learning strategies (see 

reading strategies) 

□ Read independently and aloud to an adult books that are 

closely matched to their improving phonic knowledge 

□ Read aloud as a class (with the teacher) books that exceed 

their phonic awareness and reading ability 

□ Use a range of teaching and learning strategies (see reading 

strategies) 

 

 

Fluency 

 

□ Re-read books to improve fluency 

□ Show an awareness of punctuation (pause at full stops and 

commas) 

□ Use the expression of characters when this is modelled by 

the teacher 

□ Have some awareness of inaccurate reading 

□ Sound out unfamiliar words accurately, automatically and 

without undue hesitation 

□ Re-read books to build up fluency and confidence 

□ Copy the teacher’s expression and intonation when reading 

aloud as a class (including when reading books that exceed 

their phonic awareness) 

□ Use the punctuation in a text to aid fluency and expression 

□ Begin to include intonation 

□ Begin to include the expression for the characters 

independently 

□ Correct some examples of inaccurate reading 

□ Accurately recite poems and understand rhyme 
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Vocabulary and 

word 

understanding 

 

 

□ Discuss the meaning of blended, exception, high 

frequency and everyday words 

□ Discuss the meaning of topic words 

□ Link the meaning of unfamiliar words with those already 

known 

□ Discuss and clarify the meanings of words, linking new 

meanings to known vocabulary 

□ Use the whole sentence to support the meaning of unknown 

words 

□ Use a classroom resource to discover the meaning of 

unfamiliar words 

 

Comprehension 
□ Answer simple verbal questions about the books they have 

read 

□ Talk about the meaning of books they have read 

independently 

□ Explain clearly their understanding of books that have 

been read to them (beyond the level at which they can 

read independently) 

□ Re-tell traditional stories 

□ Make predictions for what might happen next based on 

what has already happened 

□ Make some simple inference on the basis of what has been 

said or done 

□ Identify which character is speaking 

□ Discuss the significance of the title and main events in a 

story  

□ Explain and discuss their understanding of a range of books 

□ Read and discuss the content of non-fiction books that are 

structured in different ways 

□ Discuss and express views on books within and beyond 

their phonic understanding 

□ Scan and locate information within a text 

□ Answer verbal and written questions (whilst reading) about 

books they have read 

□ Make sensible predictions for what might happen next 

based on what has already happened and some of actions of 

the characters 

□ Discuss the sequence of events in a book (including 

chronology) 

□ Become more confident re-telling a range of different 

stories 

□ Discuss their favourite words and phrases and why 

particular words have been used by the author 

□ Discuss how an event in a story has effected a given result 

(e.g. inference on characters feelings) 

 

Book Skills 
 Exercise choice in selecting books and be taught how to 

do so.   

 Begin to understand the difference between fiction and 

non-fiction books 

 

 Begin to self-select a book from the library 

 Understand the difference between fiction and non-fiction 

books 

 To be introduced to the contents page’ glossary and index 

 Learn about the simple features of different text types 
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Phonic Skills and 

Strategies 

(decoding) 

□ Accurately apply phonic strategies to segment, sound and blend 

(decode) unfamiliar words 

□ Increase the number of instantly recognisable words where 

decoding is not necessary 

□ Continue the systematic teaching of phonics for children who 

cannot sound, segment and blend unfamiliar words 

□ Further extend their knowledge of exception words that cannot 

easily be decoded 

□ Accurately apply phonic strategies to segment, sound and blend 

(decode) unfamiliar words 

□ Increase the number of instantly recognisable words where 

decoding is not necessary 

□ Continue the systematic teaching of phonics for children who 

cannot sound, segment and blend unfamiliar words 

□ Develop strategies for pronouncing non-decodable words 

□ Understand that the mispronunciation of a word might be key to 

the meaning of a sentence 

 

Reading 

Expectation 

□ Regularly read (and have read to them), discuss and explain their 

understanding of a range of books and texts that are structured in 

different ways and for different purposes 

□ Contribute to group discussion 

□ Read and understand stories from a range of genres 

□ Read a range of poems and playscripts 

□ Use a range of teaching and learning strategies (see reading 

strategies) 

□ Regularly read (and have read to them), discuss and explain their 

understanding of a wide range of books and texts that are 

structured in different ways and for a range of purposes 

□ Confidently contribute to group and some class discussion 

□ Read and understand stories from a wide range of genres 

□ Read and perform poems and playscripts 

□ Use a range of teaching and learning strategies (see reading 

strategies) 

 

Fluency 

 

□ Read aloud in a small group showing an understanding of 

volume and some use of intonation and tone (expression) 

□ Accurately use the punctuation in a text to aid fluency and 

expression 

□ Read (and perform) poems and playscripts, showing some 

understanding of intonation and tone (expression), volume and 

action 

□ Re-read, and rehearse poems to improve fluency 

□ Correct most examples of inaccurate reading 

□ Read aloud in a small group showing an understanding of 

intonation, tone (expression) volume and action 

□ Confidently use the punctuation in a text to aid fluency and 

expression 

□ Confidently read (and perform) poems and playscripts 

□ Re-read, and rehearse poems and plays to improve fluency and 

performance 

□ Confidently correct inaccurate reading 
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Vocabulary and 

word 

understanding 

 

 

□ Apply their growing knowledge of root words, suffixes and 

prefixes to help with word meanings 

□ Explain the meaning of words using the context of the text 

□ Discuss and clarify the meanings of words, linking new 

meanings to known vocabulary e.g. word families 

□ Begin to use these words orally and written 

□ Learn how to use a dictionary to check the meaning of words 

that they have read 

□ Apply their knowledge of root words, suffixes and prefixes to 

help with word meanings 

□ Explain the meaning of words using the context of the text and 

topic 

□ Discuss and clarify the meanings of words, linking new 

meanings to known vocabulary e.g. word families 

□ Use these words in the correct context e.g. orally and written 

□ Discuss the meaning of identified ambitious words 



□ Use dictionaries to check the meaning of words that they have 

read 

 

Comprehension 
□ Ask questions about the texts they are reading or those read to 

them 

□ Explain and discuss their understanding of books, making some 

reference to the text 

□ Scan, locate and highlight information within a text to answer 

verbal and written questions 

□ Summarise the key information from a paragraph or section of 

text 

□ Draw inferences by finding clues to explain how a character 

may be feeling 

□ Discuss how word choices can affect the meaning of a text 

□ Discuss the sequencing of  information or events in fiction and 

non-fiction 

□ Predict what might happen from stated details 

□ Identify and discuss some of the themes and conventions from 

different genres 

□ Begin to make simple comparisons between different text types: 

setting, characters and plot by identify similarities and 

differences 

□ Ask a range of questions about the texts they are reading or read 

to them 

□ Explain and discuss their understanding drawing on evidence 

from the text 

□ Scan, locate and highlight information within a text to answer 

verbal/written questions 

□ Summarise the key information from a one page text 

□ Draw inferences such as inferring characters’ feelings or 

emotions giving evidence 

□ Comment on specific word choices and the effect they have on 

the themes, structure or presentation of the text 

□ Begin to identify and comment on figurative language (e.g. 

similes) 

□ Discuss the sequencing / organisation of information / events in 

fiction and non-fiction 

□ Differentiate between statements of fact or opinion (link these to 

different text types) 

□ Make sensible predictions based on stated and inferred details 

□ Identify and discuss themes and conventions from a range of 

genres 

□ Make comparisons between different text types: setting, 

characters and plot by identify similarities and differences 

□ Discuss the author’s purpose and opinion 

 

Book Skills  

 Independently, exercise choice in selecting fictional books from 

the library 

 Learn how to select non-fiction books from the library for a 

given purpose 

 Use non-fiction books for pleasure and research purposes 

 Begin to use some of the features of a non-fiction book (contents 

page, glossary and index) independently 

 Retrieve information from a non-fiction text 

 Use Accelerated reader (aim of 15 minutes reading time per day) 

 Independently, select a range of fictional books from the library 

 Independently select non-fiction books from the library for a 

given purpose 

 Use a range of non-fiction books for pleasure and research 

purposes 

 Use the features of a non-fiction book (contents page, glossary 

and index) 

 Accurately retrieve and record information from a non-fiction 

text 

 Use Accelerated reader (aim of 20 minutes reading time per day) 
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Phonic Skills 

and Strategies 

(decoding) 

□ Accurately apply phonic strategies to segment, sound and 

blend (decode) unfamiliar words 

□ Continue to increase the number of instantly recognisable 

words where decoding is not necessary 

□ Continue the systematic teaching of phonics for children 

who cannot sound, segment and blend unfamiliar words 

□ Further refine strategies for pronouncing non-decodable 

words 

□ Most decodable words can be pronounced with little need to 

use phonic strategies 

□ Accurately apply phonic strategies to segment, sound and 

blend (decode) unfamiliar words 

□ Continue the systematic teaching of phonics for children 

who cannot sound, segment and blend unfamiliar words 

□ Confidently pronounce non-decodable words (range of 

strategies) 

 

Reading 

Expectation 

□ Regularly read (and have read to them), discuss and 

explain their understanding of a range of books (including 

myths, legends and traditional stories, modern fiction, 

fiction from our literary heritage, and books from other 

cultures and traditions) 

□ Contribute to class and group discussion building on their 

own and others’ ideas. 

□ Read, perform and discuss a range of poems 

□ Use a range of teaching and learning strategies (see 

reading strategies) 

 

 

□ Regularly read (and have read to them) discuss and explain 

a wide range of books and plays (including myths, legends 

and traditional stories, modern fiction, fiction from our 

literary heritage, and books from other cultures and 

traditions) 

□ Contribute to class and group discussion building on their 

own and others’ ideas and challenging opposing views 

courteously 

□ Explain and demonstrate their understanding of what they 

have read maintaining a focus on the topic and using notes 

where necessary e.g. formal presentations and debates 

□ Read, perform, discuss and analyse a range of poems 

□ Use a range of teaching and learning strategies (see reading 

strategies) 

 

Fluency 

 

□ Read aloud (in a small group or to the class) a wider range 

of poetry, fiction and non-fiction books written at an age-

appropriate interest level with accuracy and at a 

reasonable speaking pace 

□ Read most words effortlessly and automatically 

□ Have a range of strategies to work out the pronunciation 

of an unfamiliar word 

□ To include suitable tone, intonation, volume and speed 

□ Confidently self-correct inaccurate reading 

 

 

□ Develop confidence, enjoyment and mastery of language, 

which can be extended through public speaking, 

performance and debate. 

□ Read and pronounce almost all words effortlessly and 

automatically 

□ To include suitable tone, intonation, volume and speed and 

vary these appropriately according to the text. 
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Vocabulary and 

word 

understanding 

 

 

 The pronunciation and meaning of new / unfamiliar vocabulary 

should be modelled and specifically taught (expectation) 

□ Apply their greater knowledge of root words, suffixes and 

prefixes to help with word meanings 

□ Infer the meaning of unfamiliar words using the context of: 

topic, sentence and text. 

□ The meaning of new vocabulary should be linked to known 

vocabulary e.g. word families 

□ New vocabulary is increasingly used in independent writing 

 The pronunciation and meaning of new / unfamiliar / very 

ambitious vocabulary should be modelled and specifically taught 

(expectation) 

□ Children should be confident using a range of strategies to find 

out the meaning of unfamiliar or new vocabulary 

□ Infer the meaning of unfamiliar words using the context of: topic, 

sentence, text and word class 

□ New vocabulary is frequently used in independent writing 

 

 

 

Comprehension 
□ Identify and discuss the themes and conventions of a story 

□ Retrieve, record and present information from non-fiction 

□ Refer back to the text to justify a given answer 

□ Draw inferences such as inferring characters’ feelings, thoughts 

and motives from their actions, and justifying inferences with 

evidence from the text. 

□ Summarise the main ideas drawn from a short text or chapter 

identifying details that support the main ideas. 

□ Discuss the sequencing of key events and disregard unimportant 

information 

□ Identifying how language, structure and presentation 

contributes to meaning 

□ Make in-depth comparisons within a text 

□ Identify and comment on a range of figurative language 

□ Discuss the author’s purpose and opinion 

□ Identify, discuss and analyse in depth the themes and conventions 

of a story 

□ Refer back to the text and include sufficient detail to justify a 

given answer (including reference to both sides of a discussion) 

□ Draw inferences such as inferring characters’ feelings, thoughts 

and motives from their actions, and justifying inferences with 

detailed evidence from the text. 

□ Summarise the main ideas drawn from an entire text identifying 

key details that support the main ideas 

□ Identify how language, structure and presentation contributes to 

meaning in more complex texts 

□ Make detailed comparisons within and across a range of texts 

□ Identify, comment and analyse the use of figurative language and 

its effect on the reader 

□ Analyse the author’s purpose and opinion 

 

Book Skills 

 Independently, select fictional books from the library and make 

recommendations to their peers 

 Independently select non-fiction books from the library for a 

given purpose 

 Confidently use the features of a non-fiction book (contents 

page, glossary and index) 

 Use Accelerated reader (aim of 20 minutes reading time per 

day) 

 Independently, select fictional books from the library including 

some use of classical texts 

 Clearly understand the task before accurately locating and 

selecting relevant non-fiction information from a range of 

sources 

 Use a range of non-fiction texts for pleasure and research 

purposes 

 Use Accelerated reader (aim of 20 minutes reading time per day) 



Spelling  

Teaching and Learning 

 

 Teachers and other adults use a range of teaching and learning strategies to help the 

children learn how to spell. 

 

 Adults have high expectations and we support our children to become better 

spellers. 

 

 We treat phonics and spelling as the same concept. 

 

 Children are taught robust phonic strategies in YR - Y3 (the application of this 

learning or intervention for those that do not have the relevant skills continue in YR 

4 – 6). 

 

 The children learn to link phonic strategies to spelling rules and patterns 

 

 Teach the children to understand that some words cannot be decoded using phonics. 

High frequency examples of these words need to be learnt. 

 

 Accurate assessment is used to determine how long to spend learning or re-capping 

certain spelling patterns and when to move on. 

 

 All adults model accurate word pronunciation and a range of spelling strategies to 

teach the children how to become great spellers. 

 

 We understand that spelling is not about memory or learning lists of words.  

 

 

 

 

 

 



Spelling Teaching and Learning 

High-quality daily 

phonics sessions using a 

range of strategies to re-

cap, teach and apply new 

sounds for spelling and 

reading. 

Phoneme, digraph and 

trigraph phonics teaching 

to continue throughout the 

school 

High-quality spelling 

sessions that focus on 

phonics, spelling patterns, 

rules, etymology and 

morphology. 

Explicit links made to 

spelling during general 

class teaching across the 

curriculum. 

Word banks, classroom 

displays and scaffolded 

support for key language 

that is used across the 

curriculum 

Marking that supports the 

children to spell the words 

they are learning or words 

they should be able to 

spell. 

An investigative (rather 

than memory based) 

approach to learning 

spelling patterns and rules. 

Adults to model a range of 

spelling strategies during 

general class teaching. 

Children to develop a 

range of strategies to 

spell words and they are 

encouraged to use these 

strategies. 

Teacher has high 

expectations and support 

the children to care about 

their spelling. 

Teaches the children to be 

able to spot words that 

don’t look like they are 

spelled correctly. 

Differentiated spelling 

lessons so the children are 

supported and challenged. 

Uses AFL to identify 

common class spelling 

mistakes and addressed 

these in spelling lessons. 

Spelling lessons include 

sorting activities to help 

the children apply the 

spelling rules they are 

learning 

Children are encouraged to 

find exception words and 

identify tricky words they 

use but struggle to spell 

accurately. 

Teacher use a range of 

strategies to help the 

children learn and apply 

the patterns and rules they 

have been taught 

 

Spelling Application Strategies 

Sorting and grouping 

activities where several 

spelling patterns or rules 

have been taught. 

 

Rainbow spelling - using 

different colours for each 

letter, digraph or trigraph. 

Waterfall writing – each 

letter of a word cascades 

down the paper like a 

waterfall. 

Hangman – excellent for 

focussing on repetitive use 

of a digraph, prefix or 

suffix. 

Children to write their 

spelling words on a 

partner’s back so they 

can work out what was 

written. 

Bananagrams or letter 

tiles – children to build the 

words they are learning 

using different resources. 

Anagrams – the letters of 

spelling words are jumbled 

up and the children need to 

spell the word correctly. 

Correct the teacher – 

children need to spot 

spelling mistakes and fix 

the words. 

Word Search – children 

must spot their spelling 

words in a wordsearch or 

make their own. 

 

Scrabble board – children 

to create a scrabble board 

where their spelling words 

connect together. 

How many times can you 

write a spelling word in 30 

seconds? 

Asking a partner to test a 

child for particular 

spelling words. 

Internet resources such as 

spellzone.com or 

spellingframe.co.uk 

 

 

 

 

Word shapes – children 

to draw letter tiles around 

their spelling words. 

Draw a spelling word – 

children practise their 

spelling by turning a word 

into a picture. 

Using different mediums 

and multi-sensory 

approaches such as paint 

or chalk to practise writing 

their spelling words. 

 

72 different ideas for spelling games can be found in the CPD folder on the T: drive 

 

 

 



Letters and Sounds (spelling objectives) 
 

 

PHASE 

ONE  
 

Emerging 

Spellers 

Year R 

 

□ environmental sounds 

□ instrumental sounds 

□ body sounds 

□ rhythm and rhyme 

□ alliteration 

□ voice sounds 

□ oral blending and segmenting. 

 

 

PHASE 

TWO 
 

Year R 

 

□ learn 19 letters of the alphabet and one sound for each (in 5 sets) 

□ blending sounds together to make words 

□ segmenting words into their separate sounds 

□ read and spell some VC and CVC words (many children) 

□ introduced to reading two-syllable words and simple captions 

□ learn some high-frequency ‘tricky’ words: the, to, go, no. 

 

Guidance 

 

 set 1 :    s    a    t     p 

 set 2 :    i     n    m   d 

 set 3 :    g    o    c    k 

 set 4 :    ck  e    u    r 

 set 5:     h    b    f    ff    l    ll    ss 

 

 

PHASE 

THREE 
 

Year R 

Continued in 

Year One 

 

□ learn the remaining 7 letters of the alphabet and one sound for each 

□ learn 25 graphemes 

□ continue CVC blending and segmentation 

□ apply blending and segmenting to spell simple two syllable words and captions 

□ learn letter names 

□ learn to spell some more high-frequency tricky words 

□ learn the ‘simple code’ : one grapheme for each phoneme / digraph 

 

Guidance and 

example 

words 

 

 

 set 6 :    j    v    w    x 

 set 7 :    y    z    zz   qu 

 

grapheme sample word grapheme sample word 

ch chip ar farm 

sh shop or for 

th thin / then ur hurt 

ng ring ow cow 

ai rain oi coin 

ee feet ear dear 

igh night air fair 

oa boat ure sure 

oo boot / look er corner 
 

PHASE  

FOUR 
 

Year One 

□ consolidate children’s knowledge of graphemes by re-capping all previously taught 

sounds (no further grapheme – phoneme correspondence is taught) 

□ learn to spell words containing common adjacent consonants (initial or final blends) 

□ learn to spell longer polysyllabic words using segmentation and blending 

 

 



guidance and example words 

 

adjacent 

consonant 

sample word adjacent 

consonant 

sample word adjacent 

consonant 

sample word 

st starfish xt text sl sleep 

nd hand tr tree sp spade 

mp lamp dr drawing Tw twins 

nt tent gr grandad sm small 

nk ink cr crab pr printer 

ft gift br brush sc scarf 

sk tusk fr frog sk skunk 

lt belt bl blackberry sn sniff 

lp help fl flag nch bench 

Lf shelf gl glasses scr screw 

lk milk pl plane Shr shrew 

pt script cl clown thr thread 

    str string 

 

These example words are to be used for segmenting activities. Italic words are from the first 100 high 

frequency word list. 

 
 



 
 

 

 
 

 

 

 

 



 

PHASE 

FIVE 
 

Year One 

Year Two 

 

 

□ learn alternative spellings for phonemes (the complex code) 

□ learn to spell and practise high-frequency words 

□ learn the spelling of two-syllable and three-syllable words 

□ practise writing sentences using these words 

 

guidance and 

example 

words 

 

 

 



 

 

 

 

PHASE 

SIX 
 

Year Two 

□ learn some of the rarer grapheme – phoneme correspondences (GPCs) 

□ introduce and learn about the past tense 

□ investigate and learn how to add suffixes 

□ learn how to spell long words 

□ learn a greater number of exception words 

□ finding and learning the difficult bits in words 
 

 

 

 

 

 

 



Year Two Spelling Curriculum 

 

 Children should know most of the common grapheme – phoneme correspondences (GPC) from 

phases 2 – 5.  

 

 Some children may need to re-visit phases 1-4 where they do not have a thorough GPC 

 

 Children who do not have a thorough understanding of grapheme – phoneme correspondence will 

require additional support 

 

 Common grapheme – phoneme correspondence should be regularly revisited and referred to within 

spelling  

and general English learning. 

 

 Children’s spelling should be phonetically accurate although it may still be a little inconsistent and 

unconventional. Spelling lags behinds reading as it is harder. 

 

 By the end of year 2, the children should be confident spelling the first 300 high frequency words and 

common exception words. 

 

 Adults should pay careful attention to a child’s ability to apply their phonetic understanding, 

knowledge of common exception words and knowledge of high frequency words when spelling words 

both in isolation and within their writing. 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Rarer grapheme – phoneme correspondence objectives 

objective 

 
□ The /dʒ/ sound spelt as ge and dge at the end of words, and sometimes spelt as g elsewhere in 

words before e, i and y  

guidance  The letter j is never used for the /dʒ/ sound at the end of English words.  

 At the end of a word, the /dʒ/ sound is spelt –dge straight after the /æ/, /ɛ/, /ɪ/, /ɒ/, /ʌ/ and /ʊ/ 

sounds (sometimes called ‘short’ vowels).  

 After all other sounds, whether vowels or consonants, the /dʒ/ sound is spelt as –ge at the 

end of a word.  

 In other positions in words, the /dʒ/ sound is often (but not always) spelt as g before e, i, 

and y. The /dʒ/ sound is always spelt as j before a, o and u.  

example 

words 

o badge, edge, bridge, dodge, fudge 

o age, huge, change, charge, bulge, village 

o gem, giant, magic, giraffe, energy jacket, jar, jog, join, adjust 
 

objective □ The /s/ sound spelt c before e, i and y 

example 

Words 

o race, ice, cell, city, fancy 

 

objective □ The /n/ sound spelt kn and (less often) gn at the beginning of words 

guidance  The ‘k’ and ‘g’ at the beginning of these words was sounded hundreds of years ago. 

example 

words 

o knock, know, knee, gnat, gnaw  

objective □ The /r/ sound spelt ‘wr’ at the beginning of words 

guidance  This spelling probably also reflects an old pronunciation.  

example 

words 

o write, written, wrote, wrong, wrap  

 

objective □ The /aɪ/ (long i) sound spelt –y at the end of words  

guidance  This is by far the most common spelling for this sound at the end of words. 

example 

Words 

o cry, fly, dry, try, reply, July  

 

objective □ The /ʌ/ (uh) sound spelt o 

guidance  Pay close attention to the pronunciation of the ‘th’ as well. 

example 

words 

o other, mother, brother, nothing, Monday 

 

objective □ The /ɒ/ sound spelt a after w and qu  

guidance  a is the most common spelling for the /ɒ/ (‘hot’) sound after w and qu. 

example 

words 

o want, watch, wander, quantity, squash  

 

 

 

 

 

 

 

 

 



Suffix based spelling objectives  

Relevant suffixes: -ing, -ed, -er, -est, –y, –s and –es 
 

objective □ adding the endings –ing, –ed, –er, –est and –y to words ending in –e with a consonant before 

it  

guidance  The –e at the end of the root word is dropped before –ing, –ed, –er, –est, –y or any other 

suffix beginning with a vowel letter is added. Exception: being.  

example 

words 

o hiking, hiked, hiker, nicer, nicest, shiny 

 

objective 

 
□ adding –ing, –ed, –er, –est and –y to words of one syllable ending in a single consonant letter 

after a single vowel letter  

guidance  The last consonant letter of the root word is doubled to keep the /æ/, /ɛ/, /ɪ/, /ɒ/ and /ʌ/ 

sound (i.e. to keep the vowel ‘short’).  

 Exception: The letter ‘x’ is never doubled: mixing, mixed, boxer, sixes.  

example 

words 

o patting, patted, humming, hummed, dropping, dropped, sadder, saddest, fatter, fattest, 

runner, runny  
 

objective 

 
□ Adding –ed, –ing, –er and –est to a root word ending in –y with a consonant before it 

guidance  The y is changed to i before –ed, –er and –est are added, but not before –ing as this would 

result in ii. The only ordinary words with ii are skiing and taxiing. 

example 

words 

o copied, copier, happier, happiest, cried, replied  

o …but copying, crying, replying  

 

objective □ Adding –es to nouns and verbs ending in –y 

guidance  The y is changed to i before –es is added.  

example 

words 

o flies, tries, replies, copies, babies, carries  

 

objective □ The /i:/ sound spelt –ey  

guidance  The plural of these words is formed by the addition of –s (donkeys, monkeys, etc.).  

example 

words 

o key, donkey, monkey, chimney, valley  

 

objective □ The suffixes –ment, –ness, –ful , –less and –ly  

guidance  If a suffix starts with a consonant letter, it is added straight on to most root words without 

any change to the last letter of those words.  

 Exceptions:  

 (1) argument  

 (2) root words ending in –y with a consonant before it but only if the root word has more 

than one syllable.  

example 

words 

o enjoyment, sadness, careful, playful, hopeless, plainness (plain + ness), badly  

o happiness, plentiful, penniless, happily 

 

 

 

 

 

 

 

 



Noun and adjective endings 

objective □ The /l/ or /əl/ sound spelt –le at the end of words  

guidance  The –le spelling is the most common spelling for this sound at the end of words.  

example 

words 

o table, apple, bottle, little, middle  

 

objective □ The /l/ or /əl/ sound spelt –el at the end of words  

guidance  The –el spelling is much less common than –le.  

 The –el spelling is used after m, n, r, s, v, w and more often than not after s.  

example 

Words 

o camel, tunnel, squirrel, travel, towel, tinsel  

 

objective □ The /l/ or /əl/ sound spelt –al at the end of words  

guidance  Not many nouns end in –al, but many adjectives do.  

example 

words 

o metal, pedal, capital, hospital, animal  

 

objective □ Words ending –il 

guidance  There are not many of these words. 

example 

words 

o pencil, fossil, nostril  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



General Spelling Objectives 

objective □ Words ending in –tion 

example 

words 

o station, fiction, motion, national, section 

 

objective □ Contractions  

guidance  In contractions, the apostrophe shows where a letter or letters would be if the words were 

written in full (e.g. can’t – cannot).  

 It’s means it is (e.g. It’s raining) or sometimes it has (e.g. It’s been raining), but it’s 

is never used for the possessive.  

example 

words 

o can’t, didn’t, hasn’t, couldn’t, it’s, I’ll  

objective □ The possessive apostrophe (singular nouns)  

example 

words 

o Megan’s, Ravi’s, the girl’s, the child’s, the man’s 

 

objective □ Homophones and near-homophones  

guidance It is important to know the difference in meaning between homophones.  

example 

words 

there/their/they’re, here/hear, quite/quiet, see/sea, bare/bear, one/won, sun/son, to/too/two, be/bee, 

blue/blew, night/knight 

 

objective □ Common exception words 

guidance  Some words are exceptions in some accents but not in others – e.g. past, last, fast, path and 

bath are not exceptions in accents where the a in these words is pronounced /æ/, as in cat.  

 Great, break and steak are the only common words where the /eɪ/ sound is spelt ea.  

example 

words 
o door, floor, poor, because, find, kind, mind, behind, child, children*, wild, climb, most, 

only, both, old, cold, gold, hold, told, every, everybody, even, great, break, steak, pretty, 

beautiful, after, fast, last, past, father, class, grass, pass, plant, path, bath, hour, move, prove, 

improve, sure, sugar, eye, could, should, would, who, whole, any, many, clothes, busy, 

people, water, again, half, money, Mr, Mrs, parents, Christmas – and/or others according to 

programme used.  

o Note: ‘children’ is not an exception to what has been taught so far but is included because 

of its relationship with ‘child’.  



 



 

  



Year 3 and 4 Spelling Curriculum 

 

Spelling Guidance and advice 

 

 

 Children should have learnt a large bank of words that they can automatically spell correctly. 

 

 For unfamiliar words, children need to segment a word into its individual sounds and blend it back 

together. E.g. ch  ar  ge – charge.   This process for spelling unfamiliar words needs to be reinforced 

throughout years 3 and 4. 

 

 Many children will automatically segment and blend a word without saying it aloud as their phonic 

skills are already well developed. 

 

 Teachers should continue to emphasise to pupils the relationships between sounds and letters 

(phoneme – grapheme correspondence) even when the relationships are unusual. 

 

 Grapheme – phoneme correspondence should be regularly revisited and referred to within spelling  

and general English learning. 

 

 The alternative spelling for the same sound should be a clear early focus (e.g. the long ‘e’ sound can 

be spelt using many digraphs such as ee, ea, ie and ei. 

 

 Children who do not have a thorough understanding of grapheme – phoneme correspondence 

will require additional support. This could be through targeted interventions or differentiated 

learning. It is vital previously taught grapheme – phoneme correspondence is revisited. 

 

 Each objective has been sorted into a category and numbered. Advice is also provided to suggest in 

which year an objective should be covered but teachers should use accurate assessment to determine 

which objectives are most relevant to their class. 

 

 Children will learn a greater number of spelling rules, patterns and rules relating to adding prefixes 

and suffixes. This is in addition to their thorough understanding of grapheme – phoneme 

correspondence. 

 

 They will be begin to link words together in families to see patterns and begin to understand that 

words come from different origins (etymology) and this influences spelling. 

 

 By the end of year 3, the children should be confident spelling the first 400 high frequency words and 

by the end of year 4 the first 500 high frequency words. 

 

 Adults should pay careful attention to a child’s ability to apply their phonetic understanding and 

knowledge of spelling rules and spelling of high frequency words when spelling words both in 

isolation and within their writing. 

 

 Teachers must have high expectations and not allow common basic spelling mistakes to become 

embedded as a bad habit. 

 
 

 

 

 

 

 



Grapheme – Phoneme Correspondence and Phonic Revision 

 

Fundamental Phonic Skills 

 

objective 

 
□ Ensure the children have a thorough understanding of phoneme – grapheme correspondence 

(simple and complex code) 

□ Ensure the children can segment words into their individual units of sound and then blend the 

words back together 

□ Revisit key phonic vocabulary such as: segment, blend, phoneme, digraph, trigraph and 

grapheme. 

guidance  Can the children say all of the letter sounds and letter names for the letters of the alphabet? 

 Can the children say the 44 phonemes of the simple code and understand that one, two or 

three letters can be used to represent a single sound? 

 Do they understand that one sound can be represented by several alternative spellings (the 

complex code)? 

 Do the children know the alternative grapheme pronunciations? 

 Do the children know the difference between a long and short vowel sound? 

 Do they understand that some words cannot be decoded and they just need to know how to 

spell them (tricky words) 

 Are they confident accurately spelling the majority of the first 300 high frequency words? 
 

 

Year 2 Revision – all children require this skill 

 

objective 

 

adding suffixes beginning with a vowel letters to words of more than one syllable –ed, -ing, -en and 

-er. (grammar – link to tense understanding) 

guidance If the last syllable of a word is stressed and ends with one consonant letter which has just one vowel 

letter before it, the final consonant letter is doubled before any ending beginning with a vowel letter 

is added. The consonant letter is not doubled if the syllable is unstressed. 

example 

words 

preferred 

hugged 

grabbed 

limited 

forgetting 

beginning  

begging 

editing 

hopping 

gardening 

limiting 

hoping 

forgotten 

flatten 

fatten 

 

beginner 

gardener 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Alternative grapheme – phoneme correspondence objects 

objective  1. The ‘ou’ digraph that makes the ‘uh’ sound (YR. 3) 

guidance focus on the combination of letters (ou) that make the sound. Contrast with other sounds 

made by the ‘ou’ digraph. 

example 

words 

touch 

young 

double 

couple 

trouble 

country 

trouble 

country 

cousin 

courage 

encourage 

flourish 

nourish 

 

objective 2. The ‘ɪ’ sound spelt y (not for a word ending) (YR.3 and YR.4) 

guidance These words should be learnt as needed – contrast with other ways of spelling the I sound 

(e.g. ‘ie’, ‘I’, ‘igh’ etc) 

example 

words 

myth 

gym 

Egypt 

mystery 

pyramid 

cygnet 

lyric 

syrup 

system 

typical 

hymn 

crystal 
 

objective 3. words with the /eɪ/ sound spelt ei, eigh, or ey (YR. 3) 

guidance Contrast these words with other words with the same sound using different digraphs / 

trigraphs 

example 

words 

sleigh 

neigh 

eight 

weight 

neighbour 

 

vein 

 

they 

convey 

obey 

grey 
 

objective 4. words with the /s/ sound spelt sc (Latin in origin) (YR.3 and revisit in YR. 4) 

guidance In the Latin words from which these words come, the Romans probably pronounced the c and the k 

as two sounds rather than one – /s/ /k/. 

example 

words 

science 

scene 

discipline 

fascinate 

crescent 

scissors 

descend 

ascent 
 

objective 5. Words with the /k/ sound spelt ch (more suitable for YR. 4) 

guidance These words are mostly Greek in origin 

example 

words 

scheme 

chorus 

chemist 

echo 

character 

ache 

orchid 

architect 

orchestra 

mechanic 

stomach 

 

objective 6. words ending with the /g/ sound spelt –gue and the /k/ sound spelt –que (more suitable for 

YR. 4) 

guidance These words are mostly French in origin 

example 

words 

league 

tongue 

catalogue 

rogue 

dialogue 

epilogue 

vague 

 

antique  

unique 

boutique 

 

picturesque 

mosque 

cheque 

 
 

objective 7. words with the /ʃ/ sound spelt ch (more suitable for YR. 4) 

guidance These words are mostly French in origin 

example 

words 

chalet 

chef 

machine 

brochure 

parachute 

chute 



 

Suffix and Prefix Spelling Rules 

objective 1. learn and use a range of prefixes (learn in YR. 3 and YR. 4) 

guidance Most prefixes are added to the beginning of root words without any changes in spelling, but 

see in– below. The spelling of a prefix does not change. 

1. un–, the prefixes dis– and mis– have negative meanings. 

2. The prefix in– can mean both ‘not’ and ‘in’/‘into’. In the words given here it means 

‘not’. Before a root word starting with l, in– becomes il. Before a root word starting 

with m or p, in– becomes im–. Before a root word starting with r, in– becomes ir–. 

3. re– means ‘again’ or ‘back’. 

4. sub– means ‘under’. 

5. inter– means ‘between’ or ‘among’. 

6. super– means ‘above’. 

example 

words 

unable  

unwell 

unhappy 

untidy 

untrained 

unlucky 

unpopular 

unpick 

unseen 

unusual 

undo 

untie 

unzip 

unofficial 

unusual 

undress 

dishearten 

dislike 

dislodge 

disappoint 

disagree 

disappear 

displease 

disqualify  

dishonest 

disconnect 

disinfect 

 

 

miscount 

misdeal 

misfire 

misfortune 

mishear 

misinform 

misread 

misbehave 

misplace 

mistake 

miscalculate 

misplace 

 

inactive 

incorrect 

indefinite 

incomplete 

 

illegal 

illegible 

 

immature 

immortal 

impossible 

impatient 

impossible 

impolite 

impure 

 

irregular 

irrelevant 

irresponsible 

 

rebound 

rebuild 

recycle 

recall 

refill 

reform 

retreat 

return 

replace 

revisit 

replay 

rewrite 

 

 

submarine 

submerge 

subway 

subdivide 

subheading 

 

superhero 

superman 

supermarket 

superstar 

 

autobiography 

autograph 

automatic 

automobile 

 

antiseptic 

antisocial 

anticlockwise 

 

 

objective 2. to spell words with the suffix –ly (learn in YR. 3 and revisit if necessary in YR. 4) 

guidance The suffix –ly is added to an adjective to form an adverb. The rules already learnt still 

apply. 

The suffix –ly starts with a consonant letter, so it is added straight on to most root words. 

Exceptions: 

1. If the root word ends in –y with a consonant letter before it, the y is changed to i, 

but only if the root word has more than one syllable. 

2. If the root word ends with –le, the –le is changed to –ly. 

3. If the root word ends with –ic, –ally is added rather than just –ly, except in the word 

publicly. 

4. The words truly, duly, wholly. 

example 

words 

suddenly 

loudly 

quickly 

probably 

sadly 

badly 

completely 

strangely 

usually  

finally 

comically 

really 

carefully 

actually 

easily 

luckily  

angrily  

unhappily 

happily 

gently 

simply 

humbly 

nobly 

basically 

frantically 

dramatically 



 

objective 3. Using a suffix to turn singular nouns into plurals. (Begin in YR. 3 and refine in YR. 4) 

guidance For most nouns = add s 

Most nouns that end in ch, sh, s, x or z =  add es 

Most nouns that end in a vowel and y = add s 

Most nouns that end in f or fe = replace the f with ves 

Most nouns that end in a consonant y = drop the y and add ies 
Note the use of irregular plurals e.g. geese, octopi and women 

example 

words 

address – addresses 

church – churches 

bush – bushes 

box - boxes 

 

valley – valleys 

monkey – monkeys 

donkey – donkeys 

wife – wives 

knife – knives 

scarf – scarves 

wolf – wolves 

self – selves 

mystery – mysteries 

battery – batteries 

activity – activities 

 

objective 4. to spell words with the  suffix –ation (more suitable for YR. 4) 

guidance The suffix –ation is added to verbs to form nouns. Look closely at the base verb and revisit previous 

rules such as dropping the ‘e’ e.g. adore – adoration 

example 

words 

information 

adoration 

sensation 

preparation 

preparation 

admiration 

station 

 

vibration 

decoration 

donation 

 

coronation 

duration 

registration 

population 
 

objective 5. The suffix –ous (more suitable for YR.4) 

guidance Sometimes the root word is obvious and the usual rules apply for adding suffixes beginning 

with vowel letters. Sometimes there is no obvious root word. 

–our is changed to –or before –ous is added. 

A final ‘e’ of the root word must be kept if the /dʒ/ sound of ‘g’ is to be kept. 
If there is an /i:/ sound before the  

–ous ending, it is usually spelt as i, but a few words have e. 

example 

words 

poisonous 

dangerous 

mountainous 

tremendous 

enormous 

jealous 

humorous 

glamorous 

vigorous 

serious 

obvious 

curious 

famous 

various 

hideous 

spontaneous 

courteous 

courageous 

outrageous 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Word Endings and ‘Common Letter Strings’ 

objective 1. words with endings sounding like /ʒə/ or /tʃə/ - sure / ture / cher (YR. 3 and YR.4) 

guidance Focus on the spelling that links to the different sounds – make the children pronounce the 

words correctly. 

1. The ending sounding like /ʒə/ is always spelt –sure. 
The ending sounding like /tʃə/ is often spelt –ture, but check that the word is not a root word ending 

in (t)ch with an er ending – e.g. teacher, catcher, richer, stretcher. 

example 

words 

measure 

treasure 

pleasure 

enclosure 

 

adventure 

feature 

feature 

creature 

furniture 

mixture 

picture 

nature 

adventure 

stretcher 

catcher 

 

richer 

teacher 

 

objective 2. Endings which sound like /ʒən/ (sion) (more suitable for YR. 4) 

guidance Focus on the spelling that links to the different sounds – make the children pronounce the 

words correctly. 
If the ending sounds like /ʒən/, it is spelt as –sion. 

example 

words 

division 

invasion 

confusion 

decision 

collision 

television 
 

objective 3. endings which sound like /ʃən/, spelt –tion, –sion, –ssion, –cian (YR. 4) 

guidance Strictly speaking, the suffixes are –ion and –ian. Clues about whether to put t, s, ss or c 

before these suffixes often come from the last letter or letters of the root word. 

1. –tion is the most common spelling. It is used if the root word ends in t or te. 

2. –ssion is used if the root word ends in ss or –mit. 

3. –sion is used if the root word ends in d or se. 

Exceptions: attend – attention, intend – intention. 
–cian is used if the root word ends in c or cs. 

example 

words 

Invention 

injection 

action 

hesitation 

completion 

fraction 

detention 

mention 

expression 

discussion 

confession 

permission 

admission 

progression 

 

 

comprehension 

tension 

session 

expansion 

extension 

 

musician 

optician 

electrician 

magician 

politician 

mathematician 

 

 

 

 

 

 

 

 

 

 

 

 

 



General Spelling Objectives 

objective 1. to spell and use homophones and near-homophones (learn in YR. 3 and YR. 4) 

guidance Re-cap the meaning of the word homophone – learn the spelling and meaning of each homophone – 

use the homophones in the correct context within a sentence. 

Ensure the children have a firm grasp of some common homophones such as sea/see, their/there and 

which/witch (re-capping). 

example 

words 

accept 

except 

affect 

effect 

ball 

bawl 

berry 

bury 

brake 

break 

 

fair 

fare 

grate 

great 

groan 

grown 

here 

hear 

heel 

heal 

he’ll 

knot 

not 

mail 

male 

main 

mane 

meat 

meet 

medal 

meddle 

missed 

mist 

peace 

piece 

plain 

plane 

rain 

rein 

reign 

scene 

seen 

weather 

whether 

whose 

who’s 

 

objective 2. the use of the an apostrophe for a contraction and for possession (begin to learn in  YR. 3 

and develop further in YR. 4) 

guidance 1. An apostrophe is used to mark letters that have been omitted when two words are 

joined together e.g. will not – won’t. An apostrophe can be used for an omitted 

vowel, consonant or combination of these. 

2. An apostrophe can be used to show something belongs to someone e.g. Peter’s coat 

3. An apostrophe can be used to show something belongs to something e.g. The 

school’s computers or the earth’s crust. 

example 

words 

couldn’t 

wouldn’t 

what’s 

shouldn’t 

children’s 

teacher’s 

school’s 

Peter’s 

 



DfE provided example word list. Words to be learnt alongside spelling patterns / rules 

 





Year 5 and 6 Spelling Curriculum 

 

Spelling Guidance and advice 

 

 

 Children should have learnt a large bank of words that they can automatically spell. They should be 

confident spelling the first 500 high frequency words and will require intervention if they do not. 

 

 The children should develop a range of strategies for spelling words that they do not automatically 

know how to spell. 

 

 Teachers should continue to emphasise to pupils the relationships between sounds and letters 

(phoneme – grapheme correspondence - GPC) even when the relationships are unusual. 

 

 Children MUST understand that using phonics to segment and blend a word for spelling is a vital 

skill. Some mistakenly think that they stop using phonics in KS2. Some children may be able to do 

this without sounding the word aloud. 

 

 Children who do not have a thorough understanding of grapheme – phoneme correspondence (GPC) 

will require additional support through targeted intervention. 

 

 The alternative spelling for the same sound should be a clear early focus (e.g. the long ‘e’ sound can 

be spelt using many digraphs such as ee, ea, ie and ei. 

 

 Children who cannot apply their understanding of GPC in isolation or within their writing will 

require additional support. 

 

 However, grapheme – phoneme correspondence should be regularly revisited and referred to within 

spelling and general English learning for the whole class. 

 

 Teachers must have high expectations and not allow common basic spelling mistakes to become 

embedded as a bad habit. 

 

 Common spelling errors in year 5 and 6 are the incorrect use of vowel digraphs (alternative GPC) 

e.g. groop / group and missing letters lisen / listen – careful attention should be given to this. 

 

 Each objective has been sorted into a category and numbered. Advice is also provided to suggest in 

which year an objective should be covered but teachers should use accurate assessment to determine 

which objectives are most relevant to their class. 

 

 Children will learn a greater number of spelling rules and patterns and relate these to adding prefixes 

and suffixes. This is in addition to their thorough understanding of grapheme – phoneme 

correspondence. 

 

 Lists of words are only to be used to supplement the teaching of rules and patterns and the children 

are not expected to memorise these words. 

 

 Children will link words together in families to see patterns and understand that words come from 

different origins (etymology) and this influences spelling. 

 

 

 

 

 

 



Grapheme – Phoneme Correspondence and Phonic Revision 

 

Fundamental Phonic Skills 

 

objective 

 
□ Ensure the children have a thorough understanding of phoneme – grapheme correspondence 

(simple and complex code) 

□ Ensure the children can segment words into their individual units of sound and then blend the 

words back together 

□ Revisit key phonic vocabulary such as: segment, blend, phoneme, digraph, trigraph and 

grapheme. 

guidance  Can the children say the 44 phonemes of the simple code and understand that one, two or 

three letters can be used to represent a single sound? 

 Do they understand that one sound can be represented by several alternative spellings (the 

complex code)? 

 Do the children know the alternative grapheme pronunciations? 

 Do the children know the difference between a long and short vowel sound? 

 Do they understand that some words cannot be decoded and they just need to know how to 

spell them (tricky words) 

 Are they confident accurately spelling the majority of the first 500 high frequency words? 
 

 

Year 5/6 Revision – all children require these skills 
 

objective Do the children understand the term prefix, suffix and root word? 

guidance Can they tell you the spelling rules they have learnt from YR. 2 – 4. Such as: 

 Double the last letter before adding –ed or –ing 

 Adding ‘ly to create an adverb 

 Using the prefixes –un   –dis   – in   –re   -sub 

Refer back to check other previously learnt skills. The children will build on this knowledge during 

YR. 5 – YR.6 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Suffix and Prefix Spelling Rules 
objective 1. endings which sound like /ʃən/, spelt –tion, –sion, –ssion, –cian (revise from YR. 4) 

guidance Strictly speaking, the suffixes are –ion and –ian. Clues about whether to put t, s, ss or c before these suffixes 

often come from the last letter or letters of the root word. 

1. –tion is the most common spelling. It is used if the root word ends in t or te. 

2. –ssion is used if the root word ends in ss or –mit. 

3. –sion is used if the root word ends in d or se. 

Exceptions: attend – attention, intend – intention. 

–cian is used if the root word ends in c or cs. 

example words invention 

injection 

hesitation 

completion 

fraction 

detention 

mention 

expression 

discussion 

confession 

permission 

admission 

progression 

 

comprehension 

tension 

session 

expansion 

extension 

 

musician 

optician 

electrician 

magician 

politician 

mathematician 

 

objective 2. words ending in –able and  –ible. Words ending in –ably and  –ibly (revise from YR. 4) 

guidance The –able/–ably endings are far more common than the –ible/–ibly endings. 

As with –ant and –ance/–ancy, the –able ending is used if there is a related word ending in –ation. 

If the –able ending is added to a word ending in –ce or –ge, the e after the c or g must be kept as those letters 

would otherwise have their ‘hard’ sounds (as in cap and gap) before the a of the –able ending. 

The –able ending is usually but not always used if a complete root word can be heard before it, even if there is 

no related word ending in –ation. The first five examples opposite are obvious; in reliable, the complete word 

rely is heard, but the y changes to i in accordance with the rule. 

The –ible ending is common if a complete root word can’t be heard before it but it also sometimes occurs 

when a complete word can be heard (e.g. sensible). 

example words forcible 

legible  

possible 

horrible 

visible 

incredible 

sensible 

 

possibly 

horribly 

terrible 

terribly 

visibly 

incredibly 

sensibly 

toleration  

consideration 

application 

adoration 

 

adorably 

applicably  

considerably 

tolerably  

 

reasonable 

enjoyable 

considerable 

applicable 

tolerable 

changeable 

noticeable 

dependable 

comfortable 

understandable  

adorable 

reliable 

 

objective 3. the suffix –ous (revise from YR. 4) 

guidance Sometimes the root word is obvious and the usual rules apply for adding suffixes beginning with vowel 

letters. Sometimes there is no obvious root word. 

–our is changed to –or before –ous is added. 

A final ‘e’ of the root word must be kept if the /dʒ/ sound of ‘g’ is to be kept. 

If there is an /i:/ sound before the  

–ous ending, it is usually spelt as i, but a few words have e. 

example words poisonous 

dangerous 

mountainous 

tremendous 

enormous 

jealous 

humorous 

glamorous 

vigorous 

serious 

obvious 

curious 

famous 

various 

hideous 

spontaneous 

courteous 

courageous 

outrageous 

 

 

 

 

 

 

 

 

 

 

 



objective 4. endings which sound like /ʃəs/ spelt –cious or –tious (YR. 5 and revise in YR. 6) 

guidance Not many common words end like this. 

If the root word ends in –ce, the /ʃ/ sound is usually spelt as c – e.g. vice – vicious, grace – gracious, space – 

spacious, malice – malicious. Exception: anxious. 

example words vicious 

conscious 

delicious 

malicious 

 

unconscious 

conscious 

precious  

suspicious 

 

ambitious 

cautious 

fictitious 

infectious 

 

nutritious 

ambitious 

superstitious 

nutritious 

surreptitious 

 

objective 5. endings which sound like /ʃəl/ (YR. 5 and revise in YR. 6) 

guidance : –cial is common after a vowel letter and –tial after a consonant letter, but there are some exceptions. 

Exceptions: initial, financial, commercial, provincial (the spelling of the last three is clearly related to 

finance, commerce and province). 

example words official 

special 

artificial 

beneficial 

commercial 

crucial 

facial 

glacial 

social 

partial 

confidential 

essential 

initial 

partial 

essential 

potential 

substantial 

 

objective 6. adding suffixes beginning with vowel letters to words ending in –fer (YR. 5 and revise in YR. 6) 

guidance The r is doubled if the –fer is still stressed when the ending is added. The r is not doubled if the –fer is no 

longer stressed. 

example words referring 

referred 

referral 

 

preferring 

preferred 

transferring  

transferred 

reference 

preference 

 

referee 

transference 

 

objective  7. words ending in –ant, –ance/–ancy, –ent, –ence/–ency (YR. 5 and revise in YR. 6) 

guidance Use –ant and –ance/–ancy if there is a related word with a /æ/ or /eɪ/ sound in the right position; –ation 

endings are often a clue. 

Use –ent and –ence/–ency after soft c (/s/ sound), soft g (/dʒ/ sound) and qu, or if there is a related word with 

a clear /ɛ/ sound in the right position. 

There are many words, however, where the above guidance does not help. These words just have to be learnt. 

example words observant 

assistant 

expectant  

hesitant 

tolerant 

 

 

assistance 

observance 

tolerance 

substance 

 

hesitancy 

toleration  

hesitation 

observation 

expectation 

agent 

decent 

obedient 

independent 

innocent 

frequent 

confident 

 

 

 

frequency 

agency 

decency 

frequency 

 

confidence  

obedience 

independence 

innocence 

 

 

objective 8. learn and use a range of prefixes (YR. 5 and revise in YR. 6) 

guidance Most prefixes are added to the beginning of root words without any changes in spelling, but see in– below. 

The spelling of a prefix does not change. 

1. Photo = light 

2. Tele = from far of or a distance 

3. Trans = to travel across or beyond 

example words photograph 

photographic 

photosynthesis 

telephone 

transport 

teleport 

television 

transport 

transportation 

translate 

transparent 

transform 

 

 



Word Endings and ‘Common Letter Strings’ 

objective 1. words containing the letter-string ‘ough’ (YR. 5 and revise in YR. 6) 

guidance ough is one of the trickiest spellings in English – it can be used to spell a number of 

different sounds. 

example 

words 

enough 

rough  

tough 

 

 

ought 

bought 

thought 

brought 

fought 

nought 

 

although 

dough 

through 

though 

 

thorough 

borough 

plough 

bough 

 

cough 

 

objective 2. words with ‘silent’ letters (i.e. letters whose presence cannot be predicted from the 

pronunciation of the word) (YR. 5 and YR. 6 – key spelling objective) 

guidance Some letters which are no longer sounded used to be sounded hundreds of years ago: e.g. in knight, 

there was a /k/ sound before the /n/, and the gh used to represent the sound that ‘ch’ now represents 

in the Scottish word loch. 

example 

words 

doubt 

lamb 

lamb 

limb 

tomb 

knight 

island 

solemn 

thistle 

whistle 

listen 

plumber 

gnome 

gnat 

gnash 

foreign 

sign 

column 

succumb 

champagne 

knowledge 

wreckage 

ascend 

orchestra 

rhythm 

whether 

guinea pig 

environment 

business 

familiar 

feasible 

medicine 

vehicles 

generous 

marvellous 

mysterious 

prosperous 

venomous 

deafening 

definitely 

disinterested 

frightening 

generally 

geography 

listening 

literature 

miserable 

vegetable 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



General Spelling Objectives 

objective 1. to turn singular nouns into plurals. (Revise from YR. 4) 

guidance For most nouns = add s 

Most nouns that end in ch, sh, s, x or z =  add es 

Most nouns that end in a vowel and y = add s 

Most nouns that end in f or fe = replace the f with ves 

Most nouns that end in a consonant y = drop the y and add ies 

Note the use of irregular plurals e.g. geese, octopi and women 

example words address – addresses 

church – churches 

bush – bushes 

box - boxes 

 

valley – valleys 

monkey – monkeys 

donkey - donkeys 

wife – wives 

knife – knives 

scarf – scarves 

wolf – wolves 

self – selves 

mystery – mysteries 

battery – batteries 

activity – activities 

 

objective 2. words with the /i:/ sound spelt ei after c (YR. 5 and revise in YR. 6) 

guidance The ‘i before e except after c’ rule applies to words where the C is making the c sound spelt 

Exceptions: protein, caffeine, seize (and either and neither if pronounced with an initial /i:/ sound). 

 

example words conceit 

ceiling 

deceive 

perceive 

receipt 

deceit 

conceive 

receive 

efficient 

ancient 

science 

 

objective  3. homophones and other words that are often confused (YR. 5 and YR. 6) 

Ensure the children have a firm grasp of some common homophones such as sea/see, their/there 

and which/witch (re-capping). 

guidance Guidance: In the pairs of words opposite, nouns end –ce and verbs end –se. Advice and advise 

provide a useful clue as the word advise (verb) is pronounced with a /z/ sound – which could not be 

spelt c. 

example words advice/advise 

device/devise 

licence/license 

practice/practise 

prophecy/prophesy 

 

farther /father 

aisle/isle 

aloud/allowed 

affect/effect 

alter/altar 

ascent/assent 

bridal/bridle 

cereal/serial 

compliment/ 

complement 

guessed/guest 

heard/herd 

lead/led 

morning/mourning 

past/passed 

precede/proceed 

descent/dissent 

desert/dessert 

draft/draught 

principal/principle 

profit/prophet 

stationary/stationery 

steal/steel 

wary/weary 

who’s/whose 

 

objective 4. the use of the possessive apostrophe with plural words (YR. 5 and revise in YR. 6) 

guidance The apostrophe is placed after the plural form of the word; –s is not added if the plural already ends 

in  

–s, but is added if the plural does not end in –s (i.e. is an irregular plural – e.g. children’s). 

example words girls’   boys’   parents’ 

 

objective 5. use of the hyphen (joining prefixes to root words) (YR. 6) 

guidance Hyphens can be used to join a prefix to a root word, especially if the prefix ends in a vowel letter 

and the root word also begins with one. (see link to grammar for creating compound adjectives) 

 

 

example words co-ordinate 

co-operate 

co-own 

re-enter 

re-elect 

re-educate 

all-inclusive 

 

self-addressed 

self-esteem 

self-portrait 

 

ex-boyfriend 

ex-convict 

 

mid-February 

mid-Atlantic 

cross-reference 

cross-section 

 

non-refundable 

non-toxic 

 

 

 

 



 

DfE provided example word list. Words to be learnt alongside spelling patterns / rules 

 
 

 



 

Writing  
Teaching and Learning 

 

 Writing is about knowing your children and building great relationships. 

 

 Some children have barriers that prevent them becoming great writers – we have strategies to overcome these 

barriers. 

 

 Learning is personalised through differentiation and focusses on each child’s next steps. 

 

 Writers are enthusiastic to write and have sufficient writing opportunities that link writing to all areas of the 

curriculum. 

 

 Adults use a range of feedback strategies to accelerate progress. 

 

 Adults use different strategies to move groups of children forward. 

 

 

 

 

 

 

 



 

Breaking Down Barriers 

 

Address physical barriers: pencil 

grips, finger gym, writing slopes and 

fine motor skill activities. 

Use of multi-sensory writing 

resources such as chalk or 

paintbrushes. 

A range of approaches to stimulate 

writing opportunities. 

Alternative methods of recording: 

iPad, laptop, microphone or writing 

scribe 

Alternative colour of writing paper. Talk for writing and a range of 

planning techniques such as drama, 

videos, story re-telling. 

How to start: writing templates, 

sentence starters and scaffolding 

Noise distractions: calm writing 

sessions, ear defenders, soothing 

music or use of quiet spaces. 

Language difficulties: word maps, 

discussion on word meanings, 

language pre-teaching. 

Spelling difficulties: use of word 

lists, pre-provided words, learning 

resources such as iPads. 

Too much to think about: an easy to 

access success criteria 

Brain breaks and mini-plenaries to 

discuss WWW and EBIs so far. 

Reluctant writers: writing tasks that 

match their interests. 

Greater choice in writing subject to 

enthuse writers. 

Interventions that develop 

handwriting and spelling. 

Personalised learning to develop 

key writing skills 

 

Teaching and Learning Strategies 

 

Writing that includes taught key writing 

skills through cross-curricular writing 

tasks. 

A range of writing opportunities that 

link to the children’s play, learning and 

experiences. 

Sufficient independent writing 

opportunities of a suitable length. 
Short key skills tasks or early 

morning activities that help to embed 

taught writing skills. 
Differentiated small-group adult 

guided learning that focuses on specific 

writing skills. 

Personalised or small groups with 

individual learning expectations. 

Modelled examples that show the key 

skills expected from the children. 
WAGOLL – ‘what a good one looks 

like’ 

Shared Writing and use of the 

classroom visualiser. Good examples 

that have been produced by the children. 

Published writing analysis – what 

makes this a good example? 

Slow Writing – a small guided group 

where the teacher guides the children on 

a sentence-by-sentence basis. 

Paired writing to encourage 

discussion and peer modelling of 

taught key skills. 
Use of speaking and listening and 

drama to support sentence construction 

and writing structure. 

An easily accessible success criteria 

(that may be differentiated) that allows 

all learners to be successful. 

Instant verbal feedback – WWW and 

EBI 
Self and paired assessment to 

identify WWW and EBI based on the 

learning. 
Written feedback that supports each 

child to focus on their next steps 

Opportunities for the children to work 

on the next steps identified in written 

feedback 

Teaching that focuses on each child’s 

next steps based on accurate AFL. 
Targets that focus on each child’s 

next steps based on accurate AFL. 

Children reflecting upon their feedback 

and targets and highlighting examples 

where they have been successful. 

Re-drafting, editing and improving 

opportunities based on feedback. 

A checklist to remind children of the key 

writing skills such as full stops, capital 

letters and finger spaces. 

Children’s writing celebrated around 

the classroom. 

 



 

Skills Progression for WRITING 
 Emerging Writers Year R 
Sentence 

Construction 
□ gives meaning to marks they draw and paint 

□ explains the meaning of the  different marks they make 

□ gives meanings to marks they see 

□ hears and says the initial sound in words. 

□ segments the sounds in simple words and blend them together 

□ uses some clearly identifiable letters to communicate meaning 

(initial sounds of words) 

□ can write their own name 

□ begins to break the flow of speech into words 

□ continues a rhyming string 

□ represents some sounds correctly and in the correct sequence 

□ writes labels and captions 

□ includes a capital letter for their own name 

□ has some awareness of finger spaces 

□ writes some simple sentences which can be read by themselves and others 

(capital letter and full stop may be missing) 

Text 

Structure  

 □ writes labels and captions 

□ May write some simple sentences that they can read back to an adult 

(capital letter and full stops may be missing) 

Use of 

language 

 □ can make sensible word selections 

□ attempts to write short simple sentences (capital letter and full stops may be 

missing) in meaningful contexts 

Audience  □ majority of labels captions and sentences can be read by an adult. 

 

Punctuation  □ capital letter included for their own name 

□ may begin to explore the use of full stops 

□ may begin to use finger spaces 

Handwriting □ holds a pencil near the point between first two fingers and thumb 

□ shows a preference for a dominant hand. 

□ can copy some letters from their name 

□ begins to use anticlockwise movement and retrace vertical lines 

 

Stage One: 

□ holds a pencil correctly 

□ begins to form recognisable letters 

□ uses a pencil with good control  

 

Stage Two: 

□ forms recognisable letters, most correctly formed 

□ starts letters in correct place for lower case letters 

□ forms the majority of lower case letters correctly. 

□ begins to write on a line 

□ begins to use finger spaces 

Spelling □ begin to hear the sounds in words 

□ segments and blends words orally 

□ links sound to letters -  naming and sounding the letters of the alphabet 

□ uses their phonic knowledge to write words in ways which match their 

spoken sounds 

□ write some irregular common words 

□ some words are spelt correctly 



 

□ some words are phonetically plausible 

□ begins to write Phase 2/3 ‘Letters and Sounds’ ‘tricky words’ in isolation 

□ uses all letters of the alphabet and the sounds which they most commonly 

represent. 

□ begins to use digraphs and trigraphs which have been taught and use the 

sounds which they represent. 

□ uses blending and segmenting skills to write cvc and ccvc (cat, drum, fish, 

float) 

□ some children may begin to write simple 2 syllable words (handbag, 

bedroom) 

 

Glossary of key language and advice to support your teaching 

 mark making : the creation of different patterns, lines, textures and shapes to 

communicate ideas 

 segmenting : listening to a word and breaking it up into its individual sounds 

(phonemes, digraphs and trigraphs) 

 phoneme : individual letter sounds (e.g. a) 

 digraph : 2 letters making one sound (e.g. sh) 

 trigraph : 3 letters making one sound (e.g. igh) 

 blending : combining the individual sounds within a word to make the whole 

word. 

 rhyming string : a group of words with the same letter sounds (e.g. ring, bring, 

string) 

 label : a words to represent a picture 

 caption : a group of words to represent a picture 

 finger space : the space between words in a sentence 

 simple sentence : a sentence (with a capital letter and a full stop) with one noun 

and one verb (e.g. The dog ate his dinner.) 

 noun: a person, place, animal or object 

 verb: a word that shows something has happened  

 lower case letter : the opposite of a capital letter 

 letter name : the name of each letter used when saying the alphabet 

 letter sound : the common sound each letter of the alphabet makes 

 irregular common word : a word commonly used that cannot be segmented and 

blended using phonics. Children just need to know how to spell these words. 

 tricky words : a list of irregular common words found in the phases of letters 

and sounds 

 CVC : words made up using a consonant, vowel, consonant (e.g. c a r) 

 CCVC : words made up using a consonant, consonant, vowel, consonant (e.g. c 

r a b) 

 Syllable : words can be broken up into syllables or sections – each syllable 

usually contains at least one vowel (e.g. read ing) 

 

 

 



 

 Year 1 Year 2 
Sentence 

Construction 
□ grammatically accurate phrases 

□ simple sentences that make sense 

□ accurate lists using ‘and’ (commas not needed) 

□ capital letters and full stops mostly accurate 

□ some capital letters for proper nouns 

□ capital letter for the personal pronoun ‘I’ 

 

*children do not need to learn the concepts or definitions of a compound 

/ complex sentence or the difference between a coordinating or 

subordinating conjunction (grammar) 

□ capital letters and full stops almost always accurate 

□ accurate lists using commas with ‘and’ at the end 

□ accurate simple sentences 

□ mostly accurate compound sentences 

□ some use of complex sentences 

□ past and present tense generally consistent 

□ some appropriate use of future tense 

□ greater consistency in use of capital letters for proper nouns 

 

*children will begin to learn about different sentences (compound and complex) 

and conjunction types (grammar) 

Range of 

conjunctions 
□ and, but, so 

□ because 

 

□ for, and, but, or, so (coordinating) 

□ when, however, because (subordinating) 

 

Sentence 

Openers 
□ a range of story openers e.g once upon a time, one day 

□ some variety of openers (to avoid repetition) in non-fiction writing 

□ variation in sentence openers in fiction and non-fiction 

□ language used to show order in fiction (e.g. in the morning, later that day) 

□ use of time openers (first, next and finally) 

Text 

Structure  
□ events in fictional writing in the correct order 

□ an awareness of chronological order where appropriate e.g. actions 

numbered 

□ connections made between ideas by repetition of subject or topic 

□ common phrases show the end of a piece of writing e.g. ‘The end’ 

or ‘They all lived happily ever after’ 

□ a range of ways to open a story (with accurate spelling) 

□ some attempt to group ideas appropriately 

□ some understanding of how to sequence ideas appropriately 

□ related sentences linked by use of pronouns or time openers 

□ confidence writing in chronological order 

Use of 

language 
□ word choices usually appropriate to show meaning 

□ some adjectives used to describe nouns 

□ some use of modelled advanced language 

□ topic words used appropriately 

□ ideas often relevant and appropriate for the text type or genre of writing 

□ simple viewpoint can be given and appropriate to topic 

□ exciting adjectives used for effect 

□ expanded noun phrases 

□ use of modelled advanced language 

□ an understanding of and some use of adverbs 

□ simple use of figurative language such as similes, rhyme or alliteration 

(including through modelled examples) 

□  

Audience □ know the difference between a fiction and a non-fiction piece of 

writing 

□ has an awareness of purpose and who will be reading their writing 

Punctuation □ full stops (mostly accurate) 

□ question marks (mostly accurate) 

□ ?   !   ,   ‘    “ “ 

□ full stops and capital letters 



 

□ some use of exclamation marks 

 

□ question marks generally accurate 

□ exclamation marks 

□ commas in a list generally accurate 

□ apostrophes for simple contractions 

□ speech marks around spoken words sometimes 

Handwriting □ letters mostly sized correctly 

□ formation is more consistent 

□ words positioned on the line 

□ ascenders and descenders mostly accurate 

□ finger spaces between words 

□ an understanding of upper and lower case letters 

□ clear letter formation, positioning and spacing 

□ evidence of some letter joining 

□ upper and lower case letters generally not mixed 

□ An understanding the capital letters are not joined 

 

Spelling □ to regularly spell words from phase 5 ‘Letters and Sounds’ 

accurately 

□ to begin to spell words from phase 6 accurately 

□ to correctly spell the first 100 high frequency words most of the 

time 

□ to regularly spell words from phase 5/6 ‘Letters and Sounds’ accurately, 

including those with alternative graphemes 

□ to correctly spell the first 300 high frequency words most of the time 

 

Glossary of key language and advice to support your teaching 

 
 phrase : a group of words without a verb (e.g. a small cake) 

 simple sentence : a sentence (with a capital letter and a full stop) 

with one noun and one verb (e.g. The dog ate his dinner.) 

 proper noun : the name of a person or place (e.g. Chris or 

Kelvedon) 

 pronoun : a word used instead of a name (e.g. I, he, she and we). 

Only ‘I’ needs to be capitalised. 

 conjunction : also called a connective and used to join sentences or 

parts of sentences (clauses) together. 

 story opener : a phrase used to open a story such as: once upon a 

time or one day. 

 fiction : a story 

 non-fiction : factual writing 

 chronological order : in time order 

 compound sentence : two simple sentences (clauses) joined together with a 

coordinating conjunction. Each clause must have its own verb. 

 complex sentence : a sentence made up of two (or more) clauses each with 

their own verb joined with a subordinating conjunction. 

 coordinating conjunction : a word that joins two clauses together where both 

clauses could exist as separate simple sentences 

 e.g. The rain was failing and I picked up my umbrella. 

 subordinating conjunction : a word that joins together two clauses where one 

clause could exist as a simple sentence and one clause could not e.g. The 

rain was failing when I went out. 

 tense : verbs are used in a sentence to show whether the action has already 

happened (past tense generally verbs ending in –ed), present tense (is 

happening now) or future tense (will happen later). 

I walked in the park (past tense) 

I am walking in the park (present) 

I will be walking in the park (future) 



 

 repetition of subject : sentences join together well where the 

subject of the sentence is repeated in each sentence. Chris lives in 

Kelvedon. He has brown hair. Tommy is a dog and he belongs to 

Chris. 

 noun: a person, place, animal or object. 

 adjective: a word used to describe a noun e.g. a black dog 

 modelled advanced language : children may be able to use 

ambitious language if you have given them examples, spoken about 

the meaning in context and then displayed them around the 

classroom. 

 topic words : words that you have discussed and displayed that link 

to the class topic or subject of a lesson. 

 exclamation mark : a piece of punctuation used at the end of a 

sentence to show emotion. 

 ascenders : letters that have sticks going up towards the line above 

e.g. l, t or h 

 descenders : letters that have tails going down towards the line 

below e.g. g, p or j. Positioning of these letters is important as the 

descenders go below the line and do not rest on the line. 

 upper case letters : capital letters 

 lower case letters : letters that aren’t capital letters 

 higher frequency words : the most commonly used words in the 

English language 

 time openers : words that open a sentence and show when something is 

happening e.g. first, later that day, finally. 

 viewpoint : is where a child can give their opinion on a given topic and that 

their opinion matches the topic being taught. 

 expanded noun phrase : a group of words including a subject (noun) and its 

description (adjective). E.g. The shiny coin. As children become more 

confident writers, they will carefully select their adjectives (some of which 

may be modelled). In early years they may choose several adjectives in an 

attempt to add detail. 

 adverbs : words that add information to a verb and often end in ‘ly’ 

e.g. quickly running, quietly walking 

 figurative language : a method of adding detail and description to a piece of 

writing (often used in poetry). Similes are used to compare two things using 

like or as e.g. She is like an angel, she is as innocent as an angel. A metaphor 

compares two things without using like or as e.g. She is an angel. 

Alliteration is the repetition of several words together in the same sentence 

all starting with the same letter sound e.g. She sells seashells by the sea-

shore 

 contractions : where two words are joined together and the omitted letter(s) 

is replaced with an apostrophe e.g. do and not = don’t 

 speech marks : in year two the children just need to recognise that some of 

the sentence is actually spoken words by a character and some is not. Speech 

marks go around the part of the sentence actually spoken. 

 alternative graphemes : different digraphs that present the same sound e.g. 

ee, ea, ee and ea  -  see, beat, feed and sea 

 

  



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 Year 3 Year 4 
Sentence 

Construction 

□ grammatically accurate simple and compound sentences 

□ a greater use of complex sentences with mostly accurate use of 

subordinating conjunctions 

□ tense choice almost always accurate, consistent and appropriate to 

task 

□ some use of future tense where appropriate 

□ some use of modal verbs e.g. can, must or will 

□ subject and verb almost always agree 

□ direct speech sentences in fictional writing 

□ mostly accurate use of ‘a’ or ‘an’ (e.g. a banana / an apple) 

 

*children will learn about different sentence and conjunction types but do 

not need to learn about comma use for these sentences (grammar) 

□ secure use of capital letters, full stops and tense for simple and compound 

sentences 

□ sentences are almost always grammatically sound 

□ accurate use of a capital letter for proper nouns 

□ a greater range of complex sentences 

□ a greater range of modals e.g. could, should, would, must or may 

□ accurate use of ‘a’ or ‘an’ (e.g. a banana / an apple) 

□ confident use of direct speech sentences in fictional writing 

 

*children will understand the different sentence and conjunction types and begin to 

learn how commas are used within these sentences (grammar) 

Range of 

conjunctions 

□ for, and, but, or, yet, so (coordinating) 

□ while, after, before, until  (subordinating) 

□ for, and, nor, but, or, yet, so (coordinating) 

□ although, since, if, unless, as (subordinating) 

Sentence 

Openers 

□ a range of methods used to open a sentence in fiction and non-fiction 

writing with limited repetition. 

□ fronted adverbials (with a comma) (e.g. Angrily,) 

□ a range and variety of sentence openers used within and across pieces of 

writing 

□ to open with subordination with some accurate comma usage 

□ to open with an adverbial with some accurate comma usage 

Text 

Structure  

□ an opening and closing sentence 

□ some evidence that the opening or closing section is becoming more 

developed (e.g. more than one line) 

□ ideas grouped together logically including the use of subheadings 

□ paragraphs beginning to be used in fictional writing 

□ ideas developed within a sentence using conjunctions and pronouns / 

adverbials 

□ ideas developed across more than one sentence with adverbials or 

pronouns to create flow 

□ a developed opening paragraph e.g. several relevant sentences 

□ a closing sentence (that may be linked) 

□ a range of story openings, including opening with speech 

□ to use paragraphs in fiction and non-fiction accurately most of the time 

□ to sequence ideas appropriately (including accurate use of chronology) 

□ links beginning to be made between paragraphs 

□ sentences frequently developed using conjunctions, adverbial / prepositional 

phrases  

□ evidence that an idea can be developed across 3 or 4 sentences 

Use of 

language 

□ more precise use of noun phrases 

□ independent use of adverbs 

□ some use of ambitious adverbs 

□ some awareness of adverbial phrases through use of prepositions 

□ words chosen more specifically to add detail and clarity 

□ use of advanced language (including topic words) with greater 

independence 

□ a wider range of adjectives (independently and from modelled teaching) 

□ a wider range of adverbs, some ambitious and carefully selected 

□ a range of modifiers e.g. very, really, quite 

□ accurate use of simple adverbial / prepositional phrases e.g. before lunch, 

around the hill 

□ advanced language used independently 

□ ideas are developed, balanced and in greater detail 

□ use of figurative language such as similes, metaphors and personification 



 

□ Use of figurative language such as similes, alliteration or 

onomatopoeia. 

Audience □ has a greater awareness of different text types and how their writing 

should change in appearance depending on the audience 

□ begins to learn about the difference between formal and informal 

language 

□ an understanding of a range of text types 

□ features of text type / genre are generally appropriate to task 

□ writing is beginning to be adapted according to the audience 

□ some evidence of the use of formal and informal language may be present 

Punctuation □ ?   !   ,   ‘   “ “   . . . 

□ full stops and capital letters 

□ commas in a list and often after a fronted adverbial 

□ some use of commas between adjectives 

□ apostrophes for a greater range of contractions and sometimes for 

possession 

□ speech marks around spoken words 

□ an ellipsis 

□ ?   !   ,   ‘   “ “   . . .   ;   :   ( ) 

□ full stops and capital letters (securely used with few mistakes) 

□ commas in a list, to separate two adjectives and after a fronted adverbial 

□ some commas in complex sentences (when opening with a subordinate clause) 

□ apostrophes for contractions and for possession generally accurate 

□ begin to use brackets to add additional information 

□ speech marks around spoken words (with a capital letter and some punctuation 

within) 

□ semi colon and colon in a list 

Handwriting □ clear letter formation, positioning and spacing 

□ many letters joined in the correct place 

□ clear difference between upper and lower case letters 

□ very few examples of upper and lower case letters mixed 

□ limited evidence of joined capital letters 

□ handwriting is consistent 

□ many letters and whole words correctly joined 

□ upper and lower case letters rarely mixed and mistakes can be identified and 

self-corrected 

□ capital letters not joined 

Spelling □ to consistently and correctly spell the first 400 high frequency words 

most of the time 

□ words that follow the patterns from the year 3 / 4 spelling curriculum 

mostly applied correctly. 

□ to consistently and correctly spell the first 500 high frequency words 

□ words that follow the patterns from the year 3 / 4 spelling curriculum applied 

correctly 

Checking, 

editing and 

improving 

□ can check and edit a particular aspect of writing (when directed by an 

adult) e.g. can you check your capital letters are accurate? 

□ can begin to use resources to make corrections e.g. dictionary 

□ can respond to adult feedback when directed and make improvements 

□ can check and edit writing against a given skills-based success criteria  

□ can check and edit writing to avoid basic mistakes e.g. mixed upper and lower 

case  letters 

□ can use classroom resources to make corrections e.g. dictionary or Ipad 

□ can respond and improve writing in response to adult feedback 

□ can begin to reflect on writing targets identified by an adult. 

 

 

 

 



 

Glossary of key language to support your teaching 
 

 compound sentence : two simple sentences (clauses) joined together with a coordinating conjunction. Each clause must have its own verb. 

 complex sentence : a sentence made up of two (or more) clauses each with their own verb joined with a subordinating conjunction. 

 coordinating conjunction : a word that joins two clauses together where both clauses could exist as separate simple sentences 

e.g. The rain was failing and I picked up my umbrella. 

 subordinating conjunction : a word that joins together two clauses where one clause could exist as a simple sentence and one clause could not e.g. The 

rain was failing when I went out. 

 subordination : a sentence that accurately includes a subordinating conjunction / clause 

 modal verbs : (sometimes called an auxiliary verb) that shows how likely something is to happen e.g. sometimes, could or will.  

 modifiers : a word (usually an adjective) that changes the meaning of another word e.g. very angry or slightly scared. 

 verb agreement : the subject and verb in a sentence must agree. Look for words like is, was, are and verb endings. I was eating a sandwich (verb 

agreement). I am eat a sandwich (verb disagreement)  

 fronted adverbials : the use of an adverb to open a sentence (followed by a comma). Hungrily, I ate a sandwich. 

 subheadings : a heading given to a section of writing and helpful to organise a whole text. 

 paragraphs : well organised writing is split into sections. Non-fiction writing is organised into paragraphs depending on the subject of the story; the 

current location or the time of day things are happening. Non-fiction writing is organised into sections depending on the topic. 

 adverbials or adverbial phrases : a word or phrase (several words) that gives more information to the reader about how, where or when something is 

happening. I walked to the park; I went for a walk after lunch; I walked as quickly as I could to the park. 

 pronouns : words used instead of a proper noun (e.g. he, she, they or us) 

 noun phrases : a noun with an adjective before or after 

 prepositions : a word to show where or when something is happening and used to write prepositional / adverbial phrases e.g. under, over, before and 

after. I walked under the bridge; I went for a walk after tea. 

 prepositional phrase : a few words that include a preposition to explain where or when something is happening e.g. The boat sailed under the bridge. 

 onomatopoeia : a word that looks / sounds like its meaning (an example of figurative language) e.g. bang, boom or whine 

 personification : giving an object human like characteristics or mannerisms  e.g. the tree waved in the wind. 

 appropriate features : different text types are beginning to look and sound like they should and include the ingredients expected  

 adapted writing : there is clear evidence that a child’s writing style is beginning to change for different types of writing e.g. a diary entry looks and 

sounds different to a formal letter or a warning poster. 



 

 a developed opening paragraph : several sentences to introduce the topic of writing or set the scene in a story 

 formal language : some types of writing require formal language which uses standard English, more complex sentence construction and infrequent use 

of pronouns and contractions or slang language. 

 informal language : some types of writing require informal language which uses less advanced sentence construction, common use of pronouns and 

contractions and can include slang and chatty or colloquial language. 

 commas for adjectives : two similar adjectives next to each other in a sentence should be separated with a comma e.g. A smart, cunning creature crept 

up on them. 

 possession : apostrophes are used to show something belongs to someone or something e.g. Sally’s ball went over the fence; The school’s computers 

were stolen. 

 ellipsis : a piece of punctuation at the end of a sentence to show a cliff hanger or in the middle of a sentence to show a pause e.g. The children ran 

around the corner and came face-to-face with a giant . . . “Come here . . . I need your help!” 

 commas is complex sentences : where a complex sentence opens with a subordinating conjunction / clause, a comma should be used e.g. When it is cold, 

you should wear a coat. You should wear a coat when it is cold. 

 semi colon : can be used to separate items in a detailed list e.g. I packed my suitcase with:  a warm pair of trousers; a thick woollen jumper; enough pairs 

of socks and underwear for my holiday and a map. 

colon : can be used in a list to separate the main part of the sentence with the listed items e.g. In my suitcase I packed: trousers, jumpers, underwear and 

a map. 

 

  



 

 Year 5 Year 6 
Sentence 

Construction 

□ sentences are grammatically sound (with verb agreement) 

□ capital letters are almost always accurate for proper nouns 

□ a range of compound and complex sentences 

□ conditional sentences 

□ some advanced sentence construction e.g. use of two 

conjunctions (3 clauses) / embedded clause 

□ the use of more advanced modal verbs e.g. might, ought 

 

*children will gain a thorough understanding of the different 

sentence, conjunction and clause types and understand how commas 

are used for subordinate clauses (grammar) 

□ a range of grammatically sound simple, compound and complex 

sentences 

□ advanced sentences with a range of clause structures 

□ embedded clauses are sometimes included 

□ short sentences used for effect 

□ a range of sentence types e.g. question, speech, command and 

description 

□ use of the passive voice 

□ use advanced and contracted modal verbs e.g. shouldn’t mustn’t 

wouldn’t 

 

*children will gain a thorough understanding of the different sentence, 

conjunction and clause types and understand how commas are used for 

subordinate clauses and embedded clauses (grammar) 

Range of 

conjunctions 

□ a range of coordinating conjunctions (for, and, nor, but, or, yet 

and so) used within each piece of writing 

□ confident using a range of subordinating conjunctions 

e.g. even though, whenever, unless  

□ confident use of all coordinating conjunctions within and across 

each piece of writing 

□ confident using a wide range of subordinating conjunctions  

e.g. whereas, despite the fact, nevertheless  

Sentence 

Openers 

□ a greater variety in sentence openers – subordination, speech, 

adverbials or prepositional phrases 

□ comma usage more refined when opening with subordination, 

adverbials or prepositional phrases 

□ a variety of methods used to open sentences within and across 

pieces of writing with accurate comma usage most of the time 

 

Text 

Structure  

□ a developed opening and concluding paragraph (which may be 

linked) 

□ to use paragraphs in fiction and non-fiction 

□ to create links within and between paragraphs 

□ paragraphs may be developed or shaped around a topic 

□ ideas are balanced with both sides of an argument given 

□ viewpoint is given with some evidence to support 

□ action, description and speech is included in fictional writing 

□ a developed opening and concluding paragraph (with links) 

□ a range of strategies and devices used for creating cohesion within 

and between sentences and paragraphs 

□ balanced, controlled and developed ideas 

□ action, description and speech is integrated effectively and 

balanced 

□ paragraphs are shaped as required 

□ grammatical structures match the text type most of the time 

Use of 

language 

□ confident using a wide range of adjectives, modifiers and 

adverbs. 

□ adverbial and prepositional phrases add detail and description 

□ characters and settings are described effectively 

□ writing is clear and includes effective use of content and language 

to inform or engage the reader (e.g. adverbial/prepositional 

phrases and expanded noun phrases) 

□ figurative language may be used effectively in fictional writing 

□ language is chosen precisely 



 

□ ideas are descriptive and developed through deliberate 

vocabulary or phrases 

□ literary devices included e.g. figurative language 

□ children are learning about levels of formality required for each 

text and usually adapt their writing accordingly. 

□ use of advanced, age-appropriate language 

□ language is used to create atmosphere 

□ very advanced language is used appropriately 

Audience □ an understanding of a wide range of text types 

□ features of text type / genre are appropriate to task 

□ writing is adapted and styled depending on the audience on most 

occasions e.g. level of formality, use of appropriate punctuation 

and presentation 

 

□ write effectively for a range of purposes (text types) 

□ features of text type / genre are clearly established 

□ language and presentation is adapted and styled depending on the 

audience and text type 

□ there is a clear difference between formal and informal writing 

through word choices, use of punctuation and grammatical 

structures 

Punctuation □ ?    !    ,   ‘   “ “   . . .    ;    :    ( ) 

□ full stops and capital letters (always accurate) 

□ comma usage more accurate and refined when opening with 

subordination, time phrase or adverbials 

□ apostrophes for more advanced contractions and with greater 

accuracy for possession 

□ semicolon (beginning to use to separate clauses) 

□ speech punctuation is more refined and accurate with many of 

the rules followed 

□ brackets are used to embed information 

□ ?    !    ,    ‘    “ “    . . .    ;     :     ( ) 

□ semi colons are used in a list and sometimes to separate clauses 

□ comma usage for clarity is accurate most of the time 

□ commas often accurately used for parenthesis (embedded clauses)  

□ the full rules of speech punctuation are used accurately most of the 

time 

□ some correct use of semi-colons, dashes, colons and hyphens 

Handwriting □ neatly positioned, presented and joined handwriting □ neatly positioned, presented and fluently joined handwriting 

□ joining style is adapted to maintain legibility in joined handwriting 

when writing at speed 

Spelling □ words that follow the patterns from the year 5 / 6 spelling 

curriculum mostly applied correctly 

□ words that follow the patterns from the year 5 / 6 spelling 

curriculum applied correctly 

Checking, 

editing and 

improving 

□ can carefully check and edit writing using a text-specific skills-

based success criteria 

□ can carefully re-draft sections of writing based on adult feedback 

□ can use classroom resources to edit and improve their writing 

□ can begin to identify their own writing targets 

□ can independently check, edit and improve or re-draft their writing 

□ can independently use a range of classroom resources to help with 

language choices, text features and to help spell age-appropriate 

words 

□ can reflect upon writing targets and make improvements 

□ can identify their own writing targets 

 



 

Glossary of key language and advice to support your teaching 

 simple sentence : a sentence (with a capital letter and a full stop) with one noun and one verb (e.g. The dog ate his dinner.) 

 compound sentence : two simple sentences (clauses) joined together with a coordinating conjunction. Each clause must have its own verb. 

 complex sentence : a sentence made up of two (or more) clauses each with their own verb joined with a subordinating conjunction. 

 coordinating conjunction : a word that joins two clauses together where both clauses could exist as separate simple sentences e.g. The rain was failing and I picked up my umbrella. 

 subordinating conjunction : a word that joins together two clauses where one clause could exist as a simple sentence and one clause could not e.g. The rain was failing when I went out. 

 embedded clause : a type of subordinating conjunction that can be found embedded in the middle of a sentence. An embedded clause can be removed and the sentence will still make 

grammatical sense. The boy, who was a little unruly, climbed a tree. An embedded clause is an example of parenthesis and should be surrounded by a form of punctuation such as 

commas, brackets or dashes. 

 range of clause structures : the range of ways a sentence can be constructed e.g. open or close with a subordinate clause; the use of an embedded clause; the use of more than two clauses 

or using an adverbial or prepositional phrase at the beginning, middle or end. 

 modal verbs : (sometimes called an auxiliary verb) that shows how likely something is to happen e.g. sometimes, could or will.  

 conditional sentence : a sentence that gives a condition – normally made up of two clauses and the conjunction ‘if’ and sometimes containing a modal verb e.g. If I receive five ticks, I will 

get my badge.  I may stay dry if I use my umbrella. 

 verb agreement : the subject and verb in a sentence must agree. Look for words like is, was, are and verb endings. I was eating a sandwich (verb agreement). I am eat a sandwich (verb 

disagreement)  

 passive voice : a sentence where the subject receives the action rather than doing the action. I baked a cake (active voice) : a cake was baked (passive voice). 

 adverbs : a word that adds information to a verb and often ends in ‘ly’ e.g. quickly running, quietly walking or jumping high 

 fronted adverbials : the use of an adverb to open a sentence (followed by a comma). Hungrily, I ate a sandwich. 

 adverbials or adverbial phrases : a word or phrase (several words) that gives more information to the reader about how, where or when something is happening. I walked to the park; I 

went for a walk after lunch; I walked as quickly as I could to the park; Quickly, I walked to the park. 

 prepositions : a word to show where or when something is happening and used to write prepositional phrases e.g. under, over, before and after. I walked under the bridge; I went for a 

walk after tea. 

 prepositional phrase : a type of adverbial phrase e.g. I swam across the river. 

 pronouns : words used instead of a proper noun (e.g. he, she, they or us) 

 noun phrases : a noun with an adjective before or after. Noun phrases become more precise and adjectives are selected for effect as children become skilled writers. 

 accurate commas usage : commas are used: in a list; to separate two adjectives in a sentence; where a sentence opens with a fronted adverbial or adverbial / prepositional phrase; opening 

with a subordinate clause; for an embedded clause; where a sentence ends with an –ing clause and within speech punctuation. Commas can also be used in compound sentences. 



 

 developed opening : the opening paragraph of a piece of writing. To be considered ‘developed’ the length required of the opening paragraph will vary depending on the type of writing. 

Things to consider: Has the story opening caught your attention and introduced a main character or a clue to the plot? Does the opening to a letter explain who they are and why they are 

writing? Does the opening set the scene for a piece of factual writing and suggest what the reader is going to learn? Have the 5Ws been included in a newspaper report? 

 cohesion / cohesive links : quality writing flows within a sentence, across several sentences (where an idea is being developed and explained) and between paragraphs. In year six, the 

conclusion should link back to the introduction as well. Repeating pronouns, using conjunctions within a sentence, using adverbial and prepositional phrases; writing several sentences 

about a given topic; using time (adverbial) openers and subject repetition are strategies to include this skill. 

 shaped paragraphs : not all paragraphs need to be the same length. Can a child make a conscious choice to include more detail where it is needed and keep it succinct and to the point 

when necessary? 

 argument : a piece of writing that includes both sides of an argument. The writer should give a fair analysis of both sides of the argument for the piece of writing to be balanced.  

 viewpoint : where a writer gives their opinion or view on something and uses evidence to justify their thoughts.  

 integrated effectively : the writer has made a conscious choice of where and when to include action, description and speech sentences. The majority of the story is written using action and 

description. Speech sentences are used to advance the action or gives clues about the characters – they are not overused and are woven in between the action and description sentences. 

 grammatical structures match the text type : the level of sentence complexity matches the text type. e.g. short sentences and contracted words for a diary, adverbial / prepositional phrases 

for a story or detailed multi-clause sentences for persuasive writing. 

 language is adapted and styled depending on the audience and text type : the writer is aware of the audience and the most suitable language to use. e.g. the use of the first person in a 

diary; direct address in instructions and persuasive writing. Punctuation is also used appropriately e.g. exclamation marks in informal writing and semi colons and colons in formal writing. 

 pronouns : words used instead of a proper noun (e.g. he, she, they or us) 

 modifiers : a word (usually an adjective) that changes the meaning of another word e.g. very angry or slightly scared. 

 literary devices : forms of figurative language used in stories and poetry e.g. similes, alliteration, rhyme and onomatopoeia 

 formal language : some types of writing require formal language which uses standard English, more complex sentence construction and infrequent use of pronouns and contractions or 

slang language. e.g. a formal letters and persuasive writing. 

 informal language : some types of writing require informal language which uses less advanced sentence construction, common use of pronouns and contractions and can include slang and 

chatty or colloquial language e.g. diaries, blogs and some stories. 

 level of formality : the writer has selected the appropriate language, presentation and punctuation depending on the audience or text type. 

 atmosphere : the tone of a story – how the characters are feeling – the mood in the setting. The atmosphere helps the reader to feel like they are there. 

 brackets : can be used to add extra information in the form of a word, phrase or clause. Tommy (9) loved football; Tommy (nine years old) loved football; Tommy (a nine year old boy) 

loved football. 

 speech punctuation : there are specific rules for the use of speech punctuation. 1. Speech marks around the spoken words 2. Capital letter at the start of speech 3. Punctuation before the 

speech marks close 4. New line as the character speaking changes 5. Punctuation for split speech sentence (where some of the sentence is spoken and some is not. E.g. Alfred shouted, 

“Will you get out of my garden?” 



 

 parenthesis : another word for information embedded in the middle of a sentence e.g. an embedded clause. Embedded information is optional (the sentence still exists grammatically 

without it) and requires punctuation. 

 contractions : where two words are joined together and the omitted letter(s) is replaced with an apostrophe e.g. do and not = don’t 

 semi colon : may be used to separate items in a detailed list or to replace a coordinating conjunction e.g. The weather was fine ; I went to the park. 

 colon :  may be used between independent clauses when the second sentence explains, illustrates, paraphrases, or expands on the first sentence. I packed my bag : it was time for my 

holiday. 

 dash : may be used to emphasise the conclusion of a sentence or as informal way to link clauses and avoid a spliced sentence e.g. The weather was bad – awful in fact. Steve collected his 

coat – he didn’t want to get wet. 

 hyphen : may be used to join two words together to create a single adjective or to avoid any confusion in the meaning of a phrase e.g. man eating shark or man-eating shark or face-to-face 

meeting. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 Year 6 - Greater Depth 
Sentence 

Construction 

□ to confidently construct advanced sentences with accurate punctuation for parenthesis (embedded information) 

□ specifically select grammatical structures to manage shifts in formality 

Range of 

conjunctions 

□ chooses conjunctions specifically for the text type 

Sentence 

Openers 

□ a variety of methods used to open sentences with accurate comma usage almost all of the time 

Text 

Structure  

□ confidently manage shifts between levels of formality - consider language, presentation and use of punctuation 

 

□ confidently use a range of strategies and devices to create cohesion and flow within and between paragraphs 

 

Use of 

language 

□ figurative language is used appropriately and effectively in fictional writing 

□ specifically selected language manages shifts in formality 

□ evidence of very advanced language (including the use of words that have not been taught) 

□ use of an ‘expert’ voice is adopted 

□ verb forms are selected for meaning and effect 

Audience □ confident writing any of the taught text types 

□ writing is styled and manipulated depending on the task – consider language, presentation and use of punctuation 

□ formality is varied appropriately within and between texts 

Punctuation □ ?    !    ,    ‘    “ “    . . .    ;    :    ( ) 

□ uses the full range of punctuation taught at KS2 correctly almost all of the time 

□ commas, dashes or brackets are used for parenthesis 

□ semi colons and colons are used to separate clauses, mostly correctly 

□ dashes are used effectively 

□ hyphens are included, mostly accurately 

Handwriting □ handwriting is always joined 

□ handwriting is adapted depending on the text type 

Spelling □ child has developed strategies for attempting unfamiliar ambitious vocabulary or those that do not confirm to taught spelling patterns. 

Checking, 

editing and 

improving 

□ adopts a varied and thorough approach to the skill of checking, editing and improving their writing 

□ can confidently set and address their own writing targets 

 

 



 

Glossary of key language to support your teaching 

 expert voice : the sentence construction and use of language makes the writer sound like they are an expert on the topic they are writing about. 

 shifts in formality : the writer must be able to confidently switch between formal and informal language, presentation, sentence construction and use of 

punctuation within (where required) and across different pieces of writing. They must be able to recognise the difference between the language of speech 

and writing and use these different styles effectively. 

 verb forms : the writer’s verb choices are always accurate and match what is expected in each piece of writing. 

 

 

 

 

 

 

 

 

 

 

 



 

Grammar 
Teaching and Learning 

 

 The objectives in the grammar skills curriculum should, were possible, be taught alongside and linked to writing. 

 

 Many objectives can be taught with a: learn, identify and use strategy. 

 

 A range of teaching and learning strategies should be employed to help children learn the key language and 

grammar concepts. 

 

 Because much of the grammar curriculum relies on the use of technical vocabulary, it is necessary to repeat key 

skills and discuss terminology little and often. 

 

 Furthermore, teachers should use accurate assessment to know when certain objectives should be re-visited – even 

where these objectives may be found in an earlier year group. 

 

 Many skills build upon objectives taught in previous year groups (for instance noun types) – re-visiting this 

learning from the previous year group(s) is strongly advised. 

  



 

 Year 1 Year 2 Year 3 

G
ra

m
m

a
r O

b
jectiv

es 

 word classes: nouns, verbs and adjectives 

 understand and identify nouns and how nouns can 

be singular or plural and that you add ‘s’ for 

regular nouns  

 investigate and identify the verb in a sentence 

 investigate and identify the adjective in a sentence 

 learn that words can be joined together to form a 

compound word e.g snowball 

 the difference between upper and lower case 

letters 

 that words can be put together to make a phrase 

or clause 

 understand what a simple sentence is and that it 

needs a capital letter and full stop 

 begin to understand the function of a conjunction 

 begin to learn different sentence types: question, 

exclamation, command and statement 

 use ‘and’ in a list 

 learn about questions marks and exclamation 

marks 

 how a suffix can change the tense of a word – ing 

and –ed 

 understand what a prefix is and give some 

examples 

 word classes: nouns, verbs, adjectives, adverbs and 

conjunctions 

 know the difference between a common and proper 

noun 

 use a capital letter for proper nouns 

 identify and use pronouns 

 identify and begin to use adverbs 

 know what a noun phrase is 

 identify and begin to spell singular and plural nouns 

 understand what a compound sentence is 

 understand that the subject and verb in a sentence 

must agree 

 decide if a sentence is in past or present tense 

 begin to learn about future tense 

 know that a conjunction is also called a connective 

 understand and locate conjunctions (coordinating and 

some subordinating) 

 add commas for a list 

 write function sentences: question, exclamation, 

command and statement (with punctuation) 

 identify and use time openers 

 know what a homophone is and identify  some 

 to identify the root part of a word 

 investigate different prefixes and suffixes 

 convert simple phrases to single letter contractions 

and vice versa (e.g. don’t and do not)  

 word classes: nouns (proper and common), verbs, 

adverbs, adjectives, conjunctions, modal verbs and 

prepositions 

 extend understanding and use of adverbs 

 learn, identify and use modal verbs 

 learn, identify and use prepositions 

 learn about the difference between a simple, compound 

and complex sentences 

 understand the difference between a coordinating and 

subordinating conjunction 

 know what a main clause is 

 learn, identify and use the determiners  ‘a’ or ‘an’ 

 confidently change the tense of a verb (including irregular 

verbs) 

 identify and use the future tense 

 begin to learn about the difference between formal and 

informal language 

 learn how and when direct speech is used and where to 

put speech marks. 

 begin to understand what formal and informal means 

 investigate word families based on common words and 

show how words are related in form and meaning. 

 investigate synonyms 

 identify the root part of a word (in a greater number of 

words) 

 refine understanding and application of a range of 

prefixes and suffixes 

 

L
a
n

g
u

a
g
e 

Noun, verb, adjective, upper / lower case, phrase, 
clause, connective, suffix, prefix, letter, capital letter, 

word, singular, plural, sentence, punctuation, full 
stop, question mark, exclamation mark, compound 

word, proper noun, personal pronoun (I) 
 
 
 
 
 
 
 
 

noun, noun phrase, statement, question, exclamation, 
command, compound, prefix, suffix, adjective, adverb, 

verb, tense (past, present), apostrophe, comma, 
conjunction, subject, coordinating, subordinating, 

homophone, contraction 

preposition, conjunction, word family, prefix, clause, 
subordinate clause, direct speech, consonant, consonant 
letter vowel, vowel letter, inverted commas (or ‘speech 

marks’) synonym, root word, modal verb, simple, compound, 
complex, ellipsis, irregular verb 



 

 Year 4 Year 5 Year 6 

G
ra

m
m

a
r O

b
jectiv

es 

 word classes: all standard noun types, pronoun, 

verbs, adverbs, adjectives, conjunctions, 

prepositions, determiners / articles and modal 

verbs. 

 identify and use collective and abstract nouns 

(revisit other nouns) 

 identify and use different articles / determiners 

 the difference between a personal and possessive 

pronoun 

 refine and extend understanding and use of modal 

verbs and prepositions (including prepositional 

phrases) 

 know the difference between simple, compound 

and complex sentences 

 identify main and independent clauses 

 begin to understand where a comma is used in a 

complex sentence 

 identify and use adverbial phrases 

 understand standard English forms for verb 

inflections instead of local spoken forms (we were 

instead of we was, or I did instead of I done) 

 gain a better understanding of formal and 

informal language 

 identify and use synonyms and antonyms 

 know the difference between using an apostrophe 

for possession or contracted form 

 identify the expanded and contracted form of a 

phrase (would have and would’ve) and use the 

key language 

 understand and identify all word classes 

 understand that words can fall into more than 
one word class 

 identify and use a relative pronoun 

 gain a thorough understanding of modal verbs 

 identify and use relative clauses for conditional 
sentences 

 identify and use brackets 

 identify and begin to use a dash and a semi-
colon  

 identify main / independent and subordinate 
clauses 

 know when to use a comma in a complex 
sentence 

 confidently write different sentence types such 
as: exclamation, command and direct speech 
(including relevant pronunciation) 

 understand that an exclamation must start with 
‘what’ or ‘how’ e.g. What a great day! How 
exciting! 

 begin to use a semi colon to separate two 
independent clauses 

 know that adverbs don’t always end in ‘ly’ 

 understand the difference between formal and 
informal writing 

 understand the difference between direct and 
reported speech and the punctuation used 

 understand that cohesion means how well 
something goes together and flows. 

 revisit and revise all word classes 

 write sentences that use a word that can fall into 
more than one word class e.g. point 

 know when to use the pronoun ‘I’ or ‘me’ (subject 
and object) 

 identify the active and passive voice (subject and 
object) 

 investigate the ‘past progressive’, ‘present 
progressive’ and ‘present perfect’ 

 understand the difference between structures 
typical of informal speech and structures 
appropriate for formal speech and writing 

 learn about the use of the subjunctive form 

 confidently use apostrophes for possession 

 use a dash within a sentence 

 refine the use of a semi colon and colon to join 
clauses 

 learn how to use punctuation for parenthesis 
(embedded information) 

 confidently, convert direct to reported speech and 
vice versa 

 

L
a
n

g
u

a
g

e 

determiner, article, pronoun, personal pronoun, 

possessive pronoun, adverbial, contracted form, 

expanded form, collective noun, abstract noun, main 

clause / independent clause, standard English, verb 

inflection, synonym and antonym. 

modal verb, relative pronoun, relative clause, parenthesis, 
bracket, dash, cohesion, ambiguity, semi colon, main 

clause, independent clause, complex sentence, 
exclamation, formal and informal 

 

subject, object, active, passive, synonym, antonym, hyphen, 
colon, semi-colon, bullet points, past progressive, present 

progressive, present perfect, subjunctive form 
 

 



 

SKILL PROGRESSION for MATHS 

 YEAR R YEAR 1 YEAR 2 

Daily Maths  Count to 20 and beyond, forwards and backwards within 

20 from any starting number. 

 Count amounts of objects accurately to 20. 

 Read numbers to 20 

 Begin to count in 2’s and 10’s from 0. 

 Say 1 more/less than a given number.    

 Sequence events in chronological order. 

 Know days of the week and months of the year. 

 Use mathematics in classroom activities. 

 Select own resources. 

Examples of calculations: 

Addition: Identifying smaller and larger groups. Counting on 

using physical objects and mentally 

Subtraction: Identifying smaller and larger groups. Counting 

back physically and mentally 

Multiplication: Doubling objects, counting to find totals in 

practical situations 

Division: Halving objects – sharing out physically in 

practical situations. 

 

 Count to 100 and beyond, forwards and backwards, 

from any number. 

 Read and write and count numbers to 100. 

 Count in 2s, 5s and 10s from 0. 

 Know number bonds to 10 and 20. 

 Know 1 more / less than a given number. 

 Use and understand ordinal numbers. 

 Can solve one step problems using addition and 

subtraction. 

 Use and understand +, - and =. 

 Simple missing number problems 9 = 7 + ? 

 Sequence events in chronological order. 

 Know days of the week and months of the year. 

 Begin to be aware of other units of time. 

Examples of calculations: 

Addition: Counting and creating totals. Use of a number 

line to count on in jumps 

Subtraction: Jumping back on a number line starting from 

the largest number 

Multiplication: Counting in 2s, 5s and 10s.  Creating 

sequences 

Division:  To share out physical objects with whole 

number answers 

 

 Confidently read, write and order numbers to 100. 

 Read and write number words to 100. 

 Count in 10s from any number forwards and backwards. 

 Recognise the place value of each digit in a two digit 

number including 0 as a place holder. 

 Compare numbers using <, > and =. 

 Use models, pictorial representations, number facts and 

mental and informally written methods to add / subtract  

TOs+/-Os, TOs+/-T, TOs+/-TOs and O+O+O (e.g. base 

10, Numicon, number lines, 100 grids, partitioning, five 

and a bit, bridging through 10, empty number lines, keep 

the first number whole then add the Ts then the Os.) 

 Recall addition and subtraction facts to 20 and use these 

to derive number facts to 100. 

 Know 10 more / less than a given number. 

 Write simple fractions for example ½ of 6 =3. 

 Recognise that 2/4 = ½. (Topic related) 

 Relate fractions to division eg. ½ is the same as dividing 

by 2. 

 Tell or write or draw the time to five minutes, as well as 

quarter past and to on an analogue clock. (Topic related) 

Examples of calculations: 

Addition: To count on using partitioning and the use of 

number lines 

Subtraction: To count back using partitioning and number lines 

starting with the largest number 

Multiplication: Use arrays to represent multiplication problems 

and the use of repeated addition 

Division: To represent groups visually before sharing out 

including the use of remainders 

Weekly Maths   Order numbers to 20 

 Find the total of 2 sets of objects-addition using single 

digit numbers. 

 Take away objects from a set to find how many are left 

– subtraction using single digit numbers. 

 Begin to use and understand +, - and = 

 Solve simple addition and subtraction problems using 

models and pictorial representations. 

 Begin to understand the concept of doubling, halving 

and sharing 

 Use non-standard units to estimate, measure, compare 

and describe size, weight, time, distance, position and 

capacity/volume. 

 Sort and classify objects in simple terms. 

 Talk about sorting. 

 Order numbers to 100 

 Explore place value using models and pictorial 

representations. 

 Use number lines and grids. 

 Find the total of 2 sets of objects 

 Take away objects from a set to find how many are 

left 

 Solve addition and subtraction problems using 

models, pictorial representations and known number 

facts. (Oral to written in Summer term) 

 Recognise and write ½ and ¼ of quantities. 

 Recognise coins and notes. 

 Simple addition of money to 20p. 

 Name and describe the properties of 2D and 3D 

shapes. 

 Count in 3s from 0. 

 Partition numbers in different ways to support 

calculations (e.g. 23 = 20 + 3; 23= 13 + 10; 8=5+3) 

 Identify and represent numbers on number lines and grids.  

 Use and understand ‘sum’ and ‘difference’. 

 Use models, arrays, repeated addition / subtraction and 

times tables to multiply and divide. 

 Use and understand ‘x’ and ‘÷’. 

 Recognise, find, name and write fractions 1/3. 1/4, 2/4 

and 3/4 of a length, shape and set of objects. 

 Identify and describe 2D shapes, including the number of 

sides and corners 

 Read and write common shape names. 

 Identify and describe 2D shapes 

 Identify and describe 3D shapes, 



 
 Name and describe the simple properties of 2D shapes. 

 Name and describe the simple properties of 3D shapes. 

 Describe positions. 

 Use and understand directions. 

 Create, copy and continue repeating patterns. 

 Solve simple practical problems. 

 Begin to record in ways they can explain and discuss 

work. 

 Recognise simple patterns. 

 Use the everyday language of money. 

 Describe positions.  

 Use and understand directions.  

 Create, copy and continue repeating shape patterns. 

 To recognise odd and even numbers. 

 

 Recall and use 2,3,4,5 and 10 times tables. 

 Explore how to adjust for adding / subtracting 9 or 11. 

 Solve word problems and puzzles. 

 Begin to experience two step problems. 

 Record using a range of symbols and diagrams. 

 Clearly record workings and explain results on occasion. 

 Predict what will come next in a sequence. 

 To know and use odd and even numbers 

 

Termly Maths  Vocab: put together, add, altogether, total, take-away, 

distance between, difference between, more than , less 

than. 

 Vocab: equal to, more/less/fewer than, most and least. 

 Use vocab: long, short, longedr, shorter, longest, 

shortest, tall, taller, tallest, heavy, heavier, heaviest, 

light, lighter, lightest, late/er/est, full/er/iest, 

empty/ier/iest, half full. 

 Vocab: left, right, top, middle, bottom, on top of, in front 

of, between, around, near, close, far, up, down, forward, 

backward, inside, outside, diagonal, edge, side, corner, 

vertices, vertex face. 

 

 

 Vocab. equal to, more / less/ fewer than, most and 

least. 

 Know the effect of adding or subtracting 0. 

 Begin to multiply and divide in practical situations.  

 Vocab: put together, add, altogether, total, take-

away, distance between, difference between, more 

than, less than. 

 Recognise, find name and write ½ and ¼ of a 

lengths, turns, and shapes 

 Use non-standard units to estimate, measure, 

compare and describe length, height, mass. 

temperature, time and capacity/volume. 

 Record measurements and use to solve practical 

problems. 

 Use rulers, weighing scales and containers. 

 Tell, write and draw the time to the hour and half 

hour, on a digital and analogue clock.  

 Use vocab: long, short, longer, shorter, longest, 

shortest, tall, taller, tallest, heavy, heavier, heaviest, 

light, lighter, lightest, hot, hotter, hottest, cool, 

cooler, coolest, early.ier/est, late/er/est, full, empty, 

ier/iest, full/er/iest, half-full, evening, afternoon, 

morning, tomorrow, yesterday, before, after, next, 

first, today. 

 Sort and classify objects. 

 Record sorting in Venn, Carroll and Tree diagrams. 

 Name and describe the properties of 2D and 3D 

shapes. 

 Describe positions.  

 Use and understand directions.  

 Create, copy and continue repeating shape patterns. 

 Vocab: left, right, top, middle, bottom, on top of, in 

front of, about, between, around, near, close, far, 

up, down, forward, backward, inside, outside, whole 

/  half / quarter turns, clockwise., next 

 Solve problems involving money and measures choosing 

the correct operation. (Topic related) 

 Understand the inverse relationship of addition and 

subtraction and multiplication and division and use this to 

check work and solve missing number problems. 

 Understand the Commutative law applies to addition and 

multiplication but not subtraction and division and use 

this to check work. 

 Use standard units to estimate, measure, compare and 

order length, height, mass, temperature, time and 

capacity/volume to the nearest unit.  

 Recognise and use m, cm, g, kg, *c, l, ml, £ and p. 

 Find different ways to pay the same amount and learn to 

give change in practical situations. 

 Compare and sequence units of time (days, minutes, 

hours). 

 Sort objects and classify them by more than one criterion. 

 Record results in diagrams, lists, tables, pictograms, block 

graphs and tally charts. 

 Begin to use pictograms where each picture represents 2, 

5 or 10. 

 Ask and answer simple questions including totalling and 

comparing. 

  Identify and describe 2D shapes, including the number of 

sides and corners as well as lines of symmetry, 

regular/irregular and presence of right angles. 

 Identify and describe 3D shapes, including the number of 

faces, vertices and edges. 

 Compare and sort shapes. 

 Draw shapes using a ruler to create straight lines. 

 Create, copy and continue repeating shape patterns. 

 Recognise a right angle. 

 Describe straight and turning movements using 

directional vocabulary including clockwise, anti-

clockwise, quarter / half turn and right angle. 

 Recognise angles as a measure of turns. 

 



 

SKILL PROGRESSION for MATHS 

 YEAR 2 YEAR 3 YEAR 4 

Daily Maths  Confidently read, write and order numbers to 100. 

 Read and write number words to 100. 

 Count in 10s from any number forwards and backwards. 

 Recognise the place value of each digit in a two digit 

number including 0 as a place holder. 

 Compare numbers using <, > and =. 

 Use models, pictorial representations, number facts and 

mental and informally written methods to add / subtract  

TOs+/-Os, TOs+/-T, TOs+/-TOs and O+O+O (e.g. base 

10, Numicon, number lines, 100 grids, partitioning, five 

and a bit, bridging through 10, empty number lines, keep 

the first number whole then add the Ts then the Os.) 

 Recall addition and subtraction facts to 20 and use these 

to derive number facts to 100. 

 Know 10 more / less than a given number. 

 Write simple fractions for example ½ of 6 =3. 

 Recognise that 2/4 = ½. (Topic related) 

 Relate fractions to division eg. ½ is the same as dividing 

by 2. 

 Tell or write or draw the time to five minutes, as well as 

quarter past and to on an analogue clock. (Topic related) 

Examples of calculations: 

Addition: To count on using partitioning and the use of 

number lines 

Subtraction: To count back using partitioning and number 

lines starting with the largest number 

Multiplication: Use arrays to represent multiplication 

problems and the use of repeated addition 

Division: To represent groups visually before sharing out 

including the use of remainders 

 Use place value in numbers to 1000. 

 Recall multiplication and division facts for the 3, 4 

and 8 times tables 

 Know most of the times tables (up to 10x). 

 Add and subtract two-digit numbers mentally. 

 Use mental recall of number facts to solve problems. 

 Identify calculation families (4 x 5 + 20 , 5 x 4 =20, 20 

/5 = 4, 20 /4 = 5) 

 Begin to calculate simple fractions of amounts. 

 Check the reasonableness of answers. 

 

Examples of calculations: 

 

Addition: Partitioning including the use of bridging e.g.  13 

+ 15 = (10 + 10) + (3 + 5) = 

 

Subtraction : Partitioning e.g. 30 – 15 = (30 – 10) – 5 = 

 

Multiplication using a number line: 13 x3 =  a jump of 30 

(10 x 3) then 3 jumps of 3 

 

Division: Use a number line to record repeated subtraction 

 Describe number patterns. 

 Recognise and use multiples, factors and square 

numbers. 

 Use place value to multiply or divide whole numbers 

by 10 or 100. 

 Know all multiplication facts to 12 x 12. 

 Know square numbers. 

 Mentally calculate using all operations. 

 Use multiplication facts to quickly derive division 

facts. 

 To understand, use and apply negative numbers. 

 Check the reasonableness of answers. 

Examples of calculations: 

Addition: Column addition to add 3 digit numbers 

including bridging 

Subtraction: Column subtraction to subtract 3 digit 

numbers including borrowing 

Multiplication: Use grid method to multiply 2 digit 

numbers 

Division: To use informal recording of 2 digit numbers by 

single digit (Problems to include remainders) 

Weekly Maths  Count in 3s from 0. 

 Partition numbers in different ways to support 

calculations (e.g. 23 = 20 + 3; 23= 13 + 10; 8=5+3) 

 Identify and represent numbers on number lines and 

grids.  

 Use and understand ‘sum’ and ‘difference’. 

 Use models, arrays, repeated addition / subtraction and 

times tables to multiply and divide. 

 Use and understand ‘x’ and ‘÷’. 

 Recognise, find, name and write fractions 1/3. 1/4, 2/4 

and 3/4 of a length, shape and set of objects. 

 Identify and describe 2D shapes, including the number 

of sides and corners 

 Read and write common shape names. 

 Identify and describe 2D shapes 

 Use fractions that are several parts of a whole. 

 Recognise and show equivalent fractions. 

 Use decimal notation in the context of measures. 

 Be able to use < and > to compare numbers.  

 Add and subtract three-digit numbers using written 

methods. 

 Multiply two-digit numbers by 2, 3, 4, 5 and 10. 

 Divide two-digit numbers by 2, 3, 4, 5 and 10, with 

whole number answers and remainders. 

 Use standard measures of length and time. 

 Use decimal notation in the context of money  

  

 Use fractions and percentages to represent proportions 

of a whole. 

 Use equivalent fractions. 

 Order decimals to one decimal place. 

 Be fluent in written calculation skills for all operations 

e.g. partitioning and grid methods for multiplication. 

 Use formulae. 

 Add and subtract fractions with the same denominator 

 Recognise and write decimal equivalents to ¼, ½, ¾ 

 Read, write and convert time between analogue and 

digital clocks, 12 and 24 hr. 

 Be able to add on hours and minutes and calculate 

simple time durations. 

 Know square numbers. 

 



 
 Identify and describe 3D shapes, 

 Recall and use 2,3,4,5 and 10 times tables. 

 Explore how to adjust for adding / subtracting 9 or 11. 

 Solve word problems and puzzles. 

 Begin to experience two step problems. 

 Record using a range of symbols and diagrams. 

 Clearly record workings and explain results on occasion. 

 Predict what will come next in a sequence. 

 To know and use odd and even numbers. 

Termly Maths  Solve problems involving money and measures 

choosing the correct operation. (Topic related) 

 Understand the inverse relationship of addition and 

subtraction and multiplication and division and use this 

to check work and solve missing number problems. 

 Understand the Commutative law applies to addition 

and multiplication but not subtraction and division and 

use this to check work. 

 Use standard units to estimate, measure, compare and 

order length, height, mass, temperature, time and 

capacity/volume to the nearest unit.  

 Recognise and use m, cm, g, kg, *c, l, ml, £ and p. 

 Find different ways to pay the same amount and learn to 

give change in practical situations. 

 Compare and sequence units of time (days, minutes, 

hours). 

 Sort objects and classify them by more than one 

criterion. 

 Record results in diagrams, lists, tables, pictograms, 

block graphs and tally charts. 

 Begin to use pictograms where each picture represents 

2, 5 or 10. 

 Collect and sort data to test a hypothesis. 

 Ask and answer simple questions including totalling and 

comparing. 

  Identify and describe 2D shapes, including the number 

of sides and corners as well as lines of symmetry, 

regular/irregular and presence of right angles. 

 Identify and describe 3D shapes, including the number 

of faces, vertices and edges. 

 Compare and sort shapes. 

 Draw shapes using a ruler to create straight lines. 

 Create, copy and continue repeating shape patterns. 

 Recognise a right angle. 

 Describe straight and turning movements using 

directional vocabulary including clockwise, anti-

clockwise, quarter / half turn and right angle. 

 Recognise angles as a measure of turns. 

 Use place value to make approximations. 

 Use negative numbers in the context of temperatures. 

 Multiply and divide two-digit numbers by 2, 3, 4, 5 

and 10, with whole number answers and remainders. 

 Recognise sequences in fractions and other contexts. 

 Begin to count in fractions e.g ¼, 2/4, ¾, 1 

 Use standard measures of mass, capacity. 

 Calculate area and perimeter counting whole and part 

cm squares. 

 Gather information and use to construct bar charts and 

pictograms, where the symbol represents a group of 

units. 

 Use Venn and Carroll diagrams to record sorting and 

classifying information. 

 Construct and interpret frequency diagrams and line 

graphs. 

 Extract and interpret information from tables, lists, bar 

charts and pictograms. 

 Classify 2D and 3D shapes according to their 

properties, including reflective symmetry. 

 Classify triangles according to their angles. 

 Recognise and use nets of 3D shapes. 

 Reflect shapes in a vertical or horizontal mirror line. 

 Describe position and movement. 

 Know and use Roman numerals up to C 

 Multiply a decimal by a single digit. 

 Use and interpret coordinates in the first quadrant. 

 Recognise and write decimal equivalents of any 

number of tenths and hundredths. 

 Choose and use appropriate measures. 

 Read measures from a variety of measuring 

instruments. 

 Calculate perimeter of a rectilinear figure. 

 Calculate the area of squares and rectangles. 

 Convert between different units of measurement (e.g. 

km to m, hr to min, ml to litres) 

 Solve problems involving converting from hrs to mins, 

mins to seconds, years to months, weeks to days. 

 To use money to solve word problems. 

 Collect and record data. 

 Group data into equal class intervals. 

 Continue to use Venn and Carroll diagrams. 

 Construct and interpret frequency diagrams and line 

graphs. 

 Understand and use the mode and range to describe 

sets of data. 

 Use the properties of 2D and 3D shapes to make 

models and diagrams. 

 Reflect shapes in a mirror line, horizontally and 

vertically. 

 Rotate a shape about its centre or a vertex. 

 Compare and order angles up to two rights angles (180 

degrees) by size. 



 
 

SKILL PROGRESSION for MATHS 

 YEAR 4 YEAR 5 YEAR 6 

Daily Maths  Describe number patterns. 

 Recognise and use multiples, factors and square 

numbers. 

 Use place value to multiply or divide whole numbers 

by 10 or 100. 

 Know all multiplication facts to 12 x 12. 

 Mentally calculate using all operations and written 

methods 

 Use multiplication facts to quickly derive division 

facts. 

 Use fractions and percentages to represent proportions 

of a whole. 

 To understand, use and apply negative numbers. 

 Check the reasonableness of answers. 

Examples of calculations: 

Addition: Column addition to add 3 digit numbers including 

bridging 

Subtraction: Column subtraction to subtract 3 digit numbers 

including borrowing 

Multiplication: Use grid method to multiply 2 digit numbers 

Division: To use informal recording of 2 digit numbers by 

single digit (Problems to include remainders) 

 Know square numbers. 

 Know all multiplication facts to 12 x 12. 

 Use place value with numbers up to 1,000,000. 

(Including tenths and hundredths) 

 Mental calculations – solve calculations mentally 

 Add and subtract using written methods (including 

decimal numbers)  

 Use written methods to solve problems involving 

multiplying two digit numbers by two-digit numbers. 

 Use place value to multiply and divide whole numbers 

and decimals by 10, 100 and 1000. 

 To divide 3 digit number by one digit 

Examples of calculations: 

Addition: Use column addition to add 4 digit numbers 

including bridging 

Subtraction: Use column subtraction to subtract 4 digit 

numbers including borrowing 

Multiplication: Use long multiplication for 3 digit by 2 digit 

problems 

Division: Divide 3 digit numbers by one digit with 

remainder answers 

 Multiply and divide by 10, 100, 1000 up to 3 decimal places 

 Solve calculations using mental strategies. 

 Know square numbers. 

 Know all multiplication facts to 12 x 12. 

 Use place value with numbers up to 1,000,000. 

(Including tenths and hundreths 

 Mental calculations – solve calculations mentally 

 Add and subtract using written methods (including 

decimal numbers) e.g. 3.24 – 2.1458 

 Solve multistep problems in context 

Examples of calculations: 

 

Addition: Column addition including the use of decimals 

Subtraction:  Column subtraction including borrowing and 

the use of decimals 

Multiplication: Use long multiplication for 4 digit by 2 and 

3 digit numbers including the use of decimals 

Division: Divide 4 digit by 2 digit numbers including 

fractional and decimal remainders  

 
 

Weekly Maths  Order decimals to one decimal place. 

 Be fluent in written calculation skills for all operations 

e.g. partitioning and grid methods for multiplication. 

 Use formulae. 

 Recognise and show equivalent fractions. 

 Add and subtract fractions with the same denominator 

 Recognise and write decimal equivalents to ¼, ½, ¾ 

 Read, write and convert time between analogue and 

digital clocks, 12 and 24 hr. 

 Be able to add on hours and minutes and calculate 

simple time durations. 

 Know square numbers. 

 

 Read and write numbers to one million 

 Round decimals to the nearest decimal place. 

 To round, order and compare decimal numbers to two 

decimal places. 

 Order negative numbers. 

 Use equivalence between fractions. 

 Solve multi-step problems involving all operations. 

 Apply the inverse operation to check answers.  

 Add and subtract fractions 

 Order and convert between decimals and fractions 

  Convert time between analogue and digital clocks, 12 

and 24 hr. Calculate time durations. 

 

 Read, order and compare numbers up to 10,000,000 

including + and _- on amounts e.g. – 5000. 

 Use written methods to solve problems involving 

multiplying and dividing 4-digit numbers by two-digit 

numbers. 

 Use negative numbers in context and calculate 

intervals across zero 

  Multiply and divide 4 digit by 2 digit numbers 

 Use estimation to check reasonableness of answers  

 Add and subtract mixed numbers and fractions with 

denominators 

 Multiply and divide proper fractions 

 Generate and describe linear number sequences 

 Express missing number problems algebraically 

 Find pairs of numbers in equations with 2 unknowns 



 

Termly Maths  Know and use Roman numerals up to C 

 Explore the properties of 2D and 3D shapes – revise 

terms. 

 Multiply a decimal by a single digit. 

 Use and interpret coordinates in the first quadrant. 

 Recognise and write decimal equivalents of any 

number of tenths and hundredths. 

 Choose and use appropriate measures. 

 Read measures from a variety of measuring 

instruments. 

 Calculate perimeter of a rectilinear figure. 

 Calculate the area of squares and rectangles. 

 Convert between different units of measurement (e.g. 

km to m, hr to min, ml to litres) 

 To use money to solve word problems. 

 Solve problems involving converting from hrs to mins, 

mins to seconds, years to months, weeks to days. 

 Collect and record data. 

 Group data into equal class intervals. 

 Continue to use Venn and Carroll diagrams. 

 Construct and interpret frequency diagrams and line 

graphs. 

 Understand and use the mode and range to describe 

sets of data. 

 Use the properties of 2D and 3D shapes to make 

models and diagrams. 

 Reflect shapes in a mirror line, horizontally and 

vertically. 

 Rotate a shape about its centre or a vertex. 

 Compare and order angles up to two rights angles (180 

degrees) by size. 

 Know and use Roman numbers up to M 

 Order decimals and fractions. 

 Calculate using brackets. 

 Know cuboid numbers 

 Use formulae involving one or two operations. 

 Use and interpret coordinates in all four quadrants. 

 Measure and draw angles to the nearest degree. 

 Read and interpret scales on a range of measuring 

instruments, explaining what each division represents. 

 Convert metric units including time 

 Estimate measures in a range of contexts. 

 Understand and use the formula for the area of a 

rectangle and distinguish area from perimeter. 

 Calculate volume and capacity 

 Calculate the area of compound shapes 

 Ask questions; plan how to answer them and collect 

the data required. 

 Use the mean of discrete data. 

 Interpret graphs and diagrams and draw conclusions. 

 Create and interpret line graphs, where the 

intermediate values have meaning. 

 Use the properties of 2D and 3D shapes to describe 

them. 

 Identify all the symmetries of 2D shapes. 

 Use language associated with angle. 

 Know and use the sum of angles in a triangle. 

 Transform shapes, using appropriate language to 

describe the transformation. 

 Solve problems using scale factors 

Solve problems using ratio and proportion 

 Use order of operations (bidmas) 

 Use simple formulae 

 Convert between metric and imperial units (miles and 

KM) 

 Calculate the area of parallelograms and triangles 

 Calculate the volume of cuboids 

 Compare areas and perimeters 

 Use the areas of rectangles and triangles to calculate 

the area of compound shapes 

 Interpret and construct pie charts and line graphs 

 Calculate and interpret the mean as an average 

 Use the range, mean, mode to compare two sets of 

data. 

 Name parts of a circle 

 Calculate missing angles 

 Use and interpret co-ordinates in all 4 quadrants 

 Multiply simple pairs of fraction by whole and mixed 

numbers 

 Divide proper fractions by whole numbers 

 



 
 

SKILL PROGRESSION for ICT and COMPUTING 

I can … YEAR R YEAR 1 YEAR 2 YEAR 3  YEAR 4 YEAR 5 YEAR 6 

FINDING 

THINGS OUT 

I look at information on 

the screen with the teacher 

and discuss what I see. 
I recognize that a range of 

technology is used in 

places such as school and 
home. 

 

I can enter information 

into a template on a 

computer to make a graph. 
I can talk about the results 

shown on my graph. 

I look at web sites with the 
teacher and discuss what I 

see. 

I click on links in a web 
site. 

I use the ‘back’ button on a 

website. 

I can fill in a data 

collection sheet. 

I can enter information to 
make a graph and I can 

print this. 

I know that information 
can be found using the 

internet. 

I click links in a web site. 
I can print a web page to 

use as a resource. 

I recognise the grid layout 

of a spreadsheet 

programme.  
I use the terms cells, rows, 

and columns. 

 

I enter data, highlight it 

and make bar charts. 

I copy and paste the graph 
and use it in a WP 

document.  

I can conduct a search on a 
web site. 

I can refine my search to 

get more accurate results. 

I search databases for 

Information using symbols 

such as = > or <.  
I create databases, 

planning the fields, rows 

and columns carefully. 
I create charts, graphs and 

tables that I copy and paste 

into other documents. 
I search for the most 

suitable web site, refining 

my search as appropriate. 

I can copy extracts of text 

to paste into a document 

for editing 

. I search databases for 

Information using symbols 

such as = > or <. 
I create databases, 

planning the fields, rows 

and columns carefully. 
I create charts, graphs and 

tables that I copy and paste 

into other documents. 
I search for the most 

suitable web site, refining 

my search as appropriate. 

I can copy extracts of text 

to paste into a document 

for editing. 

DEVELOPING 

IDEAS AND 

MAKING 

THINGS 

HAPPEN 

I can log on and off the 
computer. 

I can control the mouse to 
change things on the 

screen. 

I can select and use 
technology for particular 

purposes. 

I can log on and off the 
computer 

I can use art software to: 
click and drag a brush, 

change colour, clear the 

screen and fill a shape. 
I can move images and text 

on the screen. 

On a keyboard, I write my 
ideas. 

I can use the spacebar, 

back space, enter, shift and 
arrow keys. 

I can add a picture using 

clip art. 
I can add words to a 

picture. 

I understand forwards, 
backwards, up and down. 

I can put together 2 

instructions to control a 
progra-mmable toy. 

I use the shape tools to 
draw. 

I use solid, pattern and 
gradient fills. 

I change the width of 

brush, spray and lines. 
I can re- size an object. 

I can type a piece of text. 

I can insert/ delete a word 
using the mouse and arrow 

keys. 

I highlight text to change 
its format. (B, U, I). 

I experiment with text, 

pictures and animation to 
make a simple slide show. 

I can control a progra-

mmable toy using 
forwards, backwards, left, 

right, up, down. 

I can control a character in 
an adventure or quest 

game on screen. 

I copy graphics from a 
range of sources and paste 

them into a desktop 
publishing program. 

I use CTRL C to copy and 

CTRL V to paste 
I resize graphics and text 

to suit the document I am 

making. 
I highlight text to copy and 

paste. 

I can create a text box and 
position it. 

I change the font, format 

and size of my text. 
 

I use the automatic spell 
checker to edit my 

spellings. 
I align my text using the 

left, right and centre tools. 

I use ICT to capture still 
images. 

I have created a simple 

presentation of 3-5 slides. 
My presentation moves on 

with the click of the 

mouse. 
My presentation has some 

animation. 

I can draw a square, 
rectangle and other regular 

shapes on screen, using 

commands. (eg pen up, 
pen down, repeat etc). 

I can save an image 
document as a gif or jpeg 

file format, using the ‘save 
as’ command. 

I can save work into my 

folder. 
I can make an information 

poster using my graphics 

skills to good effect. 
I change the page layout. 

(Landscape/ portrait 

independently. 
My layout is thoughtful 

and is very readable. 

I confidently format all 
text to suit the purpose of 

my document. 

I use the word count tool 
to check the length of my 

document. 

 
I use the bullets and 

numbering tools 

confidently. 
I use ICT to record sounds 

and capture both still and 

video images. 
I make multimedia 

presentations that contain: 

sound, animation, video 
and buttons to navigate. 

I have made a home page 

for a web site that contains 
links to other pages. 

I capture my own sounds, 

images and video. 

I explore the menu options 
and experiment with my 

images. (Colour, effects, 
options, snap to grid, grid 

settings etc). 

I add special effects to 
alter the appearance of a 

graphic. 

I ‘save as’ gif or jpeg 
wherever possible to make 

the file size smaller (for e 

mail and downloading). 
I can make an information 

poster using my graphics 

skills to good effect. 
I confidently choose the 

correct page set up option 

when creating my 
document. 

I confidently use text-

formatting tools, including 
heading and body text. 

I incorporate graphics 

where appropriate, using 
the most effective text 

wrapping formats. 

I use the ‘hanging indent’ 
tool to help format work 

where appropriate. (e.g. a 

play script). 
I use ICT to record sounds 

and capture both still and 

video images. 
I make multimedia 

presentations that contain: 



 
I use an ICT program to 

control an external device 

that is electrical and/or 
mechanical. 

I use ICT to measure 

sound or light or 
temperature using sensors. 

I explore ‘What if’ 

questions by playing 
adventure or quest games. 

sound, animation, video 

and buttons to navigate. 

I have made a home page 
for a web site that contains 

links to other pages. 

I capture my own sound, 
video and still images, 

altering them as 

appropriate. 
I use an ICT program to 

control a number of events 
for an external device. 

My device can have more 

than one pre- determined 
actions. 

I use ICT to measure 

sound or light or 
temperature using sensors 

and I interpret the data 

given to me from this. 
I explore ‘What if’ 

questions by planning 

different scenarios for my 
controlled devices. 

EXCHANGING 

AND SHARING 

INFORMATION 

I can use/play simple age 

appropriate games and 

programmes. 

I understand that there are 

different ways of sending a 

message. 
I recognise what an e mail 

address looks like. 

I have joined in sending a 
class e mail message. 

I can find the @ key and 

check that e mail addresses 
are in lowercase. 

I know how and why ICT 

is used in the home. 

I send and reply to 

messages sent by a safe e-

mail partner (within 
school). 

I know how we often rely 

on computers for everyday 
tasks. 

I send and reply to e-mail 

messages sent to other 

schools or contacts, 
(giving no personal 

details: address, telephone 

no etc). 
I use ICT to generate, 

develop, organise and 

present my work. 
 

I share and exchange my 

ideas with others’. 

I describe my use of ICT 
I explore the different 

types of computer (eg tills, 

engine tuning, handheld 
stock control etc) used by 

people in the community. 

I know when it is not 
appropriate to use a 

computer. 

I can conduct a video chat 

with someone elsewhere in 

the school or in another 
school. 

I can send an e mail with 

an attachment. 
I add, amend and combine 

different forms of 

information from a variety 
of sources. 

I interpret my findings and 

question whether they 
seem accurate. 

I know that poor quality 
information leads to 

unreliable results. 

My work shows I am 
aware of the intended 

audience and the need for 

quality in my 
presentations. 

I compare my use of ICT 

with other methods and I 
decide which is most 

appropriate. 

I can conduct a video chat 

with more than one person 

at a time. 
I can send an e mail with 

an attachment. 

I use ICT to structure, 
refine and present 

information in different 

styles and formats, 
depending on the purpose 

and audience. 

I discuss the positive and 
negative aspects of the use 

of computers in my work. 
I discuss the effects of ICT 

on society and in a variety 

of economically developed 
nations. 

 
 
 
 



 

SKILL PROGRESSION for SCIENCE 

I can … YEAR R YEAR 1 YEAR 2 YEAR 3  YEAR 4 YEAR 5 YEAR 6 

WORKING 

SCIENTIFICALLY 

I can find things out by 
exploring using my 

senses. 

I can use my previous 
knowledge to test out my 

ideas whilst exploring 

using my senses. 

Ask simple questions. 
Observe closely. 

Perform simple tests. E.g 

is a material waterproof? 
Which material can I see 

through or lets light 

through? 
 

Use observations and 
ideas to suggest answers 

to questions. 

 
Record data in simple 

tables. 

Use data to answer 
questions e.g which 

material would I use to 

make an umbrella? 
Which material would I 

use to let light into my 

house? 

Recognise that questions 
can be answered in 

different ways. 

 
Use different equipment 

to observe closely. 

Examples of equipment: 
- Magnifying glass 

- Quadrats 
- Hand lenses 

- Egg timers 

- Enlarged 
photographs/pictures 

 

Record data to answer 
questions. 

Record data as tables e.g. 

can a material be 
squashed/bent/twisted or 

stretched? 

Which material can be 
squashed and stretched/ 

 

Record data as bar graphs 
e.g. how much did a 

material stretch? 

 
Use data to answer 

questions e.g. which 

material stretched the 
most? 

Ask relevant questions 
and using different types 

of scientific enquiries to 

answer them. Begin to 
introduce the concept of 

fair testing and variables. 

 
Make systematic and 

careful observations and, 
where appropriate, taking 

accurate measurements 

using standard units, 
using a range of 

equipment, including 

thermometers and data 
loggers. 

 

Record findings using 
simple scientific 

language, drawings, 

labelled diagrams, keys, 
bar charts, and tables. 

  

Use results to draw simple 
conclusions, suggest 

improvements and raise 

further questions. Start to 
make predictions. 

 

 
 

 

 
 

 

 
 

 

 
 

 

 

 

 

 
 

 

 
 

 

 
 

Set up simple practical 
enquiries, comparative 

and fair tests. 

 
Gather, recording, 

classifying and presenting 

data in a variety of ways 
to help in answering 

questions.  
 

Report on findings from 

enquiries, including oral 
and written explanations, 

displays or presentations 

of results and conclusions. 
  

Identify differences, 

similarities or changes 
related to simple scientific 

ideas and processes.   

 
Use straightforward 

scientific evidence to 

answer questions or to 
support their findings. 

 

Evaluate predictions. 

Plan different types of 
scientific enquiries to 

answer questions, 

including recognising and 
controlling variables 

where necessary.   

 
Take measurements, using 

a range of scientific 
equipment, with 

increasing accuracy and 

precision, taking repeat 
readings when 

appropriate.   

 
Use test results to make 

predictions to set up 

further comparative and 
fair tests.  

 

Suggest reasons why 
results may not be 

expected. 

Record data and results of 
increasing complexity 

using scientific diagrams 

and labels, classification 
keys, tables, scatter 

graphs, bar and line 

graphs. 
 

Report and presenting 
findings from enquiries, 

including conclusions, 

causal relationships and 
explanations of and 

degree of trust in results, 

in oral and written forms 
such as displays and other 

presentations.   

 
Identify scientific 

evidence that has been 

used to support or refute 
ideas or arguments. 

 

Complete recording of 
investigations. 

 

Link scientific 
understanding to real life 

application. 



 

I can … YEAR R YEAR 1 YEAR 2 YEAR 3  YEAR 4 YEAR 5 YEAR 6 

LIFE PROCESSES 

AND LIVING 

THINGS 

I know what food is 

healthy and what food is 

not. 
 

I know how to keep 

myself clean. 
 

I can help a plant to grow. 

 
I can explore plants. 

(growth and decay) 

 
I can name some animals 

and some of the things 

that they do. 

 

I know which plants and 

animals my food comes 
from. 

 

I know about similarities 
and differences in relation 

to living things. 

 
I can make observations 

of animals and plants and 

explain why some things 
occur. 

Identify and name a 

variety of common wild 

and garden plants, 
including deciduous and 

evergreen trees. 

  
Identify and describe the 

basic structure of a variety 

of common flowering 
plants, including trees. 

 

Identify and name a 
variety of common 

animals including fish, 

amphibians, reptiles, birds 

and mammals. 

 

 Identify and name a 
variety of common 

animals that are 

carnivores, herbivores and 
omnivores. 

 

Describe and compare the 
structure of a variety of 

common animals (fish, 

amphibians, reptiles, birds 
and mammals, including 

pets). 

 
Identify, name, draw and 

label the basic parts of the 

human body and say 
which part of the body is 

associated with each 
sense. 

 

Observe changes across 
the four seasons. 

 

Observe and describe 
weather associated with 

the seasons and how day 

length varies. 

Explore and compare the 

differences between 

things that are living, 
dead, and things that have 

never been alive.  

 
Identify that most living 

things live in habitats to 

which they are suited and 
describe how different 

habitats provide for the 

basic needs of different 
kinds of animals and 

plants, and how they 

depend on each other.  

 

Identify and name a 

variety of plants and 
animals in their habitats, 

including microhabitats. 

 
Describe how animals 

obtain their food from 

plants and other animals, 
using the idea of a simple 

food chain, and identify 

and name different 
sources of food. 

 

Observe and describe how 
seeds and bulbs grow into 

mature plants. 

 
Find out and describe how 

plants need water, light 
and a suitable temperature 

to grow and stay healthy. 

 
Notice that animals, 

including humans, have 

offspring which grow into 
adults.  

 

Find out about and 

describe the basic needs 

of animals, including 

humans, for survival 
(water, food and air).  

 

Describe the importance 
for humans of exercise, 

eating the right amounts 

of different types of food, 
and hygiene. 

Identify and describe the 

functions of different 

parts of flowering plants: 
roots, stem/trunk, leaves 

and flowers.   

 
Explore the requirements 

of plants for life and 

growth (air, light, water, 
nutrients from soil, and 

room to grow) and how 

they vary from plant to 
plant. 

 

Investigate the way in 

which water is transported 

within plants.   

 
Explore the part that 

flowers play in the life 

cycle of flowering plants, 
including pollination, 

seed formation and seed 

dispersal. 
 

Identify that animals, 

including humans, need 
the right types and 

amount of nutrition, and 

that they cannot make 
their own food; they get 

nutrition from what they 

eat.   
 

Identify that humans and 
some other animals have 

skeletons and muscles for 

support, protection and 
movement. 

Recognise that living 

things can be grouped in a 

variety of ways.  
 

Explore and use 

classification keys to help 
group, identify and name 

a variety of living things 

in their local and wider 
environment.   

 

Recognise that 
environments can change 

and that this can 

sometimes pose dangers 

to living things. 

 

Describe the simple 
functions of the basic 

parts of the digestive 

system in humans.  
 

Identify the different 

types of teeth in humans 
and their simple 

functions.   

 
Construct and interpret a 

variety of food chains, 

identifying producers, 
predators and prey. 

Describe the differences 

in the life cycles of a 

mammal, an amphibian, 
an insect and a bird.  

 

Describe the life process 
of reproduction in some 

plants and animals. 

 
Describe the changes as 

humans develop to old 

age. 

Describe how living 

things are classified into 

broad groups according to 
common observable 

characteristics and based 

on similarities and 
differences, including 

microorganisms, plants 

and animals. 
 

Give reasons for 

classifying plants and 
animals based on specific 

characteristics. 

 

Identify and name the 

main parts of the human 

circulatory system, and 
describe the functions of 

the heart, blood vessels 

and blood. 
 

Recognise the impact of 

diet, exercise, drugs and 
lifestyle on the way their 

bodies function. 

 
Describe the ways in 

which nutrients and water 

are transported within 
animals, including 

humans. 

 
Recognise that living 

things have changed over 
time and that fossils 

provide information about 

living things that 
inhabited the Earth 

millions of years ago. 

 
Recognise that living 

things produce offspring 

of the same kind, but 

normally offspring vary 

and are not identical to 

their parents. 
 

Identify how animals and 

plants are adapted to suit 
their environment in 

different ways and that 

adaptation may lead to 
evolution. 



 

I can … YEAR R YEAR 1 YEAR 2 YEAR 3  YEAR 4 YEAR 5 YEAR 6 

MATERIALS AND 

THEIR 

PROPERTIES 

I can explore different 

materials using my 

senses. 
 

I know about similarities 

and difference in relation 
to objects and materials. 

Distinguish between an 

object and the material 

from which it is made. 
 

Identify and name a 

variety of everyday 
materials, including 

wood, plastic, glass, 

metal, water, and rock.  
 

Describe the simple 

physical properties of a 
variety of everyday 

materials.  

 

Compare and group 

together a variety of 

everyday materials on the 
basis of their simple 

physical properties. 

Identify and compare the 

suitability of a variety of 

everyday materials, 
including wood, metal, 

plastic, glass, brick, rock, 

paper and cardboard for 
particular uses.  

 

Find out how the shapes 
of solid objects made 

from some materials can 

be changed by squashing, 
bending, twisting and 

stretching. 

Compare and group 

together different kinds of 

rocks on the basis of their 
appearance and simple 

physical properties.  

 
Describe in simple terms 

how fossils are formed 

when things that have 
lived are trapped within 

rock.  

 
Recognise that soils are 

made from rocks and 

organic matter. 

Compare and group 

materials together, 

according to whether they 
are solids, liquids or 

gases.  

 
Observe that some 

materials change state 

when they are heated or 
cooled, and measure or 

research the temperature 

at which this happens in 
degrees Celsius (°C).  

 

Identify the part played by 

evaporation and 

condensation in the water 

cycle and associate the 
rate of evaporation with 

temperature. 

Compare and group 

together everyday 

materials on the basis of 
their properties, including 

their hardness, solubility, 

transparency, conductivity 
(electrical and thermal), 

and response to magnets. 

 
Know that some materials 

will dissolve in liquid to 

form a solution, and 
describe how to recover a 

substance from a solution. 

 

Use knowledge of solids, 

liquids and gases to 

decide how mixtures 
might be separated, 

including through 

filtering, sieving and 
evaporating. 

 

Give reasons, based on 
evidence from 

comparative and fair tests, 

for the particular uses of 
everyday materials, 

including metals, wood 

and plastic. 
 

Demonstrate that 

dissolving, mixing and 
changes of state are 

reversible changes. 
 

Explain that some 

changes result in the 
formation of new 

materials, and that this 

kind of change is not 
usually reversible, 

including changes 

associated with burning 

and the action of acid on 

bicarbonate of soda. 

 
 

 

 
 

 

 
 

Revise previous learning. 



 

I can … YEAR R YEAR 1 YEAR 2 YEAR 3  YEAR 4 YEAR 5 YEAR 6 

PHYSICAL 

PROCESSES 

   Recognise that they need 

light in order to see things 

and that dark is the 
absence of light.  

 

Notice that light is 
reflected from surfaces.   

 

Recognise that light from 
the sun can be dangerous 

and that there are ways to 

protect their eyes.  
 

Recognise that shadows 

are formed when the light 

from a light source is 

blocked by an opaque 

object.  
 

Find patterns in the way 

that the size of shadows 
change. 

 

Compare how things 
move on different 

surfaces.  

 
Notice that some forces 

need contact between two 

objects, but magnetic 
forces can act at a 

distance.   

 
Observe how magnets 

attract or repel each other 
and attract some materials 

and not others.   

 
Compare and group 

together a variety of 

everyday materials on the 
basis of whether they are 

attracted to a magnet, and 

identify some magnetic 

materials.   

 

Describe magnets as 
having two poles.  

 

Predict whether two 
magnets will attract or 

repel each other, 

depending on which poles 
are facing. 

Identify how sounds are 

made, associating some of 

them with something 
vibrating.  

 

Recognise that vibrations 
from sounds travel 

through a medium to the 

ear. 
 

Find patterns between the 

pitch of a sound and 
features of the object that 

produced it. 

 

Find patterns between the 

volume of a sound and the 

strength of the vibrations 
that produced it.  

 

Recognise that sounds get 
fainter as the distance 

from the sound source 

increases. 
 

Identify common 

appliances that run on 
electricity.  

 

Construct a simple series 
electrical circuit, 

identifying and naming its 

basic parts, including 
cells, wires, bulbs, 

switches and buzzers.  
 

Identify whether or not a 

lamp will light in a simple 
series circuit, based on 

whether or not the lamp is 

part of a complete loop 
with a battery. 

 

Recognise that a switch 

opens and closes a circuit 

and associate this with 

whether or not a lamp 
lights in a simple series 

circuit. 

 
Recognise some common 

conductors and insulators, 

and associate metals with 
being good conductors. 

Describe the movement of 

the Earth, and other 

planets, relative to the Sun 
in the solar system. 

 

Describe the movement of 
the Moon relative to the 

Earth. 

 
Describe the Sun, Earth 

and Moon as 

approximately spherical 
bodies. 

 

Use the idea of the Earth’s 

rotation to explain day 

and night and the apparent 

movement of the sun 
across the sky. 

 

Explain that unsupported 
objects fall towards the 

Earth because of the force 

of gravity acting between 
the Earth and the falling 

object. 

 
Identify the effects of air 

resistance, water 

resistance and friction, 
that act between moving 

surfaces. 

 
Recognise that some 

mechanisms, including 
levers, pulleys and gears, 

allow a smaller force to 

have a greater effect. 

Recognise that light 

appears to travel in 

straight lines. 
 

Use the idea that light 

travels in straight lines to 
explain that objects are 

seen because they give 

out or reflect light into the 
eye. 

 

Explain that we see things 
because light travels from 

light sources to our eyes 

or from light sources to 

objects and then to our 

eyes. 

 
Use the idea that light 

travels in straight lines to 

explain why shadows 
have the same shape as 

the objects that cast them. 

 
Associate the brightness 

of a lamp or the volume 

of a buzzer with the 
number and voltage of 

cells used in the circuit. 

 
Compare and give reasons 

for variations in how 

components function, 
including the brightness 

of bulbs, the loudness of 
buzzers and the on/off 

position of switches. 

 
Use recognised symbols 

when representing a 

simple circuit in a 
diagram. 



 
 

SKILL PROGRESSION for RELIGIOUS EDUCATION 

I can … YEAR R YEAR 1 YEAR 2 YEAR 3  YEAR 4 YEAR 5 YEAR 6 
BELIEFS AND 

TEACHINGS 
Listen to Bible stories. Remember a religious 

story / festival and talk 

about it. 
 

Tell a religious story. 

 

Say some things that 
people believe and how 

this affects what they do. 

Identify what a believer 

might learn from a 

religious story. 
 

Identify key features of 

religious beliefs. 

Describe what I know 

about religious beliefs and 

teachings.  
 

Make comparisons 

between different beliefs. 

Explain that people’s 

beliefs and ideas affect 

how they live their lives. 
 

Make comparisons within 

and between religions. 

Discuss the impact of 

religious beliefs on the 

lives of individuals and 
communities.  

 

Explain that religious 
beliefs can help to answer 

BIG questions. 

PRACTICES AND 

LIFESTYLES 
Watch information about 

how people worship. 

Name religious objects, 

people and places. 
 

Explain about some of the 

things that people of a 
religion do. 

Describe religious objects, 

people and places. 
 

Identify similarities some 

of the things different 
religions do. 

Identify when, where and 

how religious objects, 
people and places are 

used. 

 
Explain how beliefs 

impact on what different 

religions do. 

Describe what I know 

about religious practices 
and lifestyle and begin to 

make comparisons within 

and between different 
religions. 

Explain the reasons for 

religious practices and 
life-styles making 

comparisons within and 

between religions. 

Discuss religious 

practices and lifestyles 
demonstrating a wide 

religious vocabulary. 

 
Explain why people 

belong to religions. 

 

EXPRESSING 

MEANING 
Recognise the cross in 

different places. 

Recognise religious 

symbols, texts, art, music 

and rituals. 
 

Use some religious words 

and phrases. 

Describe some religious 

symbols, music, art, 

stories and rituals. 

Explain the purpose of 

religious symbols, art, 

stories and rituals. 

Explain the purpose and 

the source of religious 

symbols, art, stories and 
rituals. 

Explain the meaning of 

different forms of 

religious expression. 

Explain why religious 

expression, within and 

between religions, is 
distinctive. 

IDENTITY AND 

EXPERIENCE 
Talk about myself and my 

special places. 

Talk about things that 

happen to me and how 

they make me feel. 
 

Describe my feelings and 

behaviour to other people 

and compare them to 
other people’s 

/character’s. 

Say that personal 

/observed experiences 

influence my attitudes and 
behaviour.  

 

Compare some of the 

things that influence me 

with those that influence 
other people. 

Ask questions and suggest 

answers regarding identity 

and belonging.  
 

Talk about my influences 

and inspirations. 

ask questions and give 

considered  answers, 

including religious ones, 
regarding identity and 

belonging 

 
Talk about the challenges 

of belonging to a religion. 

MEANING AND 

PURPOSE 

Talk about my feelings. Talk about the parts of life 

/ stories I find interesting 
or puzzling. 

 

Ask questions about 

puzzling aspects of life. 
 

Suggest answers with 

respect to people’s 
feelings. 

Ask important questions 

about religion and beliefs. 
 

Consider other people’s 

answers. 

Compare my ideas about 

life with those of other 
people. 

 

Ask questions and suggest 

answers regarding the 
meaning and purpose of 

life. 

Ask questions and give 

considered answers, 
including religious ones, 

regarding the meaning 

and purpose of life. 

VALUES AND 

COMMITMENTS 

Talk about things that are 

special to me. 

Talk about what is special 

/ important to me and 
why. 

 

Explain the difference 
between right and wrong. 

Talk about what is 

important to me and 
others with respect for 

people’s feelings. 

 
Explain that communities 

have joint believes about 

what is right and wrong. 

See how the things that 

are important to me affect 
the way I behave and 

think. 

 
Explain how community 

shared-values affect my 

behaviour and attitudes. 

See that the things that are 

important to other people 
affect the way they 

behave and think. 

 
Explain how community 

shared-values affect other 

people’s behaviour. 

Ask questions and suggest 

answers regarding truth, 
commitment and morals. 

 

Explain beliefs and values 
which I apply to my life. 

Ask questions and give 

considered answers, 
including religious ones, 

regarding truth, 

commitment and morals. 
 

Discuss the impact my 

beliefs and values have on 
others. 

 

 

 
 



 

SKILL PROGRESSION for HISTORY 

I can … YEAR R YEAR 1 YEAR 2 YEAR 3  YEAR 4 YEAR 5 YEAR 6 

CHRONOLOGY Talk about things that 
happened to me in the 

past. 

Talk about some things 
that happened to a family 

member in the past. 

Use words and phrases 
such as: now, yesterday, 

last week, when I was 
younger. 

Talk about present events. 

Talk about significant 
events in own life. 

Understand the difference 
between things that 

happened in the past and 

the present. 
Understand how to put a 

few events or objects in 

order of when they 
happened. 

Use words and phrases 
such as: a long time ago, a 

very long time ago, before 

I was born, when my 
parents/carers were young. 

Use the words past and 
present when telling others 

about an event. 

Recount changes in my 
own life over time. 

Use words and phrases 

such as: recently, when 
my parents/carers were 

children, decades, and 
centuries. 

Use a time line to place 
events I have found out 

about. 

Use words and phrases 
such as century, decade, 

before Christ, after, 

before, during to describe 
the passing of time. 

 

Understand that a time 
line can be divided into 

BC (Before Christ and AD 

Anno Domini). 
Name the date of any 

significant event from the 

past that I have studied 
and place it in 

approximately the right 
place on a time line. 

 

Use a time line to place 
events I have found out 

about both in this country 

and abroad. 
I use words and phrases 

such as era, period, 

century, decade, Before 
Christ, AD, after, before, 

during to describe the 
passing of time. 

Describe the main changes 
in a period of history 

(using words such as 

‘social’, ‘religious’, 
‘political’, ‘technological’ 

and ‘cultural’.) 

 

EVENTS, 

PEOPLE and 

CANGES 

Find out some facts about 

a family meber. 

Find out some facts about 

events that happened long 

ago. 
Say why people may have 

acted as they did. 

Use information I have 

found out about the past to 

describe the differences 
between then and now. 

I can recount the main 

events from a significant 
event. 

Describe the houses and 

settlements of people in 

the past. 
Describe the clothes, way 

of life and actions of 

people in the past. 
Describe how the lives of 

rich and poor people from 

the past differed. 

Describe the culture and 

leisure activities from the 

past. 
Describe buildings and 

their uses of people from 

the past. 
Use evidence to give 

reasons why changes may 

have occurred. 

Describe the things people 

believed in the past 

(attitudes and religion). 
I can describe similarities 

and differences between 

some people, events and 
objects (artefacts) I have 

studied. 

 

Give my own reasons why 

changes may have 

occurred, backed up by 
evidence I have 

researched. 

Describe how some of the 
things I have studied from 

the past affect life today. 

 

ENQUIRY Look at pictures and ask, 

“Which things are old and 

which are new?” 
 

I look at objects from the 

past and ask, “What were 

they used for?” and try to 
answer. 

I look at pictures from the 

past and ask, “What were 
people doing?” 

Ask, “What was it like for 

people in the past?” and 

use information to help me 
answer the question. 

 

Use the Internet, pictures, 

photographs and artefacts, 

to collect evidence about 
the past. 

 

Use documents, music, 

historic buildings, visits to 

museums and galleries and 
visits to sites to collect 

evidence about the past. 

Use documents, printed 

sources (e.g. archive 

materials) databases, to 
collect evidence about the 

past. 

 

Question primary and 

secondary sources of 

evidence to collect 
evidence about the past 

RECORDING Tell stories about their 

own past (sometimes 

using role-play.) 
Sort events or objects into 

groups (mine and my 
parents.) 

 

Use time lines to order 

events or objects. 

Write in sentences things I 
have found out about the 

past. 
Draw pictures and write 

about them to tell others’ 

about the past. 

Use time lines to place an 

event or a significant 

person. 
Tell stories about the past 

using my story writing 
skills. 

Draw labelled diagrams 

and write about them. 

Present my findings about 

the past using my maths 

speaking, writing, ICT, 
drama and drawing skills. 

 

Use dates and terms 

accurately. 

Discuss the most 
appropriate way to present 

my information, which I 
realise is for an audience. 

Use my English skills to 

present my information for 

different audience and 
purposes. 

Use the key vocabulary of 

the time to convey my 

understanding of the past. 
I choose the most 

appropriate way to present 
my information. 

 

 

 

 

 

 

 

 

 

 

 

 



 

SKILL PROGRESSION for GEOGRAPHY 

I can … YEAR R YEAR 1 YEAR 2 YEAR 3  YEAR 4 YEAR 5 YEAR 6 

KNOWLEDGE 

OF PLACES 

Say where I live and what 
country I live in. 

Say that London is the 

capital city of England. 

Name the 7 continents and 
5 oceans. 

Name the 4 countries and 

capital cities of the UK. 
Understand similarities and 

differences between places 

in the UK. 

Locate on a map the 7 
continents and 5 oceans. 

Locate on a map and the 

characteristics of the 4 
countries and capital cities 

of the UK. 

Understand similarities and 
differences between the 

UK and a non-European 
country. 

Name other countries in 
different continents. 

Identify day and night and 

understand time zones. 
Understand the similarities 

and differences between 

regions in the UK. 

Locate other countries in 
the world on a map. 

Name countries, cities and 

characteristics of the UK. 
Identify where the northern 

and southern hemispheres 

are. 
Understand the similarities 

and differences between 
regions in Europe. 

Explain the physical 
characteristics of 

environments. 

Identify the Arctic and 
Antarctic circles. 

Understand the similarities 

and differences between 
regions in North and South 

America. 

Explain the human and 
physical characteristics of 

other countries and areas of 

the UK 
Identify longitude and 

latitude and the tropic of 

cancer and Capricorn. 

HUMAN and 

PHYSICAL 

Choose the right clothing 

for different weathers. 

Use the vocabulary sun, 

rain, wind, snow, ice, 

spring, summer, autumn 

and winter. 
Use the vocabulary shop, 

house and school. 

Talk about how 
environments might vary. 

Talk about features of their 

own immediate 
environment. 

Explain the weather of 

different seasons. 

Say how the poles are cold. 

Use the vocabulary beach, 

sea, wood, hill, river, soil, 

season and weather. 
Use the vocabulary town, 

village, farm, house, 

harbour and shop. 

Locate on a map hot and 

cold areas of the world. 

Understand what the 

equator is. 

Use the vocabulary cliff, 

coast, ocean, forest, 
mountain, valley and 

vegetation in reference. 

Use the vocabulary city, 
factory, office and port in 

reference. 

Describe basic physical 

geographical features. 

Describe types of 

settlements. 

Describe the features and 

effects of volcanoes and 

earthquakes. 

Describe land usage. 

Describe mountains, rivers 

and the water cycle. 

Describe the human use of 

natural resources. 

Explain my understanding 

of climate zones, biomes 

and vegetation belts. 

Explain economic activity 

and trade links. 

SKILLS Find my way around 

school. 
Say directional words. 

Look at pictures of places. 

Use different maps. 

Use the language near, far, 
left and right. 

See features on aerial 

photographs and maps. 

Use atlases and globes. 

Use N, S, E and W 
compass directions. 

Make a basic map and key. 

Recognise landmarks. 

Use globes to locate areas 

of study. 
Use the 8 points of the 

compass. 

Use maps and atlases to 

locate areas of study. 
Use symbols and keys on 

OS maps. 

Use computer mapping to 

locate areas of study. 
Use four figure grid 

references. 

Use digital mapping to 

locate areas of study. 
Use six figure grid 

references. 

FIELDWORK Find things outside. Observe things around my 
school. 

Record things around my 
school. 

Observe, measure and 
represent things in my 

locality. 

Observe, measure and 
represent things in my 

region 

Use plans and graphs to 
conduct and record field 

work. 

Use digital technology to 
carry out fieldwork. 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

SKILL PROGRESSION for ART and DESIGN 

I can …. YEAR R YEAR 1 YEAR 2 YEAR 3  YEAR 4 YEAR 5 YEAR 6 

PAINTING Mark make with brushes, 
tools and paints. 

Mix and match primary and 

secondary colours to 
objects. 

 

 

Darken or lighten primary 
and secondary colours. 

Select landscape or portrait 

format. 

Explore mark making using 
different size brushes. 

Paint directly with a brush, 

blocking in large areas of 
colour and adding detail 

with a fine brush. 

Explore warm and cold 
colours. 

Discuss artist’s use of 
colour, techniques and 

express an opinion and 

feelings about their work. 
 

Collect primary and 
secondary source material 

in sketch books. 

Make annotated colour 
notes in sketch books  

Select landscape or portrait 

format developing an 
awareness of foreground, 

mid ground and 
background. 

Work directly from 

observation. 
Compare materials and 

techniques used by other 

artists. 

Use a viewfinder to isolate 
features. 

Select and record objects, 

in relation to each other 
with an awareness of form, 

texture, pattern structure, 

tonal colour and space 
between each other. 

Explore symbolic use of 
colour and how colour is 

used to express emotion 

and mood. 
Choose brush size and type, 

match to paper, paint and 

scale. 

Select and record objects 
mix and match local colour, 

shadows through colour, 

reflective colour. 
Consider the effects of light 

on form.  

Identify how colour reflects 
space and atmosphere. 

 

Use primary and secondary 
source material to produce 

a range of alternative 

compositions. 
Describe the mood, 

process, content and form 

of paintings from different 
times and places. 

On location look at 
panoramic views, focus 

through the use of 

viewfinders or pinhole 
camera. 

 

PRINTING Make rubbings of surface 
texture. 

Explore line and tone using 

mono prints. 
Select and adapt natural 

and made materials to print 

with. 
 

Use print making to make 
an imaginative picture. 

Make a sequence of prints, 

select colours and shapes to 
make patterns. 

Make a simple paper block 

print from first hand 
experience. 

Make a press print from 

observational work. 
Use Colour Magic 

programmes. 

 

Describe the printing 
process, plan modify and 

evaluate work. 

Experiment with arranging, 
ordering and overlapping 

patterns. 

Look at different types of 
print making in the school 

and home environment. 

Examine print making in 
other cultures eg batik in 

African textiles.  

 

Make a mono print from 
observational work. 

Make a simple block print 

from first hand observation. 
Mask background. 

Use press prints on a grid 

system to develop 
registering techniques. 

ICT – Use a flip mirror 

programme like Dazzle. 
Subtracting from the 

surface. 

Overlay prints using 2 
colours. 

Work on a larger scale, 
repeat designs. 

Use Dazzle or Colour 

Magic to experiment with 
shapes and colour. 

Collect information for a 

print design in a 
sketchbook. 

Use a printing vocabulary 

to describe the printing 
process and evaluate work. 

Look at textiles from other 

cultures to see how print 
making is used. 

Overlay prints using 2 or 3 
colours using a number of 

blocks. 

Work from first hand 
observation,  use paper pick 

up prints to explore scale 

and space. 
Mask a section of print 

repeating design. 

Overlay colours using press 
print, develop design by 

subtracting from the 

surface. 
 

Experiment with repeat 
patterns to show 

movement. 

Use a digital camera, scan 
in a design. 

Compare processes used in 

different styles and 
traditions. 

Express opinions about 

techniques and printing 
processes using specialist 

terms. 

 

SCULPTURE Explore shapes and form 

with different materials. 
Junk model and make 

natural sculptures. 

Explore the qualities of 3D 

materials using tools and 
hands. 

Form 3D shapes using the 

bulk of the material. 
Use 3D materials when 

recording direct experience. 

Explore pattern and texture 
by building and subtracting 

from a clay slab. 

 

Make thumb pots, coil pots, 

join clay using slip. 
Become aware of the 

changes that take place in 

different materials eg clay – 
malleable ,leather hard, dry 

biscuit fired, glazed. 

Look at sculptures from 
different times and cultures, 

express opinions and 

feelings about them. 
. 

Manipulate the bulk of clay 

relying only on touch. 
Use recycled materials to 

construct a sculpture from 

sketch book drawing. 
Build on to a former using 

paper laminate techniques. 

Make connections with 
other sculptures work and 

use their ideas to develop 

into their own work. 
 

Use wire to make a 

construction, use tools 
safely plan develop and 

make sculptures from 

observational drawings, 
execute work, construct 

small models. 

Construct a frame, add bulk 
to model form onto the 

armature using newspaper 

and masking tape.  
Join two pinch pots with 

slip, to make hollow form. 

Select a range of materials 

to construct a model,  
Use a sketch book to 

collect visual information 

and plan ideas for 3D work. 
Build upon and subtract 

from the surface of the 

clay, using tools to make 
texture and pattern 

 

Review stages of work 

using 3D vocabulary eg. 
Scale linear, plane, relief, 

construct, assemblage. 

Compare ideas and 
approaches used in 

different styles and 

tradition. 
Construct forms from clay 

by joining pinch pots, 

slabbing and moulding. 
Develop abstracted forms 

from direct observation. 

 

 

 

 

 

 

 

 



 

SKILL PROGRESSION for DESIGN and TECHNOLOGY 

I can … YEAR R YEAR 1 YEAR 2 YEAR 3  YEAR 4 YEAR 5 YEAR 6 

DESIGN Say what I like and dislike 
about products. 

Design a product that is 
pleasing to look at. 

Talk about my ideas. 

Draw pictures of my ideas. 

Design a product that 
serves a purpose. 

Make mock ups of my 

designs. 

Research a functional 
product for a specific 

purpose. 

Discuss my ideas for my 
product. 

Develop a design criteria 
for a functional product for 

a specific purpose. 

Annotate my ideas for my 
product. 

Research an innovative 
product for a specific 

purpose. 

Make prototypes of my 
product. 

Develop a design criteria 
for an innovative product 

for a specific purpose. 

Use CAD or models to 
plan my design. 

MAKE Experiment with tools for 

cutting and joining 
materials. 

Cut and shape using tools. 

Choose the best materials 
for making my product. 

Join materials together in 

different ways. 
Say why some materials 

are best for making my 

product. 

Select appropriate tools 

and materials for making 
my product. 

Select appropriate 

materials to make my 
product. 

Explain why I have 

selected certain tools for 
making my product. 

Choose appropriate 

components to make my 
product. 

Explain why I have 

selected certain materials 
for making my product. 

Test different materials 

qualities to best make my 
product. 

I can use tools and 

materials accurately to 
make my product. 

Explain why I have chosen 

particular materials for my 
product. 

EVALUATE Say what I like and dislike 

about products. 

Explain what I like and 

dislike about a product. 

Explain how good a 

product is against my 

design criteria. 

Investigate a range of 

existing products. 

Analyse existing products. 

Explore how technology 

has changed. 

Explain how effective 

products are. 

Explain how technology 

has helped in the world. 

Improve my product from 

the views of others. 

Imagine new technologies 

to improve the world. 

TECHNICAL 

KNOWLEDGE 

Explore some of the 

properties of different 
materials and choose the 

right ones for different 

jobs. 

Build stronger structures. 

Use appropriate 
mechanisms in my 

products. 

Choose which materials 

make a product stronger or 
more stable. 

Choose the right 

mechanism for my product. 

How to strengthen and 

reinforce structures. 
Apply understanding of 

electricity. 

Why some materials are 

better for stiffening 
structures. 

Apply knowledge of 

circuits. 

Explain how mechanisms 

work. 
Apply understanding of 

computer programs to 

monitor or control a 
product. 

Explain why mechanisms 

work. 
Apply knowledge of 

computer programs to 

monitor or control a 
product. 

COOKING and 

NUTRITON 

Make different snacks. Make a snack and know 

why it is healthy. 

Explain where different 

food comes from. 

Plan and prepare a healthy 

diet. 

Plan and prepare a healthy 

diet using different cooking 
techniques. 

Plan and prepare a healthy 

diet using seasonal 
ingredients. 

Explain why it is important 

to have a healthy balanced 
diet and how to provide 

one. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

SKILL PROGRESSION for MUSIC 

I can … YEAR R YEAR 1 YEAR 2 YEAR 3  YEAR 4 YEAR 5 YEAR 6 

PERFORMING Speak chants and rhymes. 
Follow instructions on 

how and when to sing or 

play an instrument. 
Build a repertoire of 

songs. 

 

Take part in singing and 
chanting. 

Make and control long 

and short sounds, using 
voices and instruments. 

Take notice of others 

when I am performing. 

Take part in singing 
songs, following the tune 

(melody) well. 

Perform with others’, 
taking instructions from 

the leader. 

RECORDERS 

Sing songs from memory 
with accurate pitch. 

Perform with control and 

awareness of what others 
in the group are singing or 

playing. 

RECORDERS 

Sing in tune. 
Maintain a simple part 

within a group. 

Play notes on instruments 
with care so they sound 

clear. 

 

Breathe well and pronounce 

words, change pitch and show 

control in my singing. 

Hold my part in a round. 

I perform songs in a way that 

reflects their meaning and the 

occasion. 

Play and perform in solo and 

ensemble contexts. 

Sing or play from 
memory with confidence. 

Sing or play expressively 

and in tune. 
Perform with accuracy, 

fluency, control and 

expression. 
 

COMPOSING Clap rhythms. 

Make up my own music. 
Experiment with changing 

sound. 

Represent own ideas 

through music. 

 

Make a sequence of long 

and short sounds with 
help. 

Make sounds that are very 

different (loud and quiet, 

high and low etc). 

Create my own sounds. 

Carefully choose sounds 

to achieve an effect.  
Create short musical 

patterns. 

Combine sounds. 

Create short rhythmic 

phrases. 

Compose and perform 

melodies and songs.  
Use sound to create 

abstract effects. 

 

Create accompaniments 

for my tunes. 
Carefully choose, order, 

combine and control 

sounds with awareness of 

their combined effect. 

Make creative use of the way 

sounds can be changed, 

organised and controlled  

Create my own songs. 

Create music, which reflects 

given intentions and uses 

notations as a support for 

performance. 

Demonstrate imagination 

and confidence in the use 
of sound. 

Show thoughtfulness in 

selecting sounds and 

structures to convey an 

idea. 

Create my own musical 
patterns. 

APPRAISING Say what I like and don’t 

like 

Choose sounds to 

represent different things 
(ideas, thoughts, feelings, 

moods etc). 

Show that I can hear 
different moods in music. 

Identify the beat in music. 

Recognise changes in 
timbre, dynamics and 

pitch.  

 

Listen to several layers of 

sound and talk about the 
effect on the mood and 

feelings. 

 

Describe music using 

words such as duration, 
timbre, pitch beat, tempo, 

and texture. 

Show an appreciation for 
high quality live and 

recorded music. 

Describe my music using 

musical words and I use this 

to identify strengths and 

weaknesses in my music. 

 

Understand how lyrics 

reflect the cultural context 
and have social meaning. 

 

LISTENING, AND 

APPLYING 

KNOWLEDGE 

AND 

UNDERSTANDING 

Listen out for different 

types of sounds. 
 

Say how some sounds are 

made and changed. 
Use my voice in different 

ways to create different 

effects. 
Listen with concentration 

and understanding to a 

range of high quality live 
and recorded music. 

Listen carefully and recall 

short rhythmic and 
melodic patterns. 

Say how sounds can be 

made and changed to suit 
a situation. 

Make my own signs and 

symbols to make, record 
my music. 

Say how many beats in a 

minim, crotchet and 
semibreve and I recognise 

their symbols. 

Name some great 
composers and musicians 

 

Recognise how musical 

elements can be used 
together to compose 

music. 

Describe the different 
purposes of music 

throughout history and in 

other cultures. 
. 

Create songs with an 

understanding of the 

relationship between lyrics 

and melody. 

Use standard musical notation 

of crotchet, minim and 

semibreve.  

Show a developing 

understanding of the history 

of music. 

Name a variety of great 

composers and musicians. 

Read the musical stave 

and can work out the 
notes, EGBDF and 

FACE. 

 

 
 
 
 
 
 
 
 
 
 
 
 



 

SKILL PROGRESSION for PHYSICAL EDUCATION 

I can … YEAR R YEAR 1 YEAR 2 YEAR 3  YEAR 4 YEAR 5 YEAR 6 
AQUIRING AND 

DEVELOPING 

SKILLS 

Copy, repeat and explore 
skills. 

Copy, repeat and explore 
skills; I move with some 

control and care 

Copy, repeat, remember 
and explore skills; I move 

with careful control and 

care 
 

Select and use the most 
appropriate skills, actions 

and ideas. 

Select and use the most 
appropriate skills, actions 

and ideas; I move with 

coordination and control 
 

Link skills, techniques and 
ideas and apply them 

accurately and 

appropriately; I am 
controlled and skilful in 

my actions and 

movements 

Select and combine my 
skills, techniques and 

ideas; I apply my skills, 

techniques and ideas 
accurately, appropriately 

and consistently; I show 

precision, control and 
fluency 
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GAM Children to be given the opportunity to engage in competitive (both against self and 

against others) and co-operative physical activities, in a range of increasingly 
challenging situations. 

Children to be given the opportunity to take part in competitive sport (e.g.  badminton, basketball, cricket, football, 

hockey, netball, rounders and tennis – modified where appropriate) Children are taught the skills that relate to these 
competitive sports 

Run from A to B 

Roll a ball or hoop 

Move and stop when asked to 

do so. 

Push, pat, throw, catch and 

kick a ball. 

 

 

 

Throw underarm 

Move to catch or collect 

Kick a ball 

I can throw, catch, roll and 

kick with increasing 

coordination and accuracy 

I can strike a stationary ball 

I can begin to strike a moving 

ball 

I can use running, jumping, 

throwing and catching in small 

team games 

I can decide where to stand to 

make a game difficult for the 

other team 

I can decide where to stand to 

make a game easier for my 

team. 

 

I can retrieve, throw, catch, 

roll, kick and dribble a ball  in 

isolation and in combination; 

I begin to keep possession of a 

ball 

 

I can strike a moving ball with 

greater control 

I apply basic principles 

suitable for attacking and 

defending 

I follow the rules of a specific 

sport 

I choose appropriate tactics to 

cause a problem for the 

opposition 

I use a variety of techniques to 

retrieve, throw, catch, roll, 

kick and dribble a ball  in 

isolation and in combination; 

I use a variety of techniques to 

keep possession of a ball 

I can strike a moving ball with 

control 

I can run, jump and throw in 

isolation and in combination 

with control 

I use a variety of techniques 

suitable for attacking and 

defending 

I work with my team and 

alone to gain possession of the 

ball 

I choose from a range of 

tactics when playing a game 

I use a wider range of 

techniques to retrieve, throw, 

catch, roll, kick and dribble a 

ball  in isolation and in 

combination; 

I use a wider range of 

techniques to keep possession 

of a ball 

I can strike a moving ball in a 

wider range of scenarios 

I can run, jump and throw in 

isolation and in combination 

with control 

I plan my approach to 

attacking and defending 

I choose the most appropriate 

tactic in a game 

 

GYM I can stretch and curl my body 

I can bend my legs when 

jumping and landing 

I can go over, under, through, 

balance and climb apparatus. 

I can experiment with 

different ways of moving. 

I can jump and land 

appropriately. 

I can use anti-clockwise 

movement. 

I can retrace verticle lines. 

 

 

I show control when travelling 

in a variety of ways 

I show control and 

coordination when balancing 

in a variety of ways 

I can jump and land with 

increasing control 

I copy sequences and repeat 

them 

I can perform a pencil roll (by 

repeating) 

 

I can show contrasts such as 

small/tall, straight/curved and 

wide/narrow. 

I can balance on different parts 

of my body 

I can balance on apparatus 

I can jump safely off of 

apparatus 

I can perform a range of rolls 

I plan a sequence of 

movements 

 

My body in balanced on the 

floor and on apparatus 

My body shapes are controlled 

I can travel suitably in a range 

of ways 

 

I can begin to perform 

standard gymnastic positions 

(e.g. pike / tuck) 

I can begin to link my 

movements with control 

I plan, perform and repeat a 

simple sequence 

My sequences include changes 

in speed and level 

I combine actions, shapes and 

balances on the floor and 

apparatus with control and 

consistency 

I can travel in a range of 

different ways 

I can perform most standard 

gymnastic positions (e.g. pike 

/ tuck) with control and 

consistency 

I can link my movements with 

control and consistency 

I plan, perform and repeat 

complex sequences on my 

own and with a partner 

My sequences include changes 

in speed, level and direction 

 

 

 

 

I combine complex actions, 

shapes and balances on the 

floor and apparatus with 

control and consistency 

I choose the most appropriate 

way to travel between 

movements 

I can perform all standard 

gymnastic positions (e.g. pike 

/ tuck) with control and 

consistency 

I can link and adapt 

movements into well-timed 

sequences. 

 



 

DAN I use space safely 

Move to instructions. 

I can skip to music. 

I move confidently in a range 

of ways. 

I can copy steps and move my 

body with increasing 

coordination and control 

I am beginning to select 

appropriate movements 

(linked to music) 

 

I can copy simple dance 

moves with increasing control 

and coordination  

I link two or more simple 

movements together to create a 

motif 

I choose suitable movements 

for a purpose (linked to music) 

I remember and repeat a 

sequence of simple dance 

moves 

My dance moves 

communicate an idea 

My dance movements are 

clear and fluent 

 

I can refine my movements 

into a motif 

I can adapt my movements 

depending on purpose 

I remember and repeat a 

sequence of dance moves 

I can perform a dance motif 

with a partner 

 

My dance movements are 

controlled and express 

emotion or feeling 

I can refine a range of 

complex movements into a 

motif 

My movements combine 

actions that include changes of 

direction, level and speed 

I remember and repeat a 

complex sequence of dance 

moves 

I can perform a dance motif in 

a small group 

My dance movements are 

refined with style and artistic 

intention 

My dance movements match 

the mood of the accompanying 

music 

I choose my own dance steps 

or movements and develop 

them into group motifs 

 

ATH I can run, jump and throw. 

I can adjust speed and change 

direction. 

I can avoid obstacles. 

I can run, jump and throw I can run, jump and throw I can run, jump and throw I can run, jump and throw  

 

 

I can run, jump and throw I can run, jump and throw 

SWI I explore different ways of 

moving in water. 

I can blow bubbles in the 

water. 

 

I can put my head in the water I can use one basic stroke to 

swim 

I can swim 20 metres using my 

arms and legs. 

 

I can use more than one basic 

stroke to swim 

I can swim between 25 and 50 

metres unaided 

 

I can use more than one basic 

stroke to swim 

I can swim between 25 and 50 

metres unaided 

I swim on the surface and 

below the surface 

I can use a range of swimming 

strokes confidently  

I can swim between 50 and 

100 metres unaided 

I swim on the surface and 

below the surface 

I can perform safe self-rescue 

in different water-based 

situations. 

I can use a range of swimming 

strokes confidently including 

butterfly 

I can swim over 100 metres 

I swim on the surface and 

below the surface controlling 

my breathing 

I can perform a range of safe 

self-rescue techniques in 

different water-based 

situations. 

ODE    I can take part in outdoor and 

adventurous activity 

challenges 

I can take part in outdoor and 

adventurous activity 

challenges individually and 

with a partner 

I can take part in outdoor and 

adventurous activity 

challenges individually and in 

a team 

I can use problem solving 

strategies 

 

I can take part in outdoor and 

adventurous activity 

challenges individually and in 

a team 

I can use a range of problem 

solving strategies confidently  

EVALUATING 

AND IMPROVING 

PERFORMANCE 

Talk about what I have done 

 

Talk about what others have 

done 

Talk about the differences 

between my own and other 

performances 

Evaluate what went well 

(WWW) and what could be 

improved (EBI) 

 

Talk about similarities and 

differences between my 

performance and others 

 

Evaluate what went well 

(WWW) and what could be 

improved (EBI) and why 

Use this information to explain 

how I can improve my 

performance 

 

Compare and comment on the 

skills, techniques and ideas 

used in my work and others 

Use appropriate technical 

terminology 

Use this to demonstrate an 

improvement in my 

performance 

Analyse and comment on 

skills and techniques and how 

they are applied in my own 

and others’ work 

Modify and refine my skills 

and techniques to improve my 

performance 

KNOWLEDGE 

AND 

UNDERSTANDING 

OF FITNESS AND 

HEALTH 

Notice what happens to my 

body during activity 

Describe how my body feels 

during an activity 

 

Describe how my body feels 

during an activity using 

scientific language (e.g. lungs) 

Understand the importance of 

warming up properly 

Keep myself and others safe 

during P.E. 

Understand why it is 

important to warm up before 

sport 

 

Give reasons why physical 

activity is good for my health 

 

Explain and apply basic safety 

principles in preparing for 

exercise 

Describe the effect exercise 

has on my body using 

scientific terminology I 

describe how valuable 

physical exercise is to my 

health. 

Explain how different parts of 

my body react during different 

types of exercise 

Warm up and cool down in 

ways that suit the activity 

Prepare well by considering 

safety first, assessing risks and 

adapting plans accordingly. 

 

 

 

 

 

 



 

PSHE Kelvedon St Mary’s Primary Academy Whole School Overview Skills Based Curriculum Map 

Phase 1 Phase 2 Phase 3 Phase 4 

Year R Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 
Sharing, taking turns and 

co-operating. 

Work as part of a group. 

Recognise how healthy 

people look & feel. 

 

Importance of a 

balanced diet for 

maintaining health & 

vitality (5 a day). 

Identify daily routines 

that help keep their 

bodies healthy. 

 

Understand that there are 

physical & emotional 

aspects to keeping 

healthy. 

The body’s defense 

systems, including the 

immune system. 

Recognise that there are 

a range of ways of living 

a healthy lifestyle. 

 

Ourselves 

Try new things 

Likes and dislikes 

Ask for help 

Know the rules to stop 

them getting lost & safe 

ways of getting help. 

 

Know how to keep safe 

in different places & 

situations. 

 

Recognise the 

differences between 

feeling ‘safe’ & ‘unsafe’ 

& finding a trusted 

person to help. 

Know what ‘risk’ is & 

assess it using a simple 

scale. 

 

Know what ‘being in 

charge of themselves’ 

means. 

Skills to help them feel 

& behave confidently. 

Recognise that strong 

emotions affect their 

ability to judge 

situations accurately & 

how to manage them. 

Our family Recognise the value of 

being & having friends. 

 

The importance of 

family. 

Identify the key aspects 

of friendship. 

Understand how 

‘networks’ grow & 

change with time. 

 

Strategies to protect 

themselves from 

physical & mental 

bullying. 

Know the rules & laws 

governing their 

community. 

 

Recognise & value 

different aspects of 

theirs & others 

personalities. 

Our friends 

Make friends 

Take account of others 

ideas 

How to keep safe around 

medicines & household 

substances.  

Reconise substances that 

are safe/unsafe to go into 

their bodies & the effects 

they might have. 

Understand what causes 

illness (bacteria/viruses) 

& how they are spread. 

 

Keeping safe with 

medicines (including 

correct dose). 

Develop strategies to 

help them resist pressure 

& persuasion. 

Differentiate between 

risks & hazards and long 

& short term harm. 

Rules – right and wrong 

Talk about own and 

others behaviour. 

Consequences. 

Recognise how they 

have changed/grown & 

that this is a continuous 

journey through life.  

Begin to understand the 

range of skills necessary 

to aid their 

independence. 

 

Recognise that there are 

2 types of change 

physical & emotional & 

how to manage them. 

 

Reflect upon their 

aspirations for adult life. 

Understand the physical 

& emotional changes at 

puberty for both sexes. 

About sources of reliable 

& accurate information 

about puberty. 

Recognise that people 

may change physically 

& mentally as they 

grow. 

Assess risk involved in 

trying to grow up too 

soon. 

Managing feelings. 

Show sensitivity. 

Talk about feelings. 

All humans & animal 

shave needs. 

  

They belong to a 

community (class, 

school, home/family & 

local community). 

How human 

developments affect the 

environment. 

 

Research a current 

environmental issue in 

the media. 

Basic human needs (link 

between needs & rights). 

To empathies with other 

peoples experiences. 

Reflect on moral issues. 

Respect peoples 

different values. 

 

Anti-bullying week – 

cyberbullying and SEN 

Fireworks and bonfire 

talk  

2 x Charity days  

Stranger Danger 

Awareness  

Year Group Transition  

Life Bus 

Enterprise week 

Anti-bullying week – 

cyberbullying and SEN 

Fireworks and bonfire 

talk  

2 x Charity days  

Stranger Danger 

Awareness  

Year Group Transition 

Life Bus 

Enterprise week 

Anti-bullying week – 

cyberbullying and SEN 

Fireworks and bonfire 

talk  

2 x Charity days  

Stranger Danger 

Awareness  

Year Group Transition 

Life Bus 

Enterprise week 

KS1 -2 Transition days 

and y5 buddy session 

Anti-bullying week – 

cyberbullying and SEN 

Fireworks and bonfire 

talk  

2 x Charity days  

Stranger Danger 

Awareness  

Year Group Transition 

Life Bus 

Enterprise week 

Fire safety talk 

Anti-bullying week – 

cyberbullying and SEN 

Fireworks and bonfire 

talk  

2 x Charity days  

Stranger Danger 

Awareness  

Year Group Transition 

Life Bus 

Enterprise week 

 

Anti-bullying week – 
cyberbullying and SEN 

Fireworks and bonfire talk  

2 x Charity days  
Stranger Danger Awareness  

Year Group Transition 

Life Bus 
Enterprise week 

Puberty Talks  

Secondary school transition 
days  

KS1 -2 Transition days and y5 

buddy session 
Trouble shooter interviews, 

training and program 

Anti-bullying week – 
cyberbullying and SEN 

Fireworks and bonfire talk  

2 x Charity days  
Stranger Danger Awareness  

Year Group Transition 

Life Bus 
Enterprise week 

Bikeability  

Secondary school transition 
days 

SEN secondary transition  

Trouble shooter programme, 
refresher training and 

evaluation 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

FRENCH Kelvedon St Mary’s Primary Academy Whole School Overview Skills Based Curriculum Map 

Phase 1 Phase 2 Phase 3 Phase 4 

Year N + R Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 
   Listening and Speaking          

Listen attentively to spoken language and 

show understanding by joining in and 

responding. 

Listening and Speaking     

Engage in conversation; ask and answer 

questions; respond to those of others.  

Develop accurate pronunciation. 

 

Balance of the four skills :-   

Pronunciation (speaking), Listening, 

Reading and Writing          

Listening and Speaking         Listening 

for specific words and phrases. 

Attributes: Independent 

enquirers  explore issues from 

different perspectives 

 

   Reading and Writing               

Copy simple familiar words and write 

some single words from memory. 

Reading and Writing               

Broaden vocabulary knowledge and 

ability to understand new words in 

familiar written material. Dictionary 

skills. 

Reading and Writing              Read 

some familiar words and phrases aloud 

and pronounce them correctly                            

 

Attributes: Self managers  work 

towards goals and senior school 

 

   Stories, Songs and Rhymes    

Appreciate stories, songs, poems and 

rhymes in French. 

Celebrating Diversity  

Begins by looking at personal 

description.  Learning will be focused on 

how people differ – both physical and 

personal characteristics.  More problem 

solving and group work is appropriate 

from the beginning.  It is important to 

focus on skills rather than content. 

Stories, Songs and Rhymes   

Appreciate stories, songs, poems and 

rhymes in French. 

 

Attributes: Creative thinkers 

connect their own and others’ ideas 

and experiences   

 

   Celebrating Diversity          

Appreciate how Christmas and Easter is 

celebrated in France. 

Celebrating Diversity 

Appreciate how our towns differ to 

French towns 

 

 

 

 
 

 

 
 

 

 

 

 

 
 

 

 
 

 

 
 

 

 
 

 

 

 

 

 
 

 

 
 

 

 
 



 

YEARLY PLAN OVERVIEW 

 AUTUMN TERM SPRING TERM SUMMER TERM 

Y
ea

r 
3

 

 Greetings, my name is. 

 Numbers 1-12 

 Introduce “How old are you -  Quel âge as tu?”       “ I am ten 

years old -  J’ai sept  ans” 

 Colours 

 Introduce core structure “c’est”-   It is 

 How is Christmas celebrated in France? 

 

 Further greetings – salut (hi and see you) , cou cou (term of 

affection), bonsoir (good evening), bonne nuit (good night) 

 Learn new vocab – family members and pronunciation 

 Numbers and use of “combien?” – How much? 

 Numbers and classroom instructions 

 Colours in the written form 

 Animals 

 Introduce “You have” in the familiar form “Tu as” 

 How Easter is celebrated in France?   

 Grand/petit and the phoneme “on”  in the word “poisson” (fish) 

 Days of the week 

 Phoneme “I” pronounced “e” as in the word Qui (who) 

 Fruit 

 Build an awareness of sentence structure using “J’aime” (I like) 

 Alphabet,  its correct pronunciation and using it to spell 

correctly 

 Consolidate years learning 

 

Y
ea

r 
4

 

 Revise and reinforce knowledge from Year 3.  Greetings, my 

name is, numbers, family members 

 Understand that there are three different ways of saying “my” 

(masc, fem, plural) 

 Introduce structure of J’ai, Tu as. 

 Revise alphabet and learn how to use a French/English 

dictionary 

 Numbers 13 to 31 

 Quelle est la date de ton anniversaire?  (When is your birthday) 

using the verb “Avoir” (to have) 

 Joyeux Noel et bonne année  (happy Christmas and happy new 

year) How are they celebrated in France. 

 Eye and hair colour using J’ai 

 Using “Qui est ce?”  - Who is? 

 Parts of the body 

 Verb etre 

 Use dictionaries to find adjectives 

 Introduce the verb “être” (to be) 

 Emotions  

 France and its culture 

 Dictionary Easter work 

 

 Drinks and ordering them. 

 Food and ordering it 

 Fruit 

 I would like - Je voudrais 

 Being unwell – j’ai mal 

 Directions  

 

Y
ea

r 
5

 

 Recap greetings 

 Sports vocabulary and opinion 

 Reinforce dictionary skills 

 Phonics to enable pronunciation 

 Christmas cards to our French School 

 Using numbers to 20 and calculation  

 Weather 

 Phonics en/em/an/am 

 ER verbs (Aller, Parler, Jouer) 

 Places in town 

 Sentences using Dans ma ville, Il y a, j’habite 

 Easter card to our French school describing our village 

 Phonics on/ou 

 Understanding stories 

 Verb Aller (to go) 

 Clothes and colours in a sentence. 

 Numbers up to 60 and calculation. 

 School subjects.  Opinion and justification.   

 End of year letter to French school 

Y
ea

r 
6

 

 Greetings, my name is, numbers. 

 Families 

 Asking and answering questions using the verb Avoir(to 

have),etre(to be),Aller(to go) 

 Adjectives and story writing using ICT 

 Christmas cards 

 

 Countries 

 Describing where you live 

 Improving dictionary skills 

 Verb Aller – to go 

 Phonics – Qu 

 Negatives 

 Creating and publishing a story 

 Easter 

 

 Hobbies – Qu’est – ce que tu fais? (what do you do?) Qu’est – 

ce que tu aimes faire (what do you like doing?) 

 Sentence building using opinions and justification (speaking 

and writing) 

 Quick recall and mathematical application of numbers 

 Telling the time 

 Revision of days of the week, months and seasons 

 Je me présente – Project all about themselves in preparation for 

senior school. 

 
 
 
 
 
 
 
 
 



 

YEAR R Kelvedon St Mary’s Primary Academy Whole School Overview Skills Based Curriculum Map 

Early Learning Goals (end of year expectations) 
PSED – Making 

Relationships 

PSED – Self 

Confidence and Self-

Awareness 

PSED – Managing 

feelings and behaviour 

C&L – Listening and 

attention 

C&L - Understanding C&L - Speaking PD – Moving and 

Handling 

Children play co-operatively, 

taking turns with others. They 

take account of one another’s 
ideas about how to organise 

their activity. They show 
sensitivity to others’ needs and 

feelings, and form positive 

relationships with adults and 
other children. 

Children are confident to try 

new activities, and say why 

they like some activities more 
than others. They are confident 

to speak in a familiar group, 
will talk about their ideas, and 

will choose the resources they 

need for their chosen activities. 
They say when they do or 

don’t need help. 

Children talk about how they 

and others show feelings, talk 

about their own and others’ 
behaviour, and its 

consequences, and know that 
some behaviour is 

unacceptable. They work as 

part of a group or class, and 
understand and follow the 

rules. They adjust their 

behaviour to different 
situations, and take changes of 

routine in their stride. 

Children listen attentively in a 

range of situations. They listen 

to stories, accurately 
anticipating key events and 

respond to what they hear with 
relevant comments, questions 

or actions. They give their 

attention to what others say and 
respond appropriately, while 

engaged in another activity. 

Children follow instructions 

involving several ideas or 

actions. They answer ‘how’ 
and ‘why’ questions about 

their experiences and in 
response to stories or events. 

Children express themselves 

effectively, showing awareness 

of listeners’ needs. They use 
past, present and future forms 

accurately when talking about 
events that have happened or 

are to happen in the future. 

They develop their own 
narratives and explanations by 

connecting ideas or events. 

Children show good control 

and co-ordination in large and 

small movements. They move 
confidently in a range of ways, 

safely negotiating space. They 
handle equipment and tools 

effectively, including pencils 

for writing. 

PD – Health and Self 

Care 

Literacy – Reading  Literacy - Writing Mathematics - Number Mathematics – Shape, 

space and measure 

UtW – People and 

Communities 

UtW – The World 

Children know the importance 
for good health of physical 

exercise, and a healthy diet, 

and talk about ways to keep 
healthy and safe. They manage 

their own basic hygiene and 

personal needs successfully, 
including dressing and going to 

the toilet independently. 

Children read and understand 
simple sentences. They use 

phonic knowledge to decode 

regular words and read them 
aloud accurately. They also 

read some common irregular 

words. They demonstrate 
understanding when talking 

with others about what they 

have read. 

Children use their phonic 
knowledge to write words in 

ways which match their spoken 

sounds. They also write some 
irregular common words. They 

write simple sentences which 

can be read by themselves and 
others. Some words are spelt 

correctly and others are 

phonetically plausible. 

Children count reliably with 
numbers from one to 20, place 

them in order and say which 

number is one more or one less 
than a given number. Using 

quantities and objects, they add 

and subtract two single-digit 
numbers and count on or back 

to find the answer. They solve 

problems, including doubling, 
halving and sharing. 

Children use everyday 
language to talk about size, 

weight, capacity, position, 

distance, time and money to 
compare quantities and objects 

and to solve problems. They 

recognise, create and describe 
patterns. They explore 

characteristics of everyday 

objects and shapes and use 
mathematical language to 

describe them. 

Children talk about past and 
present events in their own 

lives and in the lives of family 

members. They know that 
other children don’t always 

enjoy the same things, and are 

sensitive to this. They know 
about similarities and 

differences between 

themselves and others, and 
among families, communities 

and traditions. 

Children know about 
similarities and differences in 

relation to places, objects, 

materials and living things. 
They talk about the features of 

their own immediate 

environment and how 
environments might vary from 

one another. They make 

observations of animals and 
plants and explain why some 

things occur, and talk about 

changes. 

UtW - Technology EA&D – Exploring and 

using media and 

materials 

EA&D – Being 

Imaginative 

 

 

 

 

 

 

 

 

 

 

 

Children recognise that a range 

of technology is used in places 
such as homes and schools. 

They select and use technology 

for particular purposes. 

Children sing songs, make 

music and dance, and 
experiment with ways of 

changing them. They safely 

use and explore a variety of 
materials, tools and techniques, 

experimenting with colour, 

design, texture, form and 
function. 

Children use what they have 

learnt about media and 
materials in original ways, 

thinking about uses and 

purposes. They represent their 
own ideas, thoughts and 

feelings through design and 

technology, art, music, dance, 
role play and stories. 



 



 
 

 

 

 


